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	Mission Statement

	

	Oxford Elementary’s mission is to teach, learn and lead for the future.
Teach, Learn and Lead
It is the vision of Oxford Elementary to own every student every day
 to ensure all students teach, learn, and lead for the future.

	

	Oxford Elementary School Core Beliefs
· Home/school community partnerships, student/teacher relationships, and school level collaboration are essential in providing the quality of instruction needed to support student achievement.
· The success of our school depends on the commitment of all staff, students, and parents to high quality standards, accountability , expectations, and performance to support education as a lifelong process.
· Every student can learn and be successful with differientiated instruction that meets their individual needs.
· Relevant and appropriate learning activities enhance learning at all levels.
· Students learn best when they are actively engaged in the teaching-learning process through which teachers utilize encouragement and specific feedback to support student achievement.
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	Building Leadership Team Members

	The following individuals constitute Oxford Elementary's Building Leadership Team that collaboratively developed the 2009-2012 School Improvement Plan.  The following assurances were in place in compliance with  
G. S. 115C-105.27 Development and Approval of School Improvement Plans:

· BLT Composition:

· Principal

· Assistant Principal

· Certified Staff (Instructional Personnel)

· Certified Instructional Support Staff (i.e. media, counselor, school social worker)

· Teacher Assistants

· Parents

· The representatives were elected by their representative groups by secret ballot.

· The parents serving on the School Improvement Team reflect the racial and socioeconomic composition of the students enrolled in the school and are not members of the building level staff.

· School Improvement Team meetings are held at a convenient time to assure substantial parent participation.

· School Improvement Team includes representative members of the student body.

· The principal has presented the 2009-2012 School Improvement Plan to all affected staff for review and vote by secret ballot.

· A peer review representative from the Central Office has reviewed this document with the principal.

· Voting results (Note:  Total eligible to vote = Number of certified instructional personnel + number of classified staff)

Total Eligible to Vote:  73
(Note:  The plan must be approved by a simple majority (50% + 1) of the TOTAL Eligible to Vote.)

Vote Talley:                          Yes 73
     No 0


	Additional Assurances

	1. The Building Leadership Team has developed a plan to provide a duty-free lunch period for every teacher on a daily basis or as otherwise approved by the BLT.

2. The plan provides a duty-free instructional planning time for every teacher under G. S. 115C-301.1 with the goal of providing an average of at least five hours of planning time per week.

3. If the school is designated as a Title I school, the 10 components required under Title I directives is included in the document. Not less than 10% of Title I funds will be spent for highly qualified staff development. Additionally, the school will provide written notice about Title I School Improvement status annually and as new students enroll.
4. If the school serves students in kindergarten or first grade, a plan for preparing students to read at grade level by the time they enter second grade is included in the document.  The plan shall require kindergarten and first grade teachers to notify parents or guardians when their child is not reading at grade level and is at risk of not reading at grade level by the time the child enters second grade.

5. The Building Leadership Team understands that meetings relative to the school improvement plan are subject to North Carolina’s Open Meetings Law.  To comply with the law, the public must be notified of meetings.  

6. The Building Leadership Team will ensure that Professional Development addresses “Training appropriate school personnel in the management of disruptive or dangerous student behavior” (Effective July 1, 2006).

7. The Building Leadership Team will ensure that procedures for informing staff and implementing General Statute 391.1, “Permissible use of seclusion and restraint,” is reviewed.

8. The Building Leadership Team will assure that the Healthy Active Children Policy, 150 minutes of physical activity per week in elementary schools and 225 minutes per week in middle schools is upheld.

9. The District's Safe School Plan is an integral component of the work done at this school.  All LEA policies and regulations are followed.

10. The following character traits are addressed per General Statute 115C-12(33):  courage, good judgment, integrity, civility, kindness, perseverance, respect, responsibility, and self-discipline.  The school assures that these traits are integrated into classroom instruction where appropriate and through school-wide recognitions.


	Building Leadership Team

	Name
	Position or Role
	Term Expiration Date
	Signature
	Date of Official 
Sign-Off

	Kelly Nicholson
	Principal
	0 / 0 / 0000
	On File
	9 / 14 / 2011

	Cynthia O'Neal
	Assistant Principal
	0 / 0 / 0000
	On File
	9 / 14 / 2011

	Dana Eudy
	BLT Chairperson/third grade rep.
	6 / 30 / 2012
	On File
	9 / 14 / 2011

	Josh Fleming
	Kindergarten rep.
	6 / 30 / 2014
	On File
	9 / 14 / 2011

	Keeley Stikeleather
	First grade rep.
	6 / 30 / 2012
	On File
	9 / 14 / 2011

	Robin Hyde
	Second grade rep.
	6 / 30 / 2013
	On File
	9 / 14 / 2011

	Rebekah Adams
	Fourth grade rep.
	6 / 30 / 2012
	On File
	9 / 14 / 2011

	Heather Molaro
	Fifth grade rep.
	6 / 30 / 2013
	On File
	9 / 14 / 2011

	Amy Loyer
	Sixth grade rep.
	6 / 30 / 2014
	On File
	9 / 14 / 2011

	April Miller
	Specialty Area
	6 / 30 / 2013
	On File
	9 / 14 / 2011

	Mary Hornick
	EC Rep.
	6 / 30 / 2014
	On File
	9 / 14 / 2011

	Trina Combs
	Teacher Assistant
	6  /30/ 2012
	On File
	9/14/2011

	Evon Chavez
	Parent
	6 / 30 / 2012
	On File
	9 / 14 / 2011

	Shanna Bryant
	Parent
	6 / 30 / 2014
	On File
	9 / 14 / 2011

	Chip Little
	Parent
	6/30/2014
	
	

	Robbie Huffman
	Parent
	6/ 30 / 2012
	On File
	9 / 14 / 2011

	Student Council President
	Student
	6 / 30 / 2012
	On File
	9 / 14 / 2011

	Student Council VP
	Student
	6/ 30 / 2012
	On File
	9 / 14 / 2011


	Catawba County Profile

	     Catawba County, from a historical perspective, was the largest producer of gold in the country prior to the 1848 California Gold Rush.  The county, nestled comfortably between the foothills and the Piedmont of North Carolina, gained national attention for its citizens’ concerted efforts to fight the 1940’s polio epidemic.  Catawba County also boasts the longest running live radio broadcast in the country, the Men’s Bible Class Sunday School hour, from First United Methodist Church in Newton.

     As part of its Sesquicentennial Celebration in 1992, the county adopted the theme “Keeping the Spirit Alive Since 1842.”  That spirit has produced many nationally recognized individuals, including: Bobby Lutz, head basketball coach for the University of North Carolina-Charlotte; Pauletta Pearson Washington, Broadway star and wife of Denzel Washington; Phillip Moose, world-renowned artist; and Jon Reep, winner of the nationwide Last Comic Standing contest.  Artisans and county natives Eddie Hamrick and Burlon Craig have pieces displayed in the Smithsonian Museum of Art.

     Catawba County’s seal, adopted in 1925, depicted four key representations of life in this county at that time.  The cross symbolized the religious life of the area; the yellow torch on a field of white embodied the county’s commitment to education; the cow spoke to the agrarian roots of the area; and the wheel represented manufacturing – specifically furniture and textiles.

     According to July 2007 statistical data from the North Carolina Department of Commerce, EDIS Database, Catawba County’s population is 153,404. When broken down by ethnicity, United States Census estimates (projected from Census 2000) indicate:  White 81.8%; African American 8.0%; American Indian and Alaska Native .4%; Asian 2.6%; Native Hawaiian and other Pacific Islander 0.1% Hispanic 8.3% and those listing two or more ethnic affiliations 2.1%. 

     The median age of Catawba County residents is 37.0.  According to data from the Catawba County Economic Development Corporation, educational status for Catawba County citizens is:




Less than high school graduate:
20.5%      Associate Degree

   7.8%




High School Graduate:

33.3%      Bachelor’s Degree

13.3%




Some College:


20.4%      Master’s Degree


 4.7%

     The economic downturn of the last decade has virtually annihilated all vestiges of manufacturing in Catawba County.  Furniture and textile plants have been closed or relocated overseas.  Such impenetrable cornerstones as Corning Fiber Optics and CommScope have significantly reduced employment.

     Staggering unemployment rates have transcended every socio-economic group.  Statistics from the North Carolina Employment Security Commission (February 2009) showed Catawba County with a twenty-five year high unemployment rate of 15.0%, compared to the state’s unadjusted jobless rate of 11.3%.

     Three public school systems:  Newton-Conover with 2,802 students; Hickory Public with 4,474 students; and Catawba County Schools with 17,407 students operate within the county.  In addition, 8 church-related schools and academies and two private schools are located here.  The 2008 North Carolina Home School Statistical Summary identifies 615 home schools licensed in Catawba County.

     Higher Education opportunities include Catawba Valley Community College, offering one- and two-year vocational programs as well as two-year college transfer programs.  CVCC is also home to myriad continuing education programs and serves as a satellite campus for Appalachian State University.  CVCC offers MagNIT, information highway, dual enrollment and Huskins courses to Catawba County Schools students.  In addition, CVCC is home to the Hickory Metro Higher Education Center (HMHEC) and Challenger Early College High School. Lenoir-Rhyne University is a private liberal arts institution located in Hickory.  The High School Scholars Academy (HSSA) located on Lenoir-Rhyne’s campus affords 30 high school students in the greater Hickory-Metro the opportunity to complete their senior year in a university setting while earning college credits.

     Collectively, business and industry have made a commitment to educational excellence in Catawba County.  The Chamber of Commerce identifies education as its “number one economic development priority” in its Strategic Plan for 2008-2010.  The Champions of Education targets pre-K-12 grade education and teacher recruitment and retention as two key foci of their mission to enhance education in Catawba County.

     In an era where there are few constants and known variables within Catawba County, the area’s commitment to education has intensified.  Building on that support and the undaunting spirit of the citizens of Catawba County, this school system is certain to see each identified goal to successful completion.


	Self Assessment

	Year
	AYP Status
	ABC Status

	2008-2009
	Met 22 out of 25 target goals
	      High Growth
	      Expected Growth
	X No Recognition

	2009-2010
	Met 23 out of 25 target goals
	X High Growth
	      Expected Growth
	      No Recognition

	2010-2011
	Met 14 out of 23 target goals
	X High Growth
	      Expected Growth
	      No Recognition

	2011-2012
	Met       out of       target goals
	      High Growth
	      Expected Growth
	      No Recognition

	Synthesized Narrative of School

	     Oxford Elementary School, located in Claremont, North Carolina has a student population of 665 students, based on the 8th month Principal’s Monthly Report (PMR) for 2009-2010.  In examining our school, we note the following strengths based on North Carolina ABC Accountability testing data, No Child Left Behind Adequate Yearly Progress (AYP) data, demographic data, district-generated survey data, EVAAS data, attendance data from NC WISE, discipline data from the North Carolina Crime and Violence Report, information from the North Carolina Teacher Working Conditions Survey, Teacher Quality data and Building Leadership discussions.

	Identified Strength
	Supporting Evidence and Reflection
	Data Source

	Positive TWCS results
	Over all strongly agree/agree results
	TWCS data

	Sixth grade reading
	72.9% proficiency
	2011 AYP report

	Had overall growth reading and math
	Made high growth
	NCLB information


	Self Assessment (continued)

	Our examination of the aforementioned data sources also leads us to recognize the following areas requiring focus within the School Improvement Plan.  These weaknesses serve as the impetus for our school’s SMART Goals that will span the 2009-2010, 2010-2011 and 2011-2012 school years.

	Identified Weakness
	Supporting Evidence and Reflection
	Data Source

	Third and fourth grade math
	74.4%/73.3% proficient
	2011 AYP report

	ALL sub group in reading/math
	64.2% reading; 79.7% math
	2011 AYP report

	Hispanic sub group in reading/math
	41.5% reading; 58.5% math
	2011 AYP report

	White sub group in math
	82.3% math
	2011 AYP report

	ED sub group in reading/math
	52.0% reading; 72.5% math
	2011 AYP report

	LEP sub group in reading/math
	23.3% reading; 58.1% math
	2011 AYP report

	Need to watch Asian group in reading/math
	If would have had a sub group, they would not have met targets
	2011 AYP report

	Need to watch SWD group in reading/math
	If would have had a sub group, they would not have met targets
	2011 AYP report

	Need to monitor bullying incidents
	Concern indicated on TWCS
	TWCS data

	Need to strengthen communication across the school setting
	Some concern indicated on TWCS
	TWCS data


	Summarization of SMART Goals for 

Oxford Elementary School

	

	SMART Goal One:  By June 2012, Oxford Elementary will increase the percentage of 3-6 students on grade level as measured by math EOG assessments from 74.2% proficient  to 88.6% proficient.

Aligns with:  District Strategic Priority:   FORMCHECKBOX 
 1     FORMCHECKBOX 
 2    FORMCHECKBOX 
 3    FORMCHECKBOX 
 4    FORMCHECKBOX 
 5    FORMCHECKBOX 
 6    FORMCHECKBOX 
 7    FORMCHECKBOX 
 8

                       NC 21st Century Priority Goals:    FORMCHECKBOX 
 1    FORMCHECKBOX 
 2    FORMCHECKBOX 
 3    FORMCHECKBOX 
 4    FORMCHECKBOX 
 5

	

	SMART Goal Two:  By June 2012, Oxford Elementary will increase the percentage of 3-6 students on grade level as measured by reading EOG assessments  from 57.2% proficient  to 71.6% proficient.

Aligns with:  District Strategic Priority:   FORMCHECKBOX 
 1     FORMCHECKBOX 
 2    FORMCHECKBOX 
 3    FORMCHECKBOX 
 4    FORMCHECKBOX 
 5    FORMCHECKBOX 
 6    FORMCHECKBOX 
 7    FORMCHECKBOX 
 8

                       NC 21st Century Priority Goals:    FORMCHECKBOX 
 1    FORMCHECKBOX 
 2    FORMCHECKBOX 
 3    FORMCHECKBOX 
 4    FORMCHECKBOX 
 5

	


	SMART Goal #1     2009-2010

	Overall SMART Goal:  By June 2012, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by math EOG assessments from 74.2% proficient to 88.6 % proficient.

Target SMART Goal/Measure:  By June 2010, Oxford Elmentary will increase the percentage of grade 3-6 students on grade level as measured by math EOG assessments from 74.2% proficient to 80.2% proficient with specific focus on our Asian, Economically Disadvantaged, and Students with Disabilities sub groups .

Target SMART Goal/Measure:  By June 2011, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by math EOG assessments to 88.6% proficient.

Target SMART Goal/Measure:  By June 2012, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by math EOG assessments to 88.6% proficient .

	Study
	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	
	Data Analysis:

(SWOT) analysis

SWOT:  Strengths, Weaknesses, Opportunities for Improvement,  and Threats
	1. What does the data tell us?

2 What cannot be gleaned from the data?

3. What improvements have been made to this point?

4. What are the opportunities for improvement?

1.

-did not meet proficiency targets for specified sub-groups

-showed positive growth

-substantial weakness in third grade

2.

-does not depict the instructional time lost due to numerous transitions and schedule changes

-does not illustrate the challenges of using appropriate instructional practices within complex time constraints

3. 

-teacher assignments have been changed to highlight strengths

-third and fourth grade classes are now self-contained to reduce transitions and build classroom community

4.

-strategic interventions

-focus on academics

-PLC development

-peer support and collaboration 

-consistent staff development and use of research-based strategies

	1. Aimsweb Fall Benchmarking indicates that 64.7% of our kindergarten students were above the target line for oral counting, while 23.8% were considered emerging and 11.3% of students were deficient. Additionally, 52.2% of students were above the target line for number identification, while 17% were emerging and 27.2% were deficient. For quantity discrimination, 54.5% of students were above the target line, while 27.2% were emerging and 18.1% of students were deficient. Data for missing number indicate that 51.1% of students were above the target line, while 27.2% were emerging and 21.5% were deficient.

First grade data indicates that 76.1% of students were above the target line in oral counting, while 14.7% were emerging and 9% were deficient. Number identification data indicates that 73.8% of students were above the target line, while 14.7% were emerging and 11.3% were deficient. Quantity discrimination data indicates that 65.9% of students were above the target line, while 19.3% were emerging and 14.7% were deficient. Missing number data indicates that 68.1% of students were above the target line, while 22.7% were establishing and 9% were deficient.  

Second grade data illustrates that in the area of Math concepts and application, 54.2% of students were above the target line, while 31.3% were emerging and 14.4% were deficient.

2.

- The data does not indicate how attendance, family dynamics, and/or lack of motivation affect student success. 

3. To this point, we have implemented reading interventions and are beginning to implement math interventions at the K-2 level. Our RtI team and tutor meets regularly with groups from each grade level K-3. K-2 students are continuing to participate in classroom math interventions and show growth as measured by Aimsweb. Additionally, ClassScapes data is assisting teachers as they work to meet individual student needs. Beginning in November we plan to implement the use of an additional 3 tutors for grades 3-6. Two tutors will focus on math while one tutor will focus on reading remediation. 

4. A core group of staff members are working with Alycen Wilson, Mia Johnson, and Keri Beth Brown to strengthen Guided Math strategies. Additionally, grade level teams have used VIS and EVAAS data to examine and determine which students will benefit from remediation services. We are excited about beginning our remediation groups and are optimistic that these pull-out and push-in groups will benefit and support our students to be successful.
	1. Aimsweb Winter Benchmarking indicates that 74.7% of our kindergarten students were above the target line for oral counting, while 16% of students were considered emerging and 9.1% were deficient. Additionally, 60.9% of students were above the target line for number identification, while 14.9% were emerging and 24.1% were deficient. For quantity discrimination, 29.8% of students were above the target line, while 28.7% were emerging and 41.3% of students were deficient. Data for missing number indicate that 41.3% of students were above the target line, while 33.3% were emerging and 25.2% were deficient.

First grade data indicates that 72.4% of students were above the target line in oral counting, while 21.8% were emerging and 5.7% were deficient. Number identification data indicates that 64.3% of students were above the target line, while 19.5% were emerging and 16% were deficient. Quantity discrimination data indicates that 67.8% of students were above the target line, while 16% were emerging and 16% were deficient. Missing number data indicates that 55.1% of students were above the target line, while 25.2% were establishing and 19.5% were deficient. Math computation data indicates that 52.5% of students were above the target line, while 31.2% were emerging and 16.2% were deficient. 

Second grade data illustrates that in the area of Math concepts and application, 27.7% of students were above the target line, while 40.9% were emerging and 31.3% were deficient. Mathematics computation data indicates that 4.8% of students were above the target line, while 10.8% were emerging and 84.3% were deficient.

According to math LDP/ClassScapes data the average score for third grade students is 54% on math inactive and 49% on math calculator active. The average score for fourth grade students is 44% inactive and 50% math active. The average score for fifth grade students is 44% inactive and 46% active. The average score for sixth grade students is 47% inactive and 52% active. Specific data for Asian students indicates the average score for third grade students is 63%, fourth grade students 43%, fifth grade 47% and sixth grade 44% for math inactive. The average score for third grade students is 49%, fourth grade 49%, fifth grade 48% and sixth grade 50% for math active.  

2.

- The data does not indicate how attendance, family dynamics, and/or lack of motivation affect student success. The data does not indicate how a lack of teacher and student understanding of the impact fluency/quickness effects the Aims data. Additionally, the data does not illustrate the TARGET change for the WINTER benchmark. Each target was raised for the winter benchmarking period.

3.

- We have consistently implemented math interventions. We have completed Winter Benchmarking and are now ready to begin our second round of probing. Tutors are visiting most classes two times a week. The RtI team meets regularly with teachers to share progress monitoring data. Grade 3 teachers have worked with Alycen Wilson to strengthen teaching strategies in students’ areas of weakness. Alycen has also completed observations in other grade levels. She is sharing specific activities that will focus on goal 1 and 5 during grade level meetings. 3-6 tutoring/remediation groups have been formed and are successfully being implemented three times a week. LDP data was reviewed and disaggregated to support instruction and direct re-teaching efforts.

4.

- We would like to revisit our K-2 tutor schedule so that all classes/students needs are being met consistently, at least two times a week. We would like to expand Alycen’s involvement with other grade levels. We are in the beginning stages of planning an EOG Conference for our 3-6 students.
	1. Aimsweb Winter Benchmarking indicates that 85% of our kindergarten students were above the target line for oral counting. Additionally, 70% of students were above the target line for number identification. For quantity discrimination. Data for missing number indicate that 60% of students were above the target line.
First grade data indicates that 80% of students were above the target line in oral counting. Number identification data indicates that 75% of students were above the target line. Quantity discrimination data indicates that 79% of students were above the target line. Missing number data indicates that 72% of students were above the target line. Math computation data indicates that 55% of students were above the target line. 

Second grade data illustrates that in the area of Math concepts and application, 55% of students were above the target line. Mathematics computation data indicates that 66% of students were above the target line.

According to preliminary math EOG data, 74.4% of our third grade students scored a level 3 or 4. 73.3% of our fourth grade students scored a level 3 or 4. 80.0% of fifth grade students were proficient and 93.8% of our sixth grade students scored a level 3 or 4. Preliminary sub group data indicates 77% of our Asian students were proficient on the math EOG. 56% of our SWD students scored a level 3 or 4 and 72% of our EDS students were proficient. Preliminary data indicates our overall proficiency in math as 80.7%, which is 0.5 points above our Target SMART goal for 2010.
2.

- The data does not indicate how attendance, family dynamics, and/or lack of motivation affect student success. Additionally, the preliminary data is not a TRUE reflection of EOG outcomes. It is only a best guess at this point. 
3.

- We were able to narrow our remediation efforts to FOCUS on “bubble” kids and VIS kids that could greatly affect our final AYP and NCLB outcomes. Additionally, our analysis of the first administration EOG data indicated teacher effect and strengths in each academic area. 
4.

- Opportunities for improvement include a closer look at teaching assignments to match teacher strength and effect. Additionally, we are hoping to implement a block schedule and specific TA instructional assignments to support guided math groups and the implementation of Math Expressions to better support our students conceptual understanding of math.


	SMART Goal #1     2009-2010

	Action Step/Strategy: (A) Teachers in grades K-6, ESL, and EC will participate in Math Foundations training. (B) AIMS-Web universal screening, benchmarking, and weekly probing will be used to drive instruction and intervention groups in the area of math for K-2 students. (C) Teachers in grades 3-6 will utilize ClassScapes on a weekly basis for pre/post assessment information that will drive instructional practices. (D) Teachers will participate in a vertical math team to review and coordinate the development of a school-wide curriculum map as well as cross-grade level teacher observations.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Person Responsible for ensuring the strategy is deployed.
	(A) Math Foundations

 Kelly Nicholson and Lisa Berry

(B) AIMS-Web

Kelly Nicholson, Mia Johnson, Cynthia O'Neal, Michelle Isenhour, K-2 teachers and Julie Anderson

(C) ClassScapes 

Kelly Nicholson, Cynthia O'Neal, 3-6 teachers and Mia Johnson

(D) Vertical Team

Kelly Nicholson, Mia Johnson, Cynthia O'Neal, Alycen Wilson, Keri Beth Brown, and K-6 teachers



	(A) Math Foundations

 Kelly Nicholson and Lisa Berry

(B) AIMS-Web

Kelly Nicholson, Mia Johnson, Cynthia O'Neal, Michelle Isenhour, K-2 teachers and Julie Anderson

(C) ClassScapes 

Kelly Nicholson, Cynthia O'Neal, 3-6 teachers and Mia Johnson

(D) Vertical Team

Kelly Nicholson, Mia Johnson, Cynthia O'Neal, Alycen Wilson, Keri Beth Brown, and K-6 teachers



	(A) Math Foundations

 Kelly Nicholson and Lisa Berry

(B) AIMS-Web

Kelly Nicholson, Mia Johnson, Cynthia O'Neal, Michelle Isenhour, K-2 teachers and Julie Anderson

(C) ClassScapes 

Kelly Nicholson, Cynthia O'Neal, 3-6 teachers and Mia Johnson

(D) Vertical Team

Kelly Nicholson, Mia Johnson, Cynthia O'Neal, Alycen Wilson, Keri Beth Brown, and K-6 teachers



	(A) Math Foundations

 Kelly Nicholson and Lisa Berry

(B) AIMS-Web

Kelly Nicholson, Mia Johnson, Cynthia O'Neal, Michelle Isenhour, K-2 teachers and Julie Anderson

(C) ClassScapes 

Kelly Nicholson, Cynthia O'Neal, 3-6 teachers and Mia Johnson

(D) Vertical Team

Kelly Nicholson, Mia Johnson, Cynthia O'Neal, Alycen Wilson, Keri Beth Brown, and K-6 teachers




	Financial Resources Needed per Quarter (Include $ figures and funding sources)
	(A) Math Foundations 

Money for half day subs for each staff member (approximately $45.00)

(B) AIMS-Web

$5.00 per student in grades K-2 to access on-line materials and diagnostic tools. Cost of printing assessment materials per student.

(C) ClassScapes

CCS incurs the cost for access to ClassScapes.

(D) Vertical Team

Will need to provide TA coverage for vertical team observations/discussions and cost of printing observation sheet



	(A) Math Foundations 

Money for half day subs for each staff member (approximately $45.00)

(B) AIMS-Web

$5.00 per student in grades K-2 to access on-line materials and diagnostic tools. Cost of printing assessment materials per student.

(C) ClassScapes

CCS incurs the cost for access to ClassScapes.

(D) Vertical Team

Will need to provide TA coverage for vertical team observations/discussions and cost of printing observation sheet



	(A) Math Foundations 

Money for half day subs for each staff member (approximately $45.00)

(B) AIMS-Web

$5.00 per student in grades K-2 to access on-line materials and diagnostic tools. Cost of printing assessment materials per student.

(C) ClassScapes

CCS incurs the cost for access to ClassScapes.

(D) Vertical Team

Will need to provide TA coverage for vertical team observations/discussions and cost of printing observation sheet



	     

	Professional Development required during each quarter (Indicate title, audience, # of hours, and HQ status)
	(A) Math Foundations

SD: Math Foundations Training; Audience: K-6, ESL, and EC teachers; Hours: 30; HQ: Yes

(B) AIMS-Web

SD: AIMS-Web administration Training, Audience: AIMS-Web coaching team; Hours: 1; HQ: Is research-based, however training time does not constitute HQ status

(C) ClassScapes

SD: ClassScapes Training; Audience: 3-6 teachers; Hours: 1; HQ: Is a research-based program, however the training time does not constitute HQ status.

(D) Vertical Team 

SD: Book study or article review of curriculum mapping; Audience: K-6 teachers; Hours: 10 contact hours and 10 mapping/homework hours (total of 20 hours); HQ: yes



	(A) Math Foundations

SD: Math Foundations Training; Audience: K-6, ESL, and EC teachers; Hours: 30; HQ: Yes

(B) AIMS-Web

SD: AIMS-Web administration Training, Audience: AIMS-Web coaching team; Hours: 1; HQ: Is research-based, however training time does not constitute HQ status

(C) ClassScapes

SD: ClassScapes Training; Audience: 3-6 teachers; Hours: 1; HQ: Is a research-based program, however the training time does not constitute HQ status.

(D) Vertical Team 

SD: Book study or article review of curriculum mapping; Audience: K-6 teachers; Hours: 10 contact hours and 10 mapping/homework hours (total of 20 hours); HQ: yes



	(A) Math Foundations

SD: Math Foundations Training; Audience: K-6, ESL, and EC teachers; Hours: 30; HQ: Yes

(B) AIMS-Web

SD: AIMS-Web administration Training, Audience: AIMS-Web coaching team; Hours: 1; HQ: Is research-based, however training time does not constitute HQ status

(C) ClassScapes

SD: ClassScapes Training; Audience: 3-6 teachers; Hours: 1; HQ: Is a research-based program, however the training time does not constitute HQ status.

(D) Vertical Team 

SD: Book study or article review of curriculum mapping; Audience: K-6 teachers; Hours: 10 contact hours and 10 mapping/homework hours (total of 20 hours); HQ: yes



	(A) Math Foundations training was completed during the 3rd quarter. 
(B) AIMS Web Training continued with TA and some additional teacher training to administer and maintain the AIMS web data gathering system. 

(C) ClassScapes training continued as we worked in grade levels to continue to analyze data, design quizzes, and use ClassScape to support our remediation efforts.

(D) Vertical Teaming efforts really trtnspired more into grade level PLC’s through which teachers were meeting and planning together as well as observing each other. A curriculum mapping team was established that will meet over the summer to begin developing a school-wide curriculum matrix that will be used to guide and direct curriculum conversations and development in future PLC meetings. 

	Parent & Community Involvement during each quarter
	(A) Math Foundations

 Parents, teachers and students will participate in a Family Math night.

(B) AIMS-Webs

AIMS-Web information/data will be shared with parents at October parent-teacher conferences and in the development of PPEPs.

(C) ClassScapes

ClassScapes will be introduced to parents at PTO Open House and will be shared with parents at relevant parent-teacher conferences.

(D) Vertical Team

School-wide curriculum map will be posted on web page and in building for parent review.
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	(A) Math Foundations

 Parents, teachers and students will participate in a Family Math night.

(B) AIMS-Webs

AIMS-Web information/data will be shared with parents at October parent-teacher conferences and in the development of PPEPs.

(C) ClassScapes
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(D) Vertical Team

School-wide curriculum map will be posted on web page and in building for parent review.



	(A) Math Foundations
(B) AIMS-Web

Data was shared with parents in all end of year conferences and PPEP meetings.

(C) ClassScapes

Growth data was shared with parents in PEP conferences.

(D) Vertical Teams

Ideas for a school-wide curriculum matrix and data wall were shared with PTO advisory board and BLT reps.

	How is technology an integral part of the strategy’s deployment?
	(A) Math Foundations

Teachers will be asked to participate in a reflection blog in conjunction with their Math Foundations Training.

(B) AIMS-Web

Aims-Web is a web-based program. Teachers will input and access student data via the Internet.

(C) ClassScapes

ClassScapes is a web-based program. Teachers and students will access ClassScapes objective quizzes and assessments via the Internet. Additionally, teachers will utilize their schoolpad/TV in order to capitalize on the instructional applications of ClassScapes.

(D)Vertical Team 

Various web resources will be used for the book study/article review. Additionally, the computer will be used to create the curriculum map.
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	Set up deployment plan.
	(A) Math Foundations

1. Schedule with the county to participate in Math Foundations Training.

2. Create training schedule to accommodate grade 3-6 teachers training in the fall semester and grade K-2 teachers training in the spring semester.

3. Coordinate sub coverage for participating teachers.

4. Set aside Title 1 funding to pay for subs.

5. Prepare needed materials.

6. Establish reflection blog with questions and response dates.

7. Follow up with blog discussions and new learning during grade level meetings.

8. Monitor the inclusion of Math Foundation ideas into daily math instruction.

(B) AIMS-Web

1. AIMS-Web product rights were purchased.

2. Assessment books/materials were printed and organized.

3. Assessment team was trained by Julie Anderson.

4. Universal Screening/benchmarking/probing dates were established and shared with the assessment team. 

5. Universal Screening/benchmarking/probing administered to students.

6. Data shared with classroom teachers (universal data).

7. Intervention groups/skills developed; data used to drive instruction; data shared weekly with teachers.
8. Assessment/interventions continue on set schedule.

9. Grade level/team reflection of the process.

(C) ClassScapes

1. 08-09 EOG data reviewed and shared with staff.

2. CCS info shared indicates ClassScapes participation increased student proficiency.

3. ClassScapes requirements established for grades 3-6 (weekly participation).

4. Computer Lab schedule was established to support weekly usage.

4. Melissa Moose trained each grade level; will also participate in follow-up training session.

5. Teachers intro ClassScapes to students and begin weekly usage.

6. Teachers print weekly report for administration.

7. Administration will monitor usage and student mastery of objectives; discussions/reflections shared at weekly grade level meetings.

8. ClassScapes used for pretest and LDP practice. 

(D) Vertical Team

1. Discussion of the vertical team concept at BLT.

2. Teachers sign up for vertical team participation.

3. Teams meet to review curriculum goals and CCS pacing guide to begin curriculum mapping process. 

4. Team members observe each other using developed observation form.

5. Team will work with instructional coach and administration to develop school-wide curriculum map.



	(A) Math Foundations

1.Continue to follow training schedule for 3-6 teachers.

2. Coordinate subs for the last two sessions.

3. Monitor the completion of homework assignments and wiki responses.

4. Monitor integration of the new information into classroom instruction with walkthrough and observational data.

(B) Aims-Web

1.Contine progress monitoring students falling in the red and yellow zones on a weekly basis.

2. Teachers and tutors utilize specific interventions to support student needs.

3. Complete tier I and II paperwork as needed; share paperwork with parents. 

4. Complete winter benchmarking.

(C) ClassScapes

1. Complete LDPs using ClassScapes.

2.Continue utilizing weekly assessments to monitor student mastery of grade level objectives.

3. Utilize ClassScapes as a classroom tool to practice and prepare for the EOG.

 (D)Vertical Team

1. Establish observation schedule.

2. Observe each other using the established observation sheet.

3. Discuss observations.
	(A) Math Foundations
1.Follow the training schedule for K-2 teachers.
2. Coordinate subs for each session.

3. Monitor the completion of homework assignments and wiki responses.

4. Monitor the integration of the new information into classroom instruction with walkthrough  and observational data.

(B)Aims-Web

1. Continue progress monitoring students falling in the emerging and deficient zone on a weekly/monthly basis.

2. Teachers and tutors will utilize specific interventions to support student needs.

3. Have a follow-up training session with teachers to make sure they are completing tier paperwork correctly.

4. Complete tier paperwork as needed (I, II, III, IV).

5. Share paperwork with parents.

6. Complete spring benchmark.

(C) ClassScapes

1. Complete LDPs using ClassScapes.

2.Continue utilizing weekly assessments to monitor student mastery of grade level objectives.

3. Utilize ClassScapes as a classroom tool to practice and prepare for the EOG.

(D)Vertical Team

1. Establish observation schedule.

2. Observe each other using the established observation sheet.

3. Discuss observations.

4. Pair vertical team observations/discussions with PLC observations/discussions.


	(A) Math Foundations
Math Foundations ideas/philosophies were used during instruction and discussed as we plan our implementation of Math Expressions. Additionally, Math Foundation ideas were correlated with our book study of Marzano’ s Classroom Strategies That Work.

(B) AIMS-Web

Weekly probing continued. Spring benchmarking was administered and data was analyzed to determine student growth. A plan for use of AIMS web for the 2010-2011 school year was developed.

(C) ClassScapes

Continued to utilize ClassScapes in an instructional fashion to build students critical thinking skills and test-taking abilities. 
(D) Vertical Team

Transformed more into grade level PLC’s. PLC groups met weekly to discuss and plan curriculum events. Additionally, staff was required to observe other staff members. Curriculum Mapping team was established to begin work on a school-side curriculum matrix. We also plan to implement a “data wall” concept during the 2010-2011 school year that will support continuous use of student data to drive instruction within  and across all grade levels.




	SMART Goal #1     2009-2010

	Action Step/Strategy: (A) Teachers in grades K-6, ESL, and EC will participate in Math Foundations training. (B) AIMS-Web universal screening, benchmarking, and weekly probing will be used to drive instruction and intervention groups in the area of math for K-2 students. (C) Teachers in grades 3-6 will utilize ClassScapes on a weekly basis for pre/post assessment information that will drive instructional practices . (D) Teachers will participate in a vertical math team to review and coordinate the development of a school-wide curriculum map as well as cross-grade level teacher observations.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Evaluation:

A. What data will you use to determine if the strategy was deployed?

B. What data will you use to determine if the strategy was deployed with fidelity?

C. What data will you use to determine if the strategy impacted the overall goal or target goal?
	Math Foundations

(A) Participation chart; SchoolLink sign-up; AESOP (sub coverage)
Homework completion and wiki participation
(B) SchoolLink evaluations in December; homework completion and wiki participation

(C) Walkthrough documentation of implementation and textbook adoption discussions
AIMS-WEB

(A) Aims-web database and documentation of interventions.

(B) Documentation of training sessions

(C) Grade level discussions of data and individual student interventions.

ClassScapes

(A) Data notebook documentation and usage logs.

(B) Documentation of training with Melissa Moose. Grade level discussion and documentation of how data is driving instruction.

(C) Individual student growth data and bar graphs.

Vertical Team

(A) Team sign-up sheet

(B) Observation dates and discussion of the observation tool.
(C) EOY discussions and the development of grade level curriculum maps and PLCs.
	Math Foundations

(A) Participation chart; SchoolLink sign-up; AESOP (sub coverage)

Homework completion and wiki participation

(B) SchoolLink evaluations in December; homework completion and wiki participation

(C)Walkthrough documentation of implementation and textbook adoption discussions

AIMS-WEB

(A)Aims-web database and documentation of interventions.

(B)Documentation of training sessions

(C)Grade level discussions of data and individual student interventions.

ClassScapes

(A)Data notebook documentation and usage logs.

(B)Documentation of training with Melissa Moose. Grade level discussion and documentation of how data is driving instruction.

(C)Individual student growth data and bar graphs.

Vertical Team

(A)Team sign-up sheet

(B)Observation dates and discussion of the observation tool.
(C) EOY discussions and the development of grade level curriculum maps and PLCs.
	Math Foundations

(A)Participation chart; SchoolLink sign-up; AESOP (sub coverage)

Homework completion and wiki participation

(B)SchoolLink evaluations in December; homework completion and wiki participation

(C)Walkthrough documentation of implementation and textbook adoption discussions

AIMS-WEB

(A)Aims-web database and documentation of interventions.

(B)Documentation of training sessions

(C)Grade level discussions of data and individual student interventions.

ClassScapes

(A)Data notebook documentation and usage logs.

(B)Documentation of training with Melissa Moose. Grade level discussion and documentation of how data is driving instruction.

(C)Individual student growth data and bar graphs.

Vertical Team

(A)Team sign-up sheet

(B)Observation dates and discussion of the observation tool.

(C) EOY discussions and the development of grade level curriculum maps and PLCs.
	Math Foundations
Use of Math Foundation ideas with classroom instruction. Grade level documentation of discussions to use Math Foundation ideas to support the implementation of Math Expressions. Documentation of discussions relating Math Foundation ideas/terms to our Marzano book study.

AIMS Web

Documentation of completed probing and benchmarking. Assessment of AIMS data to support student growth.

ClassScapes

Documentation of teacher use of ClassScapes. Teacher/student observations in which ClassScapes is being used. Remediation agendas/lesson plans. Effect of use of ClassScapes on remediation efforts.
Vertical Team

List of curriculum team members. Documentation of PLC meetings and peer observations

Summer curriculum team meeting notes. Documentation of “data wall” visit and deployment plan for implementation of the data wall concept. 


	SMART Goal #1     2009-2010

	Action Step/Strategy: (A) Teachers in grades K-6, ESL, and EC will participate in Math Foundations training. (B) AIMS-Web universal screening, benchmarking, and weekly probing will be used to drive instruction and intervention groups in the area of math for K-2 students. (C) Teachers in grades 3-6 will utilize ClassScapes on a weekly basis for pre/post assessment information that will drive instructional practices . (D) Teachers will participate in a vertical math team to review and coordinate the development of a school-wide curriculum map as well as cross-grade level teacher observations.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Report the data from the current quarter deployment plan and use the data questions to analyze the results
	1. What does the data tell us?
2. What cannot be gleaned from the data?

3. What improvements have been made to this point?

4. What are the opportunities for improvement?

Math Foundations
The data indicates our 3-6 teachers have been in attendance during the fall semester. 60% of staff have completed all assignments; the other 40% are working will complete all assignments by the end of the last class. Teachers are beginning to discuss and use some of the conceptual strategies being taught. The data does indicate the time and/or staff development needed to help teachers to prepare to teach conceptually. Opportunities for improvement include continued learning and use of conceptual strategies.
AIMS-WEB
The data indicates that in the area of oral counting approximately 44.3% of kindergarten and 29.8% of first grade students were below the fall target line. In the area of number identification, 48% of kindergarten and 27% of first grade students were below the target line. In the area of quantity discrimination, 45% of kindergarten and 35% of first grade students were below the target line. In the area of missing number, 49% of kindergarten and 32% of first grade students were below the target line. Additionally, 17% of second graders were below the target line in their understanding of mathematics concepts and applications. The data does not illustrate how attendance and parental support affect student success. Improvements have been made to the assessment timeline and teachers’ understanding of the process and application. Opportunities for improvement include stronger strategies and implementation of specific interventions to support student growth.

ClassScapes
The data indicates that our teachers and students struggle consistently with goals 1 and 4. The data does not depict how student absences and/or home issues affect student learning and their ability to perform successfully at school. Improvements have been made in the area of teachers’ understanding and buy-in as to how to appropriately use the program to support student growth and success. Opportunities for improvement include continued use of the program to target and streamline instruction so that it is most beneficial.

Vertical Team
The data indicates that we have signed up for vertical teams, but have not yet begun to observe each other. The data does not indicate the amount of vertical discussion we have been having at grade level and faculty meetings surrounding our testing data. The improvements made to this point are the open discussions among grade levels regarding specific curriculum concerns and needs. Opportunities for improvement include the specific establishment of observation dates and times.
	1. What does the data tell us?

2. What cannot be gleaned from the data?

3. What improvements have been made to this point?

4. What are the opportunities for improvement?

Math Foundations

The data indicates our 3-6 teachers attended the fall session of Math Foundations. They completed the assigned homework and are implementing the strategies into their classroom instruction. The data does not indicate the full extent to which teachers truly understood the conceptual strategies. Improvements made to this point include a unanimous staff decision to adopt Math Expressions. Additionally, teachers have begun to implement conceptual teaching strategies into their classroom instruction.  The opportunities for improvement include teachers beginning to delve into their Math Expression manuals and use of the family letters to better communicate with parents.
AIMS-WEB 

Aims data indicates kindergarten students are doing well with oral counting and number identification; however, the higher target for quantity discrimination and missing number caused the percentage of students performing at an established level to decrease. First grade data also suggests that the higher target was a bit of a stretch for our students in each of the individual area; however, the addition of the math computation task shows promising data that 52.5% of our students are able to transfer their math knowledge into practice as they solve timed math problems.  Second grade data indicates second grade students are struggling with the timing aspect of the concepts and application as well as mathematics computation. Opportunities for improvement include helping students understand and practice fluency with math facts and quantity. Additionally, teachers now have specific data about each individual students in order to develop specific and individual practice for them. 
ClassScspes

The data indicates our teachers are using ClassScapes in whole group and individual sessions. Teachers are seeing the benefit of working through the ClassScapes objective quizzes as whole class study sessions, formative, and summative assessment.  LDP ClassScapes data indicated our teacher have done a grat job with goal one and now need to further focus on goal 5. Opportunities for improvement include upgrading an existing computer lab to better support work with ClassScapes. Additionally, we will continue to stress the importance of using ClassScapes to enhance and support each teacher’s instructional efforts.
Vertical Team

The data indicates we have established a note-taking, meeting documentation form that encourages teacher discussion of curriculum issues and teaching strategies. Additionally, we have expanded our vertical teams to include weekly PLC meetings for each grade level.  Opportunities for improvement include the addition of a book study about Marzano’s teaching strategies, continues curriculum discussions, and effective work on a curriculum map for each grade level.


	1. What does the data tell us?

2. What cannot be gleaned from the data?

3. What improvements have been made to this point?

4. What are the opportunities for improvement?
Math Foundations

The data indicates our K-2 teachers attended the spring session of Math Foundations. The completed the assigned homework and are beginning to implement the strategies into their classroom instruction. The data does not indicate the full extent to which teachers truly understand the conceptual foundations of the math foundations ideas and philosophies. Opportunities for improvement include time for teachers to dig through the Math Expressions materials to support implementation of the new math adoption as correlated to Math Foundation ideas. 
AIMS Web

The data indicates that kindergarten students grew tremendously in the areas of oral counting and number identification; however, the change in the target cohort data used greatly effected the percentage points of grow relating to quantity discrimination and missing number. Physical point growth was evident; however, because of the change in the comparison, simply viewing the percentage change is skewed.  The same premise is relevant to first and second grade. When individual student data is viewed, point growth is evident; however, percentage growth is skewed because of the change in the norm reference. Grade 2 students were measured on a timed mathematics computation segment for the first time this quarter. This experience was very eye opening and revealing to students and teachers. Results indicate that although students were able to successfully complete the problems, TIME was a major factor in their ability to complete the computation problems within the prescribed amount of time.  Areas for improvement include specific practice in math FLUENCY and timed practice.
ClassScapes

ClassScape data indicates our students are 49% proficient on overall math objectives as measured by grade level LDPs. Areas for improvement include additional focus on objectives 1 and 5, with additional support needed on critical algebraic thinking and word problems. 

Vertical Teams

Vertical teams have really transformed into grade level PLCs. Grade level teams have an extended planning period once a week in which they are meeting, planning, discussing, and organizing peer observations. Areas for improvement include better accountability system for teams to document what they are meeting about as well as a more formal was of examining specific data to drive instruction and discuss student needs.


	8. What does the data tell us?

9. What cannot be gleaned from the data?

10. What improvements have been made to this point?

11. What are the opportunities for improvement?

Math Foundations 

The data indicates our entire staff has attended Math Foundations training. Classroom observations and teacher discussions illustrate teachers desire to begin to implement and utilize the new information they gained from the training sessions. Several teachers have attended Math Expressions training sessions and have begun to study teacher manuals and examine the new K-6 county math pacing guide that is explicitly aligned with Math Expressions and Math Foundations ideas. Areas for improvement include further and more in-depth training in how to use and implement Math Expressions within the NCSCOS to support student growth and success in math.
AIMS web

The data indicates that K-2 students did show growth in all areas of AIMS web data collection. However, it was determined that the info assessed through the AIMS web reporting process could be managed, assessed, and probed on a regular basis using the K-2 Math Assessment and grade level specific checklists. The greatest growth was seen in grade 2 focus on timed Math Computation. Teachers and students were able to see how developing fluency in basic math skills supported overall math development and success. 
Areas for improvement include more consistent use of monitoring math fluency and mastery of math skills to support students conceptual understanding of how math works and the relationships between math ideas and concepts.

ClassScapes

During the last quarter, ClassScapes was used more as an instructional tool to build fluid understanding on math objectives as well as build students test taking skills. Improvements have been made in the area of teachers comfort level with using ClassScapes as more of an instructional tool instead of simply an assessment tool. Several have even gone as far as teaming students up to “teach” each other by capitalizing on their individual strengths and weaknesses. Opportunities for improvement include even more consistent use of ClassScapes to determine students’ needs and drive instruction.
Vertical Teams

The data indicates that grade levels are enjoying the extra time to meet, plan, and discuss various curriculum and book study topics. Additionally, these discussions and sharing sessions have open the doors to teachers talking to one another about learning and instruction. The data also indicates a curriculum mapping team was developed and is planning to meet this summer to begin work on a school-wide curriculum matrix. Teacher dialogue has lead to the implementation of a “data wall” in which all students will be tracked in reading growth. We would eventually like to expand the data wall to include math and science information as well. 



	Target Goal Met?
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.
→NO.  If no, check the appropriate action below.

→ Continue current strategy and update deployment plan for next quarter.
 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
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 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.


	SMART Goal #1     2009-2010

	Action Step/Strategy: (A) Teachers in grades K-6, ESL, and EC will participate in Math Foundations training. (B) AIMS-Web universal screening, benchmarking, and weekly probing will be used to drive instruction and intervention groups in the area of math for K-2 students. (C) Teachers in grades 3-6 will utilize ClassScapes on a weekly basis for pre/post assessment information that will drive instructional practices . (D) Teachers will participate in a vertical math team to review and coordinate the development of a school-wide curriculum map as well as cross-grade level teacher observations.

	Steps
	Quarter 1 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	A (Math Foundations Training)

Steps:

1. Schedule staff development

2. Develop training schedule to reflect 3-6 trained in  the fall and K-2 trained in the spring.

3. Provide sub coverage

4. Allocate funding

5. Prepare/organize materials

6. Develop refelction blog 

7. Grade level follow-up discussions



	1. Nicholson/Berry
2. Nicholson

3. Nicholson/ Teachers

4. Nicholson/Pharr

5. Training Team

6. Nicholson/O'Neal

7. Nicholson/O'Neal

	1. Email documentation

2. Training schedule

3. AESOP

4. School accounts reports

5. Material availability

6. Blog responses

7. Grade level agenda/notes


	10 / 23 / 2009

	2.
	B (AIMS-web)
Steps:

1. Purchase and access rights to AIMS-web program

2. Copy/organize materials
3. Team training
4. Develop assessment scheule
5. Universal screening
6. Share data 
7. Develop intervention plans/groups 

	1. Anderson/ Nicholson

2. Johnson

3. Anderson

4. Nicholson/Johnson

5. Coaches

6. Coaches

7.Coaches /Teachers



	1. Accessability to web sight

2.Test admin materials and student materials

3. Documentaion of training date

4. Assessment calendar

5. Student data

6. Grade level agenda

7. Classroom/grade level grouping and intervention plans



	10 / 23 / 2009

	3.
	C (ClassScapes) 
Steps:

1. Review 08-09 data
2. Compare Oxford to other CCS schools
3. Establish weekly participation
4. ClassScapes training for teachers
5. Intro to students
6. Teachers print weekly reports for administration
8. Participate in 3rd grade pretest on ClassScapes 

	1. Nicholson/BLT/all teachers

2. Nicholson/BLT/all teachers

3. Nicholson

4. Moose

5. Grade 3-6 teachers

6. Grade 3-6 teachers

8. Nicholson/Isenhour/grade 3 teachers

	1. BLT and opening staff mtg. agendas

2. BLT and opening staff mtg. agendas

3. Email documentation and teacher expectations

4. Grade level agenda/training schedule

5. Lesson plans

6. Grade level documentation notebooks

7. Pretest data

	10 / 23 / 2009

	4.
	D ( Vertical Teams)

Steps:

1. Discuss at BLT

2. Teachers sign up for team participation

3. Teams review NCSCOS and pacing guides to begin discussion of school-wide curriculum map

4. Team members observe each other and discuss



	1. Nicholson/BLT

2. Nicholson/ All teachers

3. Vertical team members/ Johnson

4. Vertical team members/ Nicholson/O'Neal/Johnson/ Wilson/ Brown

	1. BLT agenda

2. Vertical team member list

3. vertical team agenda/comparrison documentation

4. Observation sheets and documentation of discussion

	10 / 23 / 2009

	
	
	
	
	

	Steps
	Quarter 2 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	A (Math Foundations Training)

Steps:

3. Provide sub coverage for K-2 teachers 

5. Prepare/organize materials

6. Participatereflection Blog

7. Grade level follow-up discssions

	3. Kelly Nicholson/AESOP
5. DeAnna Finger/Brook Petockie

6. Kelly Nicholson/Cynthia O’Neal

7. Kelly Nicholson/ Cynthia O’ Neal/Mia Johnson
	3. AESOP

5. Avaibility of materials

6. Blog responses

7. Grade level agenda/notes

	1 / 22 / 2009

	2.
	B (AIMS-web)

Steps:

6. Continue to share data at each assessment deadline
7. Continue to develop intervention groups based on data and student need

8. Continue to utilize assessment benchmarks and weekly probing

	6. Coaches/Teachers

7. Coaches/Teachers

8. Coaches

	6. Grade level agenda

7. Student data and intervention plans

8. Student data/ assessment schedule

	1 / 22 / 2009

	3.
	C (ClassScapes)
Steps:

6. Teachers print weekly reports for administration
7. Grade level reflection/discussion
8. Fall LDP participation

	6. 3-6 teachers

7. Nicholson/O'Neal/Johnson/ 3-6 teachers

8. Nicholson/Isenhour/3-6 teachers

	6. Weekly reports/grade level notebooks

7. Grade level agenda/notes

8. LDP data

	1 / 22 / 2009

	4.
	D (Vertical Team)

Steps:

3. Team members rewview NCSOS and pacing guides to begin to develop curriculum map
4. Team members observe each other and discuss 

	3. Team members/Johnson/Nicholson/O'Neal

4. Team members/ Johnson/Nicholson/O'Neal/ Wilson/ Brown

	3. Team meeting agenda/ comparrison notes

4. Observations sheets and schedule

	1 / 22 / 2009


	SMART Goal #1     2009-2010

	Action Step/Strategy: (A) Teachers in grades K-6, ESL, and EC will participate in Math Foundations training. (B) AIMS-Web universal screening, benchmarking, and weekly probing will be used to drive instruction and intervention groups in the area of math for K-2 students. (C) Teachers in grades 3-6 will utilize ClassScapes on a weekly basis for pre/post assessment information that will drive instructional practices . (D) Teachers will participate in a vertical math team to review and coordinate the development of a school-wide curriculum map as well as cross-grade level teacher observations.

	Steps
	Quarter 3 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	A (Math Foundations Training)

Steps:

6.Particiapte in reflections blog

7. Grade level follow-up meetings and discussions

8. Monitor math foundations practices incoorpration into daily instruction

	6. Teachers

7. Teachers/Nicholson/O'Neal/ Johnson

8. Nicholson/O'Neal

	6. Blog responses

7. Grade level agendas/notes

8. Walk-through and observation data 

	4 / 1 / 2009

	2.
	B (AIMS-web)

Steps:

6.Continue to share assessment data

8. Continue to benchmark and probe and use data to develop appropriate interventions 

	6. Coaches/K-2 teachers

8. Coaches

	6. Grade level agenda/notes and assessment data

8. Student data / intervention plans

	4 / 1 / 2009

	3.
	C (ClassScapes)

Steps: 

6. Teachers print weekly reports
7. Grade level refelction and discussions
8. Spring LDP participation

	6.  3-6 Teachers

7. 3-6 Teachers/Nicholson/O'Neal/ Johnson

8. Nicholson/Isenhour/ 3-6 Teachers

	6. Weekly reports/ grade level notebooks

7. Grade level agenda/notes

8. Spring LDP data

	4 / 1 / 2009

	4.
	D (Vertical Team)

Steps:

3. Teams continue to meet and review curriculum to develop school-wide crriculum map
4. Team members observe each other
5. Begin work on organizing school-wide curriculum map

	3. Team members/ Johnson

4. Team members/Johnson/ Nicholson/ O'Neal

5. Team members/Johnson/Wilson/ Brown

	3. Team meeting agengas/notes

4. Observations sheets and documentation of discussions

5. Curriculum map

	4 / 1 / 2009

	
	
	
	
	

	Steps
	Quarter 4 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	A (Math Foundations Training)

Steps:

6.Participate in reflection blog
7. Grade level follow-up and discussions
8. Monitor practices/daily instruction 

	6. Teachers

7. Teachers/Nicholson/O'Neal

8. Nicholson/O'Neal

	6. Blog responses

7. Grade level agenda/notes

8. Walk-through and observation documentation

	6 / 10 / 2009

	2.
	B (AIMS-web)

Steps:

6. Share student assessment data
8. Continue weekly probing and develop appropriate interventions. Complete final benchmark assessment
9. Grade level discussion to reflect on process.

	6. Coaches

8. Coaches/ Teachers

9. Teachers/ Coaches

	6. Student assessment data

8. Assessment data and intervention plans

9. Grade level agenda/notes and AIMS-web plan for 2010-2011 school year.

	6 / 10 / 2009

	3.
	C (ClassScapes)

Steps:

7. Grade level reflection/discussion and review of EOG data

	7. 3-6 teachers/ Nicholson/ O'Neal
	7. Grade level agenda/notes and EOG data
	6 / 10 / 2009

	4.
	D (Vertical Team)

Steps:

4. Team members continue to observe each other and discuss teaching practices
5. Develop school-wide curriculum map

	4. Team members/ Nicholson / O'Neal

5. Team members/ Johnson/ Wilson/ Brown

	4. Observation sheets and documentation of discussions

5. School-wide curriculum map 

	6 / 10 / 2009


	SMART Goal #2     2009-2010

	Overall SMART Goal:  By June 2012, Oxford Elementary will increase the percentage of grade 3-6 students  on grade level as measured by reading EOG assessments from 57.2%  proficient to 71.6% proficient.

Target SMART Goal/Measure:  By June 2010, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by reading EOG assessments from 57.2% proficient to 64.2% proficient with specific focus on or Limited English Proficient and Studenst with Disabilities sub groups .

Target SMART Goal/Measure:  By June 2011, Oxford Elementary will increase the percentage of students on grade level as measured by reading EOG assessments to 71.6% proficient.

Target SMART Goal/Measure:  By June 2012, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by reading EOG assessments to 71.6% proficient.

	Study
	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	
	Data Analysis:

(SWOT) analysis

SWOT:  Strengths, Weaknesses, Opportunities for Improvement,  and Threats
	1. What does the data tell us?

2 What cannot be gleaned from the data?

3. What improvements have been made to this point?

4. What are the opportunities for improvement?

1.

-we met the proficiency target in reading
-did not show positive growth
-substantial weakness in fourth grade

2.

-does not indicate low achieving students who do not qualify for EC services

-does not indicate grade level transition issues

3.

-teacher assignments have been changed to highlight strengths

-third and fourth grade classes are now self-contained to reduce transition issues and establish classroom community

4.

-strategic interventions

-focus on academics

-PLC development

-peer support and collaboration 

-consistent staff development and use of research-based strategies



	1. Beginning first Quarter Aimsweb Benchmarking data indicates that 62.5% of our kindergarten students were above the target line for letter naming fluency, while 17% of students were considered emerging and 20.4% were deficient.
50.3% of our first grade students were above the target line for phoneme segmentation, while 40.4% were emerging and 5.6% of students were deficient. Data for nonsense word fluency indicates that 84.3% of students were above the target line, while 14.6% were emerging and 1.1% were deficient. 

Second grade data for reading-curriculum based measurement indicates 52.9% of students were above the target line, while 31.0% were emerging and 16.1% were deficient.

Final examination of the data indicates that 7.1% of first grade students were “filed” has having made appropriate growth at this time. 8.3% second grade students moved into “tier II” interventions.
2.

-The data does not illustrate the effect of attendance and/or emotional state on student progress.

3.

-As indicated by the data, overall, students are making good growth and meeting targeted goals.
4.

-Opportunities for improvement include the addition and enhancement of “tier II” interventions to each individual students educational plan.
	1. Aimsweb Winter Benchmarking indicates that 80.6% of our kindergarten students were above the target line for letter naming fluency, while 11.3% of students were considered emerging and 7.9% were deficient. Additionally, 82.9% of students were above the target line for letter sound fluency, while 11.3% were emerging and 5.6% were deficient. For phoneme segmentation, 77.2% of students were above the target line, while 12.5% were emerging and 10.2% of students were deficient. Data for nonsense word fluency indicates that 90.9% of students were above the target line, while 7.9% were emerging and 1.1% were deficient.
46.5% of our first grade students were above the target line for phoneme segmentation, while 39.7% were emerging and 13.6% of students were deficient. Data for nonsense word fluency indicates that 72.7% of students were above the target line, while 25% were emerging and 2.2% were deficient. Reading-curriculum based measurement data indicates that 65.9% were above the target line, while 23.8% were emerging and 10.2% were deficient. 
Second grade data for reading-curriculum based measurement indicates 48.8% of students were above the target line, while 29.5% were emerging and 21.5% were deficient. MAZE-comprehension data indicates 42.5% were above the target line, while 21.8% were emerging and 35.6% are deficient.

According to reading LDP/ClassScapes data the average score for third grade students was 45%, fourth grade 51%, and sixth grade 59%. Specific data for Asian students indicates the average score for third grade students is 39%, fourth grade is 49%, fifth grade is 53%, and sixth grade is 54%.
2.

- The data does not illustrate the effect of attendance and/or emotional state on student progress. The data also does not reflect teacher and student understanding of how fluency/quickness affect Aims scores. Additionally, the data does not specifically reflect how adjusting our NORMS to Catawba County Schools norms verses AIMS norms affected student data. We feel the change was warranted because use of the CCS norms gives us a more accurate picture of our individual needs and weaknesses.
3.

-Winter Benchmarking data indicates our students are making progress toward our reading goals. On average, more students at each grade level are reaching lower skill goals and moving toward becoming independent readers. 
We have consistently implemented readi ng interventions. We have completed Winter Benchmarking and are now ready to begin our second round of probing. Tutors are visiting most classes two times a week. The RtI team meets regularly with teachers to share progress monitoring data. Several teachers in grades 3-5 are working with Kathy Keane and Lora Drum to further establish and improve guided reading practices. Kathy and Lora have completed classroom observations across grade levels. 3-6 tutoring/remediation groups have been formed and are successfully being implemented three times a week. LDP data was reviewed and disaggregated to support instruction and direct re-teaching efforts. Additionally, RtI tutoring support has also been established and is in place
4.

-Grade 3 teachers/students are planning to use the quarterly benchmarking assessment as a teaching tool to reinforce test-taking strategies and further student reading comprehension skills and strategies.

	1. Aimsweb Spring Benchmarking indicates that 75% of our kindergarten students were proficient for letter naming fluency. Additionally, 81% of students were above the target line for letter sound fluency. For phoneme segmentation, 79% of students were proficient. Data for nonsense word fluency indicates that 86% of students were above the target line.

44%% of our first grade students were above the target line for phoneme segmentation. Data for nonsense word fluency indicates that 60% of students were proficient. Reading-curriculum based measurement data indicates that 58% were above the target line. 

Second grade data for reading-curriculum based measurement indicates 46% of students were above the target line. MAZE-comprehension data indicates 58% were proficient.

According to preliminary reading EOG data, 52.3% of our third grade students scored a level 3 or 4. 57.0% of our fourth grade students scored a level 3 or 4. 66.7% of fifth grade students were proficient and 80.2% of our sixth grade students scored a level 3 or 4. Preliminary sub group data indicates 49% of our Asian students were proficient on the math EOG. 43% of our SWD students scored a level 3 or 4 and 52% of our EDS students were proficient. Preliminary data indicates our overall proficiency to be 62.2% in reading, which is 2 points below our 2010 Target SMART goal.

2.

- The data does not indicate how attendance, family dynamics, and/or lack of motivation affect student success. Additionally, the preliminary data is not a TRUE reflection of EOG outcomes. It is only a best guess at this point. 

3.

- We were able to narrow our remediation efforts to FOCUS on “bubble” kids and VIS kids that could greatly affect our final AYP and NCLB outcomes. Additionally, our analysis of the first administration EOG data indicated teacher effect and strengths in each academic area. 

4.

- Opportunities for improvement include a closer look at teaching assignments to match teacher strength and effect. Additionally, we are hoping to implement a block schedule and specific TA instructional assignments to support guided reading groups and the use of specific intervention tools such as the Fountas and Pinnell Reading Intervention Kits. 



	SMART Goal #2     2009-2010

	Action Step/Strategy: (A) Teachers in grades K-6 will participate in Guided Reading training/fidelity checks. (B) AIMS-Web universal screening, benchmarking, and weekly probing will be used to drive instruction and intervention groups in the area of reading for K-2 students. (C) Teachers in grades 3-6 will utilize ClassScapes on a weekly basis for pre/post assessment information that will drive instructional practices. (D) Teachers will participate in a vertical literacy team to review and coordinate the development of a school-wide curriculum map as well as cross-grade level teacher observations.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Person Responsible for ensuring the strategy is deployed.
	(A) Guided Reading 
Mia Johnson, Kathy Keene, Lora Drum

(B) AIMS-Web

Kelly Nicholson, Mia Johnsonl, Cynthia O'Neal, K-2 teachers, CCS RtI team, Julie Anderson, Connie Gunsley, and Andrea Powell

(C) ClassScapes

Kelly Nicholson, Cynthia O'Neal, Mia Johnson, 3-6 teachers

(D) Vertical Team

Kelly Nicholson, Cynthia O'Neal, Mia Johnson, K-6 teachers



	(A) Guided Reading 

Mia Johnson, Kathy Keene, Lora Drum

(B) AIMS-Web

Kelly Nicholson, Mia Johnsonl, Cynthia O'Neal, K-2 teachers, CCS RtI team, Julie Anderson, Connie Gunsley, and Andrea Powell

(C) ClassScapes

Kelly Nicholson, Cynthia O'Neal, Mia Johnson, 3-6 teachers

(D) Vertical Team

Kelly Nicholson, Cynthia O'Neal, Mia Johnson, K-6 teachers



	(A) Guided Reading 

Mia Johnson, Kathy Keene, Lora Drum

(B) AIMS-Web

Kelly Nicholson, Mia Johnsonl, Cynthia O'Neal, K-2 teachers, CCS RtI team, Julie Anderson, Connie Gunsley, and Andrea Powell

(C) ClassScapes

Kelly Nicholson, Cynthia O'Neal, Mia Johnson, 3-6 teachers

(D) Vertical Team

Kelly Nicholson, Cynthia O'Neal, Mia Johnson, K-6 teachers



	(A) Guided Reading 

Mia Johnson, Kathy Keene, Lora Drum

(B) AIMS-Web

Kelly Nicholson, Mia Johnsonl, Cynthia O'Neal, K-2 teachers, CCS RtI team, Julie Anderson, Connie Gunsley, and Andrea Powell

(C) ClassScapes

Kelly Nicholson, Cynthia O'Neal, Mia Johnson, 3-6 teachers

(D) Vertical Team

Kelly Nicholson, Cynthia O'Neal, Mia Johnson, K-6 teachers




	Financial Resources Needed per Quarter (Include $ figures and funding sources)
	(A) Guided Reading

Materials for literacy center boards as needed

(B) AIMS-Web

CCS will incur the cost of per student fee for AIMS-Web for reading, including printing teacher and student material. We will need to set aside funding to help RtI TA and teacher gather and organize appropriate intervention materials.

(C) ClassScapes

CCS incurs the cost for access to ClassScapes.

(D) Vertical Team

Will need to provide TA coverage for vertical team observations/discussions and cost of printing observation sheet 

 

	(A) Guided Reading

Materials for literacy center boards as needed

(B) AIMS-Web

CCS will incur the cost of per student fee for AIMS-Web for reading, including printing teacher and student material. We will need to set aside funding to help RtI TA and teacher gather and organize appropriate intervention materials.

(C) ClassScapes

CCS incurs the cost for access to ClassScapes.

(D) Vertical Team

Will need to provide TA coverage for vertical team observations/discussions and cost of printing observation sheet 

 

	(A) Guided Reading

Materials for literacy center boards as needed

(B) AIMS-Web

CCS will incur the cost of per student fee for AIMS-Web for reading, including printing teacher and student material. We will need to set aside funding to help RtI TA and teacher gather and organize appropriate intervention materials.

(C) ClassScapes

CCS incurs the cost for access to ClassScapes.

(D) Vertical Team

Will need to provide TA coverage for vertical team observations/discussions and cost of printing observation sheet 

 

	(A) Guided Reading

Materials for literacy center boards as needed

(B) AIMS-Web

CCS will incur the cost of per student fee for AIMS-Web for reading, including printing teacher and student material. We will need to set aside funding to help RtI TA and teacher gather and organize appropriate intervention materials.

(C) ClassScapes

CCS incurs the cost for access to ClassScapes.

(D) Vertical Team

Will need to provide TA coverage for vertical team observations/discussions and cost of printing observation sheet 

 


	Professional Development required during each quarter (Indicate title, audience, # of hours, and HQ status)
	(A) Guided Reading

SD:Guided Reading; audience:K-6 teachers; hours: 2; HQ: Is research-based, but training time will not constitute HQ status
(B) AIMS-Web

SD: AIMS-Web administration training; Audience: AIMS-Web coaching team; Hours: 1; HQ: Is research-based, but training time will not constitute HQ status

(C) ClassScapes

SD: ClassScapes Training; Audience: 3-6 teachers; Hours: 2; HQ: Is research-based but training time will not constitute HQ status 
(D) Vertical Team

SD: Book study or article review of curriculum mapping; Audience: K-6 teachers; Hours: 10 contact hours and 10 mapping/homework hours (total of 20 hours); HQ: yes



	(A) Guided Reading

SD:Guided Reading; audience:K-6 teachers; hours: 2; HQ: Is research-based, but training time will not constitute HQ status

(B) AIMS-Web

SD: AIMS-Web administration training; Audience: AIMS-Web coaching team; Hours: 1; HQ: Is research-based, but training time will not constitute HQ status

(C) ClassScapes

SD: ClassScapes Training; Audience: 3-6 teachers; Hours: 2; HQ: Is research-based but training time will not constitute HQ status 

(D) Vertical Team

SD: Book study or article review of curriculum mapping; Audience: K-6 teachers; Hours: 10 contact hours and 10 mapping/homework hours (total of 20 hours); HQ: yes



	(A) Guided Reading

SD:Guided Reading; audience:K-6 teachers; hours: 2; HQ: Is research-based, but training time will not constitute HQ status

(B) AIMS-Web

SD: AIMS-Web administration training; Audience: AIMS-Web coaching team; Hours: 1; HQ: Is research-based, but training time will not constitute HQ status

(C) ClassScapes

SD: ClassScapes Training; Audience: 3-6 teachers; Hours: 2; HQ: Is research-based but training time will not constitute HQ status 

(D) Vertical Team

SD: Book study or article review of curriculum mapping; Audience: K-6 teachers; Hours: 10 contact hours and 10 mapping/homework hours (total of 20 hours); HQ: yes



	(A) Guided Reading

SD:Guided Reading; audience:K-6 teachers; hours: 2; HQ: Is research-based, but training time will not constitute HQ status

(B) AIMS-Web

SD: AIMS-Web administration training; Audience: AIMS-Web coaching team; Hours: 1; HQ: Is research-based, but training time will not constitute HQ status

(C) ClassScapes

SD: ClassScapes Training; Audience: 3-6 teachers; Hours: 2; HQ: Is research-based but training time will not constitute HQ status 

(D) Vertical Team

SD: Book study or article review of curriculum mapping; Audience: K-6 teachers; Hours: 10 contact hours and 10 mapping/homework hours (total of 20 hours); HQ: yes




	Parent & Community Involvement during each quarter
	(A) Guided Reading

Parents, students, and teachers will participate in Family Reading/Writing night

(B) AIMS-Web

AIMS-Web information/data will be shared with parents at October parent-teacher conferences and in the development of PPEPs.

(C) ClassScapes

ClassScapes will be introduced to parents at PTO Open House and will be shared with parents at relevant parent-teacher conferences.

(D) Vertical Team

School-wide curriculum map will be posted on web page and in building for parent review.

 

	(A) Guided Reading

Parents, students, and teachers will participate in Family Reading/Writing night

(B) AIMS-Web

AIMS-Web information/data will be shared with parents at October parent-teacher conferences and in the development of PPEPs.

(C) ClassScapes

ClassScapes will be introduced to parents at PTO Open House and will be shared with parents at relevant parent-teacher conferences.

(D) Vertical Team

School-wide curriculum map will be posted on web page and in building for parent review.

 

	(A) Guided Reading

Parents, students, and teachers will participate in Family Reading/Writing night

(B) AIMS-Web

AIMS-Web information/data will be shared with parents at October parent-teacher conferences and in the development of PPEPs.

(C) ClassScapes

ClassScapes will be introduced to parents at PTO Open House and will be shared with parents at relevant parent-teacher conferences.

(D) Vertical Team

School-wide curriculum map will be posted on web page and in building for parent review.

 

	(A) Guided Reading

Parents, students, and teachers will participate in Family Reading/Writing night

(B) AIMS-Web

AIMS-Web information/data will be shared with parents at October parent-teacher conferences and in the development of PPEPs.

(C) ClassScapes

ClassScapes will be introduced to parents at PTO Open House and will be shared with parents at relevant parent-teacher conferences.

(D) Vertical Team

School-wide curriculum map will be posted on web page and in building for parent review.

 


	How is technology an integral part of the strategy’s deployment?
	(A) Guided Reading

Teachers will be asked to participate in a reflection blog in conjunction with their Guided Reading Training/practice.

(B) AIMS-Web

Aims-Web is a web-based program. Teachers will input and access student data via the Internet.

(C) ClassScapes

ClassScapes is a web-based program. Teachers and students will access ClassScapes objective quizzes and assessments via the Internet. Additionally, teachers will utilize their schoolpad/TV in order to capitalize on the instructional applications of ClassScapes.

(D) Vertical Team

Various web resources will be used for the book study/article review. Additionally, the computer will be used to create the curriculum map.

 

	(A) Guided Reading

Teachers will be asked to participate in a reflection blog in conjunction with their Guided Reading Training/practice.

(B) AIMS-Web

Aims-Web is a web-based program. Teachers will input and access student data via the Internet.

(C) ClassScapes

ClassScapes is a web-based program. Teachers and students will access ClassScapes objective quizzes and assessments via the Internet. Additionally, teachers will utilize their schoolpad/TV in order to capitalize on the instructional applications of ClassScapes.

(D) Vertical Team

Various web resources will be used for the book study/article review. Additionally, the computer will be used to create the curriculum map.

 

	(A) Guided Reading

Teachers will be asked to participate in a reflection blog in conjunction with their Guided Reading Training/practice.

(B) AIMS-Web

Aims-Web is a web-based program. Teachers will input and access student data via the Internet.

(C) ClassScapes

ClassScapes is a web-based program. Teachers and students will access ClassScapes objective quizzes and assessments via the Internet. Additionally, teachers will utilize their schoolpad/TV in order to capitalize on the instructional applications of ClassScapes.

(D) Vertical Team

Various web resources will be used for the book study/article review. Additionally, the computer will be used to create the curriculum map.

 

	(A) Guided Reading

Teachers will be asked to participate in a reflection blog in conjunction with their Guided Reading Training/practice.

(B) AIMS-Web

Aims-Web is a web-based program. Teachers will input and access student data via the Internet.

(C) ClassScapes

ClassScapes is a web-based program. Teachers and students will access ClassScapes objective quizzes and assessments via the Internet. Additionally, teachers will utilize their schoolpad/TV in order to capitalize on the instructional applications of ClassScapes.

(D) Vertical Team

Various web resources will be used for the book study/article review. Additionally, the computer will be used to create the curriculum map.

 


	Set up deployment plan.
	(A) Guided Reading
1. Offer staff development/follow up sessions in the area of guided reading

2. Schdule grade level time to work on center boards as needed

3. Discuss guided reading processes/procedures/successes/failures at weekly grade level meetings

4. Schedule walk-through observations to monitor guided reading practices

5. Organize refresher / specific training needs with Kathy Keene and/or Lora Drum

6. Continue to monitor and share info at grade level meetings

(B) AIMS-Web
1. AIMS-Web product rights were purchased.

2. Assessment books/materials were printed and organized.

3. Assessment team was trained by Julie Anderson.

4. Universal Screening/benchmarking/probing dates were established and shared with the assessment team. 

5. Universal Screening/benchmarking/probing administered to students.

6. Data shared with classroom teachers (universal data).

7. Intervention groups/skills developed; data used to drive instruction; data shared weekly with teachers.

8.Assessment/interventions continue on set schedule.

9. Grade level/team reflection of the process.

(C) ClassScapes
1. 08-09 EOG data reviewed and shared with staff.

2. CCS info shared indicates ClassScapes participation increased student proficiency.

3. ClassScapes requirements established for grades 3-6 (weekly participation ).

4. Computer Lab schedule was established to support weekly usage.

4. Melissa Moose trained each grade level; will also participate in follow-up training session.

5. Teachers intro ClassScapes to students and begin weekly usage.

6. Teachers print weekly report for administration.

7. Administration will monitor usage and student mastery of objectives; discussions/reflections shared at weekly grade level meetings.

8. ClassScapes used for pretest and LDP practice. 

(D) Vertical Team
1. Discussion of the vertical team concept at BLT.

2. Teachers sign up for vertical team participation.

3. Teams meet to review curriculum goals and CCS pacing guide to begin curriculum mapping process. 

4. Team members observe each other using developed observation form.

5. Team will work with instructional coach and administration to develop school-wide curriculum map.


	(A) Guided Reading

1. Offer staff development/follow up sessions in the area of guided reading

2. Schdule grade level time to work on center boards as needed

3. Discuss guided reading processes/procedures/successes/failures at weekly grade level meetings

4. Schedule walk-through observations to monitor guided reading practices

5. Organize refresher / specific training needs with Kathy Keene and/or Lora Drum

6. Continue to monitor and share info at grade level meetings

(B) AIMS-Web

1. AIMS-Web product rights were purchased.

2. Assessment books/materials were printed and organized.

3. Assessment team was trained by Julie Anderson.

4. Universal Screening/benchmarking/probing dates were established and shared with the assessment team. 

5. Universal Screening/benchmarking/probing administered to students.

6. Data shared with classroom teachers (universal data).

7. Intervention groups/skills developed; data used to drive instruction; data shared weekly with teachers.

8.Assessment/interventions continue on set schedule.

9. Grade level/team reflection of the process.

(C) ClassScapes

1. 08-09 EOG data reviewed and shared with staff.

2. CCS info shared indicates ClassScapes participation increased student proficiency.

3. ClassScapes requirements established for grades 3-6 (weekly participation ).

4. Computer Lab schedule was established to support weekly usage.

4. Melissa Moose trained each grade level; will also participate in follow-up training session.

5. Teachers intro ClassScapes to students and begin weekly usage.

6. Teachers print weekly report for administration.

7. Administration will monitor usage and student mastery of objectives; discussions/reflections shared at weekly grade level meetings.

8. ClassScapes used for pretest and LDP practice. 

(D) Vertical Team

1. Discussion of the vertical team concept at BLT.

2. Teachers sign up for vertical team participation.

3. Teams meet to review curriculum goals and CCS pacing guide to begin curriculum mapping process. 

4. Team members observe each other using developed observation form.

5. Team will work with instructional coach and administration to develop school-wide curriculum map.



	(A) Guided Reading

1. Offer staff development/follow up sessions in the area of guided reading

2. Schdule grade level time to work on center boards as needed

3. Discuss guided reading processes/procedures/successes/failures at weekly grade level meetings

4. Schedule walk-through observations to monitor guided reading practices

5. Organize refresher / specific training needs with Kathy Keene and/or Lora Drum

6. Continue to monitor and share info at grade level meetings

(B) AIMS-Web

1. AIMS-Web product rights were purchased.

2. Assessment books/materials were printed and organized.

3. Assessment team was trained by Julie Anderson.

4. Universal Screening/benchmarking/probing dates were established and shared with the assessment team. 

5. Universal Screening/benchmarking/probing administered to students.

6. Data shared with classroom teachers (universal data).

7. Intervention groups/skills developed; data used to drive instruction; data shared weekly with teachers.

8.Assessment/interventions continue on set schedule.

9. Grade level/team reflection of the process.

(C) ClassScapes

1. 08-09 EOG data reviewed and shared with staff.

2. CCS info shared indicates ClassScapes participation increased student proficiency.

3. ClassScapes requirements established for grades 3-6 (weekly participation ).

4. Computer Lab schedule was established to support weekly usage.

4. Melissa Moose trained each grade level; will also participate in follow-up training session.

5. Teachers intro ClassScapes to students and begin weekly usage.

6. Teachers print weekly report for administration.

7. Administration will monitor usage and student mastery of objectives; discussions/reflections shared at weekly grade level meetings.

8. ClassScapes used for pretest and LDP practice. 

(D) Vertical Team

1. Discussion of the vertical team concept at BLT.

2. Teachers sign up for vertical team participation.

3. Teams meet to review curriculum goals and CCS pacing guide to begin curriculum mapping process. 

4. Team members observe each other using developed observation form.

5. Team will work with instructional coach and administration to develop school-wide curriculum map.



	(A) Guided Reading
Continue to follow up with guided reading support and/or observations. Include Kathy Keene and Lora Drum in observations grade level discussions on ways to improve guided reading segments. Correlate our study of Marzano’s Classroom Strategies That Work with the implementation of guided reading. Encourage upper grade staff to include pieces of Daily 5 setup into their reading program as deemed appropriate. All staff will read Stephanie Harvey’s book, Strategies that Work over the summer to further support effective strategy development. 

(B) AIMS Web

Continue use of weekly probing and benchmarking to maintain accurate records and assessment info. Use the data gained to drive small group focus sessions during guided reading time. Complete Spring benchmarking. Analyze data to determine student growth and development.

(C) ClassScapes

Continue to use ClassScapes objective quizzes instructionally to build student capacity to read critically and analyze readings in order to best answer comprehension questions. Data gained will be used to make instructional decisions about focus skill groups. Additionally, ClassScapes will be used to target remediation efforts to support our “bubble” kids and VIS kids as they work to achieve a level 3 or 4 on the EOG. 

(D) Vertical Teams

Transformed more into grade level PLC’s. PLC groups met weekly to discuss and plan curriculum events. Additionally, staff was required to observe other staff members. Curriculum Mapping team was established to begin work on a school-side curriculum matrix. We also plan to implement a “data wall” concept during the 2010-2011 school year that will support continuous use of student data to drive instruction within  and across all grade levels.

 


	SMART Goal #2     2009-2010

	Action Step/Strategy: A) Teachers in grades K-6 will participate in Guided Reading training/fidelity checks. (B) AIMS-Web universal screening, benchmarking, and weekly probing will be used to drive instruction and intervention groups in the area of reading for K-2 students. (C) Teachers in grades 3-6 will utilize ClassScapes on a weekly basis for pre/post assessment information that will drive instructional practices . (D) Teachers will participate in a vertical literacy team to review and coordinate the development of a school-wide curriculum map as well as cross-grade level teacher observations.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Evaluation:

D. What data will you use to determine if the strategy was deployed?

E. What data will you use to determine if the strategy was deployed with fidelity?

F. What data will you use to determine if the strategy impacted the overall goal or target goal?
	Guided Reading
D-Walkthrough data; Kathy Keane observations

E-Walkthrough data and Kathy Keane/Lora Drum observations

F-Growth in student Aimsweb and ClassScapes activities / reading grades / K-2 Literacy improvements, and growth in IRI scores and STAR Reading scores.

AimsWeb

D-Aimsweb student data; documentation of benchmarks and probing

E-Fidelity checks by Julie Anderson

F-Growth in student scores and changes to individual student intervention plans as needed to support student success.

ClassScapes

D-ClassScapes usage logs and student objective data

E-grade level discussion and training with Melissa Moose and usage logs

F-student growth and an increase in student comfort level with the assessment program

Vertical Team

D-Team sign-up sheet

E-Teacher observation schedule and documentation of the curriculum reviews
D-Teacher observation/reflection sheets and grade level/team notes relating to the core curriculum.


	Guided Reading

D-Walkthrough data; Kathy Keane observations

E-Walkthrough data and Kathy Keane/Lora Drum observations

F-Growth in student Aimsweb and ClassScapes activities / reading grades / K-2 Literacy improvements, and growth in IRI scores and STAR Reading scores.

AimsWeb

D-Aimsweb student data; documentation of benchmarks and probing

E-Fidelity checks by Julie Anderson

F-Growth in student scores and changes to individual student intervention plans as needed to support student success.

ClassScapes

D-ClassScapes usage logs and student objective data

E-grade level discussion and training with Melissa Moose and usage logs

F-student growth and an increase in student comfort level with the assessment program

Vertical Team

D-Team sign-up sheet

E-Teacher observation schedule and documentation of the curriculum reviews

D-Teacher observation/reflection sheets and grade level/team notes relating to the core curriculum.


	Guided Reading

D-Walkthrough data; Kathy Keane observations

E-Walkthrough data and Kathy Keane/Lora Drum observations

F-Growth in student Aimsweb and ClassScapes activities / reading grades / K-2 Literacy improvements, and growth in IRI scores and STAR Reading scores.

AimsWeb

D-Aimsweb student data; documentation of benchmarks and probing

E-Fidelity checks by Julie Anderson

F-Growth in student scores and changes to individual student intervention plans as needed to support student success.

ClassScapes

D-ClassScapes usage logs and student objective data

E-grade level discussion and training with Melissa Moose and usage logs

F-student growth and an increase in student comfort level with the assessment program

Vertical Team

D-Team sign-up sheet

E-Teacher observation schedule and documentation of the curriculum reviews

D-Teacher observation/reflection sheets and grade level/team notes relating to the core curriculum.
	Guided Reading
Administrative and CCS staff observation and walk-through data. Teacher discussion and PLC notes. EOG growth and student success will be used to determine the over success of the strategy.
AIMS Web

Student growth data, completion of weekly probing and benchmarking. Observations and monitoring will be used to determine if the program is used to fidelity. The data regarding student success/growth will determine the overall effectiveness of the strategy.

ClassScapes

ClassScape usage logs, documentation of whole class instructions using ClassScapes, Teacher comfort level with using ClassScapes as an instructional tool rather than simply an assessment tool. Documentation of teachers using the data gained from ClassScapes in driving instruction and making curricula decisions.


	SMART Goal #2     2009-2010

	Action Step/Strategy: A) Teachers in grades K-6 will participate in Guided Reading training/fidelity checks. (B) AIMS-Web universal screening, benchmarking, and weekly probing will be used to drive instruction and intervention groups in the area of reading for K-2 students. (C) Teachers in grades 3-6 will utilize ClassScapes on a weekly basis for pre/post assessment information that will drive instructional practices . (D) Teachers will participate in a vertical literacy team to review and coordinate the development of a school-wide curriculum map as well as cross-grade level teacher observations.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Report the data from the current quarter deployment plan and use the data questions to analyze the results
	5. What does the data tell us?
6. What cannot be gleaned from the data?

7. What improvements have been made to this point?

8. What are the opportunities for improvement?

Guided Reading

The data indicates that teacher in grades K-1 are implementing guided reading in most classes; however, teachers in grades 2-6 are not utilizing guided reading groups to fidelity. Observational data also indicates that the Scott Foresman reading program is not being used to fidelity. The data does not indicate the amount of training already provided for teachers pertaining to guided reading groups and learning stations. To this point, teachers have been made aware of the need for consistent and deliberate reading instruction for a minimum of 90 minutes K-1 and 120 minutes 2-6. Schedules have been reviews and updated as needed. Specific and targeted walk through observations have been completed to monitor teacher adherence to the requirement. Opportunities for improvement include targeted observations and staff development aimed to support teacher implementation of guided reading strategies with Kathy Keane and Lora Drum. Also, included are opportunities for elicit and explicit reading instruction that is aligned with student needs and the county pacing guide as well as supported by the Scott Foresman materials.
AimsWeb

The data indicates that 9.1% of our kindergarten students are well below grade level, while 28.4% simply below average. First grade data indicates that 11.1% of students are well below grade level, while 11.0% are below average. Whereas 9.5% of our second grade students are well below the target line and 15.5% are below average.  After one month of probing and providing classroom interventions 0% of our kindergarten students are well below grade level and 25% of them are below average. Whereas 10.8% of first grade students are well below grade level and 3.7% are now below average. Second grade data indicates that 1.2% are still well below average, while 15.5 have maintained below average scores. 7.1% of first grade students made appropriate growth and were filed out of the probing process. 8.3% of second grade students were moved into tire II interventions.
ClassScapes

The data indicates that our students and teachers struggle consistently with goals 2 and 4. The data does not depict how student absences and/or home issues affect student learning and their ability to perform successfully at school. Improvements have been made in the area of teachers’ understanding and buy-in as to how to appropriately use the program to support student growth and success. Opportunities for improvement include continued use of the program to target and streamline instruction so that it is most beneficial.

Vertical Teams
The data indicates that we have signed up for vertical teams, but have not yet begun to observe each other. The data does not indicate the amount of vertical discussion we have been having at grade level and faculty meetings surrounding our testing data. The improvements made to this point are the open discussions among grade levels regarding specific curriculum concerns and needs. Opportunities for improvement include the specific establishment of observation dates and times.
	5. What does the data tell us?

6. What cannot be gleaned from the data?

7. What improvements have been made to this point?

8. What are the opportunities for improvement?

Guided Reading

The data indicates Guided Reading strategies are being used in all K-3 and grade 5 classes. Teachers in grade 4-6 are using an effective mix of guided reading and literature circle strategies to reinforce student success. The data does not indicate the extent to which students are implementing the strategies independently. Teacher schedules evidence all classrooms are utilizing the minimum time requirements for reading instruction. Improvements made to this point include consistent use of guided reading/literature circles strategies. Opportunities for improvements include the development of a “block” schedule to establish specific reading instruction and support services collaboration.
AIMS Web

The data indicates that 38%of our kindergarten students need to continue to focus on Letter Naming skills. 45% of our first grade students need further support in the area of Phoneme Segmentation and 16% need assistance with Nonsense Words. 47% of our second grade students continue to struggle with reading comprehension as measured by the CBM. Areas for improvement include more effective use of specific and targeted strategies to support further development in all needed areas. More staff development and teacher support to find and use research-based strategies. 

ClassScapes

The data indicates that ClassScape is being used in a fairly consistent manner. Teachers still seem to be using it more as an assessment tool, rather than an instructional tool for skill and thinking development. Opportunity for improvement will include additional teacher support and learning to use the program as an instructional resource to determine students’ weakness and use that information to tailor specific instruction to meet the learning needs of students. 

Vertical Teams

Vertical teams are established and are meeting on a somewhat regular basis. However, it has become increasingly hard to find time for cross-grade level teams to meet. We are looking at developing a curriculum team to begin the construction of our curriculum map and determine better ways to use the data we have to support student learning. Additionally, a staff member is working on developing a PLC schedule to allow a longer time once per week in which grade levels and share and discuss curricular ideas. Opportunities for improvement include a PLC schedule, peer observation schedule, and an increase in collaboration and sharing among peers. 

	5. What does the data tell us?

6. What cannot be gleaned from the data?

7. What improvements have been made to this point?

8. What are the opportunities for improvement?

Guided Reading

The data indicates that most of our teachers are using guided reading strategies; however, there is a need for a more structured approach to support stronger use of TAs during the guided reading sessions. The improvements made to this point include teacher conscious attention to the use of and planning needs of implementing guided reading into their classroom instruction. Additionally, several teachers have participated in mini-staff development sessions to strengthen their implementation of guided reading with CCS curriculum specialists. Opportunities for improvement include better use of TAs during the guided reading time and more structured scheduling at each grade level. 

AIMS Web
The data depicts kindergarten students as having made positive gains in all areas. The higher winter target caused some of our first grade students to fall below the target line. However, the reading curriculum based measurement documents 65.9% of our first graders were able to read with adequate fluency. Additionally, the higher target for second grade also caused 4.1% more of our students to fall below the target line. However, 42.5% of second grade students were able to read and comprehend text with accuracy. The data does not particularly illustrate individual students that have progressed and moved beyond their individual goals. It also does not specifically indicate the number of student that can actually complete the timed samples as quickly as needed. The improvements made to this point include teachers ability to use the data to build remediation activities and groups as well as use of the data to direct specific and individual instruction.  Additionally, the largest improvement associated with our work with Aims is the early identification and documentation of students struggling with specific basic concepts. Opportunities for improvement include the addition of even more individualized instruction as well as a better teacher and student understanding of the affect time has on the benchmarking and probing activities.     

ClassScapes
Data indicates that teachers are accessing objective quizzes both individually and whole group on a more consistent basis. Additionally, LDP data indicates we need to continue to work on goals 1,2, and 3 in third grade. Grade four needs to particularly focus a little on goal 3 and very much on goal 3. Fifth grade needs to focus on goal 2. Where as sixth grade performed adequately well on all goals. The group data does not indicate individual student needs, however, teachers do have access to that data and can use it to specifically tailor instruction to meet their individual needs. Improvements to this point include significant success in third grade with goal 2. Grade 4 demonstrated success with goal 1 and 5. Grade five demonstrated success with goals 1 and 3. Sixth grade maintained adequate growth in all area. Opportunities for improvements include continued use of ClassScapes to support student learning and success. Additionally, teachers need to use individual student data to target VIS students specifically to ensure adequate support is available.
Vertical Teams

The PLC schedule has been developed and is being used weekly to give each grade level a longer planning time for sharing and discussion. Several folks have attended curriculum mapping staff development. An additional team is planning a visit to another elementary school that utilizes a data wall to track the growth of EVERY student in the school. Peer observations have begun and are providing teachers with time to view effective strategies at work!

	12. What does the data tell us?

13. What cannot be gleaned from the data?

14. What improvements have been made to this point?

15. What are the opportunities for improvement?

Guided Reading

The data indicates that guided reading strategies are being used across the school setting. There is need for more application and time for student reading and discussion of what they are reading throughout the school day. Additionally, there is need for more teacher awareness as to their students actual instructional and frustration reading levels to better support, plan and develop appropriate instruction. This leads to an opportunity for improvement that would include all teachers know how to administer and use running records to better support their struggling readers as well as advance their strong readers.

AIMS Web

The data indicates that overall 79% of our kinder students are at or above the targets in all assessed areas and grew an average of 20 points.  39% of our first grade students are at or above all targets and grew an average of 19 points. 62% of our second graders are at or above assessed targets and grew an average of 19 points. 90% of all K-2 students showed growth within the AIMS process and maintained an average of 19 points growth. Opportunities for improvement include pushing the AIMS Web reading process into our third grade and continuing to grow our capacity to target individual student needs. 
ClassScapes
During the last quarter, ClassScapes was used more as an instructional tool to build fluid understanding on math objectives as well as build students test taking skills. Improvements have been made in the area of teachers comfort level with using ClassScapes as more of an instructional tool instead of simply an assessment tool. Several have even gone as far as teaming students up to “teach” each other by capitalizing on their individual strengths and weaknesses. Opportunities for improvement include even more consistent use of ClassScapes to determine students’ needs and drive instruction.

Vertical Teams

The data indicates that grade levels are enjoying the extra time to meet, plan, and discuss various curriculum and book study topics. Additionally, these discussions and sharing sessions have open the doors to teachers talking to one another about learning and instruction. The data also indicates a curriculum mapping team was developed and is planning to meet this summer to begin work on a school-wide curriculum matrix. Teacher dialogue has lead to the implementation of a “data wall” in which all students will be tracked in reading growth. We would eventually like to expand the data wall to include math and science information as well.


	Target Goal Met?
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.
→NO.  If no, check the appropriate action below.

→Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→ NO.  If no, check the appropriate action below.

→Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→NO.  If no, check the appropriate action below.

→Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan
 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→NO.  If no, check the appropriate action below.

      Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

→ FORMCHECKBOX 
 Abandon current strategy and identify new strategy.


	SMART Goal #2     2009-2010

	Action Step/Strategy: A) Teachers in grades K-6 will participate in Guided Reading training/fidelity checks. (B) AIMS-Web universal screening, benchmarking, and weekly probing will be used to drive instruction and intervention groups in the area of reading for K-2 students. (C) Teachers in grades 3-6 will utilize ClassScapes on a weekly basis for pre/post assessment information that will drive instructional practices . (D) Teachers will participate in a vertical literacy team to review and coordinate the development of a school-wide curriculum map as well as cross-grade level teacher observations.

	Steps
	Quarter 1 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	A (Guided Reading )

Steps:

1. Follow-up staff development sessions
2. Time to create center boards
3. Grade level need discussions
4. Fidelity checks

	1. Nicholson/ Johnson/ O'Neal

2. Johnson/ Teachers

3. Nicholson/ O'Neal/ Johnson

4. Nicholson/ O'Neal/ Johnson/ Drum/ Keene

	1. Staff development sign in sheets

2. Sign in sheets

3. Grade level agenda/notes

4. Walk-through forms and observation notes/ checklist

	10 / 23 / 2009

	2.
	B (AIMS-web)

Steps:

1. Purchase and access rights to AIMS-web program

2. Copy/organize materials

3. Team training

4. Develop assessment scheule

5. Universal screening

6. Share data 

7. Develop intervention plans/groups 

	1. Anderson/ Nicholson

2. Johnson

3. Anderson

4. Nicholson/Johnson

5. Coaches

6. Coaches

7.Coaches /Teachers

	1. Accessibility to web sight

2.Test admin materials and student materials

3. Documentaion of training date

4. Assessment calendar

5. Student data

6. Grade level agenda

7. Classroom/grade level grouping and intervention plans

	10 / 23 / 2009

	3.
	C (ClassScapes) 

Steps:

1. Review 08-09 data

2. Compare Oxford to other CCS schools

3. Establish weekly participation

4. ClassScapes training for teachers

5. Intro to students

6. Teachers print weekly reports for administration

8. Participate in 3rd grade pretest on ClassScapes 

	1. Nicholson/BLT/all teachers

2. Nicholson/BLT/all teachers

3. Nicholson

4. Moose

5. Grade 3-6 teachers

6. Grade 3-6 teachers

8. Nicholson/Isenhour/grade 3 teachers

	1. BLT and opening staff mtg. agendas

2. BLT and opening staff mtg. agendas

3. Email documentation and teacher expectations

4. Grade level agenda/training schedule

5. Lesson plans

6. Grade level documentation notebooks

7. Pretest data

	10 / 23 / 2009

	4.
	D ( Vertical Teams)

Steps:

1. Discuss at BLT

2. Teachers sign up for team participation

3. Teams review NCSCOS and pacing guides to begin discussion of school-wide curriculum map

4. Team members observe each other and discuss

	1. Nicholson/BLT

2. Nicholson/ All teachers

3. Vertical team members/ Johnson

4. Vertical team members/ Nicholson/O'Neal/Johnson/ Wilson/ Brown

	1. BLT agenda

2. Vertical team member list

3. vertical team agenda/comparrison documentation

4. Observation sheets and documentation of discussion

	10 / 23 / 2009


	
	
	
	
	

	Steps
	Quarter 2 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	A (Guided Reading)

Steps:

4. Use walk-through forms, observations, and checklists to check fidelity

5. Determine individual teacher need and organize training sessions with Drum/ Keene

	4. Nicholson/Johnson/ O' Neal

5. Drum/Keene/Johnson

	4. Walk-through, observation, and checklist data

5. Sign-in sheets and documentation of participation

	1 / 22 / 2009

	2.
	B (AIMS-web)

Steps:

6. Continue to share data at each assessment deadline

7. Continue to develop intervention groups based on data and student need

8. Continue to utilize assessment benchmarks and weekly probing

	6. Coaches/Teachers

7. Coaches/Teachers

8. Coaches

	6. Grade level agenda

7. Student data and intervention plans

8. Student data/ assessment schedule

	1 / 22 / 2009

	3.
	C (ClassScapes)

Steps:

6. Teachers print weekly reports for administration

7. Grade level reflection/discussion

8. Fall LDP participation

	6. 3-6 teachers

7. Nicholson/O'Neal/Johnson/ 3-6 teachers

8. Nicholson/Isenhour/3-6 teachers

	6. Weekly reports/grade level notebooks

7. Grade level agenda/notes

8. LDP data

	1 / 22 / 2009

	4.
	D (Vertical Team)

Steps:

3. Team members rewview NCSOS and pacing guides to begin to develop curriculum map

4. Team members observe each other and discuss 

	3. Team members/Johnson/Nicholson/O'Neal

4. Team members/ Johnson/Nicholson/O'Neal/ Wilson/ Brown

	3. Team meeting agenda/ comparrison notes

4. Observations sheets and schedule

	1 / 22 / 2009


	SMART Goal #2     2009-2010

	Action Step/Strategy: A) Teachers in grades K-6 will participate in Guided Reading training/fidelity checks. (B) AIMS-Web universal screening, benchmarking, and weekly probing will be used to drive instruction and intervention groups in the area of reading for K-2 students. (C) Teachers in grades 3-6 will utilize ClassScapes on a weekly basis for pre/post assessment information that will drive instructional practices . (D) Teachers will participate in a vertical literacy team to review and coordinate the development of a school-wide curriculum map as well as cross-grade level teacher observations.

	Steps
	Quarter 3 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	A (Guided Reading)

Steps:

4. Use walk-through forms, observations, and checklists to check fidelity

5. Determine individual teacher need and organize training sessions with Drum/ Keene

	4. Nicholson/Johnson/ O' Neal

5. Drum/Keene/Johnson

	4. Walk-through, observation, and checklist data

5. Sign-in sheets and documentation of participation

	4 / 1 / 2009

	2.
	B (AIMS-web)

Steps:

6.Continue to share assessment data

8. Continue to benchmark and probe and use data to develop appropriate interventions 

	6. Coaches/K-2 teachers

8. Coaches

	6. Grade level agenda/notes and assessment data

8. Student data / intervention plans

	4 / 1 / 2009

	3.
	C (ClassScapes)

Steps: 

6. Teachers print weekly reports

7. Grade level refelction and discussions

8. Spring LDP participation

	6.  3-6 Teachers

7. 3-6 Teachers/Nicholson/O'Neal/ Johnson

8. Nicholson/Isenhour/ 3-6 Teachers

	6. Weekly reports/ grade level notebooks

7. Grade level agenda/notes

8. Spring LDP data

	4 / 1 / 2009

	4.
	D (Vertical Team)

Steps:

3. Teams continue to meet and review curriculum to develop school-wide crriculum map

4. Team members observe each other

5. Begin work on organizing school-wide curriculum map

	3. Team members/ Johnson

4. Team members/Johnson/ Nicholson/ O'Neal

5. Team members/Johnson/Wilson/ Brown

	3. Team meeting agengas/notes

4. Observations sheets and documentation of discussions

5. Curriculum map

	4 / 1 / 2009

	
	
	
	
	

	Steps
	Quarter 4 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	A (Guided Reading)

Steps:

4. Use walk-through forms, observations, and checklists to check fidelity

5. Determine individual teacher need and organize training sessions with Drum/ Keene

6. Grade level reflection/planning

	4. Nicholson/Johnson/ O' Neal

5. Drum/Keene/Johnson

6. Teachers/ Nicholson/ O'Neal/ Johnson

	4. Walk-through, observation, and checklist data

5. Sign - in sheets and documentation of participation
6. Grade level agenda/ notes

	6 / 10 / 2009

	2.
	B (AIMS-web)

Steps:

6. Share student assessment data

8. Continue weekly probing and develop appropriate interventions. Complete final benchmark assessment

9. Grade level discussion to reflect on process.

	6. Coaches

8. Coaches/ Teachers

9. Teachers/ Coaches

	6. Student assessment data

8. Assessment data and intervention plans

9. Grade level agenda/notes and AIMS-web plan for 2010-2011 school year.

	6 / 10 / 2009

	3.
	C (ClassScapes)

Steps:

7. Grade level reflection/discussion and review of EOG data

	7. 3-6 teachers/ Nicholson/ O'Neal
	7. Grade level agenda/notes and EOG data
	6 / 10 / 2009

	4.
	D (Vertical Team)

Steps:

4. Team members continue to observe each other and discss teaching practices

5. Develop school-wide curriculum map

	4. Team members/ Nicholson / O'Neal

5. Team members/ Johnson/ Wilson/ Brown

	4. Observation sheets and documentation of discussions

5. School-wide curriculum map 

	6 / 10 / 2009


	SMART Goal #1     2010-2011

	

	Overall SMART Goal:  By June of 2010, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by math EOG assessments from 74.2% to 90.0%
Target SMART Goal/Measure: By June 2010, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by math assessment from 74.02% to 80.2% proficient with specific focus on Asian, economically disadvantaged, and students with disabilities sub groups.

Target SMART Goal/Measure: By June. 2011, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by math EOG assessment from 74.2% to 88.6% proficient with specific focus on economically disadvantaged and students with disabilities sub groups. 

Target SMART Goal/Measure: By June 2010, Oxford elementary will increase the percentage of grade 3-6 students on grade level as measured by math EOG assessments to 90%.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Data Analysis:

(SWOT) analysis

SWOT:  Strengths, Weaknesses, Opportunities for Improvement,  and Threats
	1. What does the data tell us?

2 What cannot be gleaned from the data?

3. What improvements have been made to this point?

4. What are the opportunities for improvement?

1. The data indicates we did meet the overall proficiency expectation of 77.2% for the 09-10 school year. However, individual grade level data indicates grades 3 and 4 did not meet the 77.4% target, yet, grade 5 and 6 did. Individual data illustrates grade 3= 74.4%, grade 4= 73.3%, grade 5 = 80.0%, grade 6=93.8%, with an over all composite of 79.1% proficient. Specific sub group data indicates “all students” =79.0%, Asian = 77.3%, White = 81.2%, EDS = 66.7%, LEP = 66.7%, and SWD = 55.0%. AYP targets for math were not met for our EDS and SWD sub groups. Additionally, growth data indicates high growth was made.
2. The data does not indicate the instructional time lost due to numerous transitions and schedule changes. Additionally, it does not effectively illustrate the challenges of using appropriate instructional practices with complex time constraints.

3. Teacher assignments have been changed to reinforce teacher st4renghts as well as strengthen each grade level as a whole. Additionally, a block schedule has been created to structure instructional time and minimize disruptions to the instructional day. Also, an “intervention block” was included in the master schedule to emphasize specific and targeted student interventions and/or accelerated instruction to meet individual student needs.

4. Opportunities for improvements include the development of strategic interventions to target student needs. A laser like focus on academics, and student growth/success, PLC development, use of data to drive instructional decisions, increased peer support and collaboration, and consistent use of staff development to reinforce the use of research-based instructional strategies.


	1. What does the data tell us?

2 What cannot be gleaned from the data?

3. What improvements have been made to this point?

4. What are the opportunities for improvement?

1. The data indicates teachers and students are slowly adjusting to the conceptual way of teaching math foundations. In grades 3-6 teachers are seeing the need to move at a slower pace because they are having to “re-teach” some underlying skills in a conceptual manner in order for students to grasp the overall conceptual way for working on the math concepts. 100% of teachers in grades K-6 are utilizing Math Foundations ideas and accessing Math Expressions to teach mathematics in a conceptual manner.

2.  The data to this point does not indicate specifically which students, across the grade level, are not grasping and maintaining math growth according to unit tests. We are working to develop an organized way to view data across each grade level.

3.  Teachers are becoming more and more confident in their ability to access and use the Math Expression manual to teach math in a conceptual manner. They are beginning to see how the program builds and spirals back around. It has been very hard for many of them to move forward when all students have not completely grasped each concept and trust that the curriculum really will spiral around and re-teach as needed.

4. Opportunities for improvement include systemic examination of the unit test data to determine exactly where students are struggling as a grade level and work toward developing strategic interventions to target specific student groups in their area of need. 
	1. What does the data tell us?
Unit tests and teacher observation indicate some students are right on target while others are struggling with the math concepts being presented. We have used LDP data to determine remediation groups. Teachers are using classroom and grade level data to determine a second set of remediation groups and specific intervention groups.

2.  What cannot be gleaned from the data?

We continue to struggle with determining over all growth for the total math curriculum. Outside of using LDP scores.

3. What improvements have been made to this point?

Students are showing moderate growth in reading and math. 
4. What are the opportunities for improvement?
Remediation groups with outside tutors have been established. We are hopeful they will support our students closing content gaps. Tutors will be focusing mostly on goals 1 and 5.

	1. What does the data tell us?
Preliminary data indicates we did not meet AYP targets for most of our sub groups; however, preliminary data also indicates our students grew.
2 What cannot be gleaned from the data?
EOG data does not take into account the number of students who may experience severe testing anxiety. Nor does it wholly reveal each student’s true growth in all areas of development. 
3. What improvements have been made to this point?
4. What are the opportunities for improvement?

We  are still looking for a specific universal screening tool for math as well as specific intervention techniques to use to provide more targeted instruction and intervention for math. 


	SMART Goal #1     2010-2011

	Action Step/Strategy: (a) Staff will utilize Math Expressions to support math instruction, student learning, ongoing assessment, and interventions. (b) Staff will utilize the “intervention block” to provide specific and targeted instructional intervention to meet individual student needs. (c) Staff will follow a predetermined “block” schedule to ensure appropriate and effective instructional time is directly and explicitly dedicated to the teaching of mathematics.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Person Responsible for ensuring the strategy is deployed.
	(a,b,c) Nicholson, O’Neal, Wilson, Propst, classroom teachers
	(a,b,c) Nicholson, O’Neal, Wilson, Propst, classroom teachers
	(a,b,c) Nicholson, O’Neal, Wilson, Propst, classroom teachers
	(a,b,c) Nicholson, O’Neal, Wilson, Propst, classroom teachers

	Financial Resources Needed per Quarter (Include $ figures and funding sources)
	(a) Money to purchase Math Expressions materials will be allotted from our state textbook fund.
(b) No money is required for implementation of the intervention block; it is a natural product of the school day

(c) Additional funds were not needed for ensure the development of and/or implementation of the block schedule.
	(a,b,c) One additional teacher participated in Math Foundations. Staff development money was used to pay for his substitute teacher for each of the Math Foundation days.
	(a) No other financial resources are needed at this point. 
(b and c) Regina Propst, curriculum specialists, and administration are all working to find and share research info and pedagogy information that will support teachers as they implement and plan for intervention groups. We are also supporting them by taking time at our bimonthly data meetings to review and discuss student data to support teachers using the data to develop appropriate interventions and develop specific and targeted curriculum
	(a) Amy Loyer, a math foundations trainer is supporting an additional teacher as she works to complete needed hours for completion of Math Foundations Training.
(b and c) We are working to gather info about what teachers feel has worked and not worked with our schedule this year so that needed changes can be made to better support math instruction. We did finalize the purchase of the Renaissance math programs to be used as a support for math instruction, interventions, remediation, and acceleration. We are also planning to review the ESL component as well as the RtI piece to determine if they would also support our students.

	Professional Development required during each quarter (Indicate title, audience, # of hours, and HQ status)
	(a) Half-day professional development was provided for teachers and teacher assistants in relation to the use and implementation of Math Expressions. Additionally, follow up professional development will be organized as needed.
(b) Teacher assistants were provided with specific instructional professional development to support the implementation of the intervention block.

(c) No specific professional development was needed to develop and/or implement the use of the block schedule to support effective math instruction. However, our ESL staff and regular ed. teachers participating in co-teaching settings did attend a session that would enable them to better understand how to best work together.
	(a,b,c) Teachers are having a hard time keeping up with the pacing because of the need to re-teach conceptual ideas students should have gotten at previous grade levels had Math Expression been used.  Wilson visited with each grade level and indicated each grade level had wonderful motivation and momentum. Wilson will come back 2nd semester to provide additional encouragement and/or training. Teachers indicated they are concerned about marrying the language of ME to the EOG language. They would like for Wilson/Johnson to add the language/vocabulary terms to the pacing guide. Teachers also requested additional training in the online program, Destination Math. Additionally, there is a need for each grade level to work together to formalize and clear up their intervention schedule… may need to even look at having the intervention block at another time during the day as long as does not jeopardize the time allotted for math and reading.
	(a,b,c) Regina has sent out a variety of articles regarding math instruction and conceptual teaching. These articles are being discussed at various grade level meetings. Additionally, she has scheduled a variety of staff to share what is working within their classroom setting to support math instruction at our faculty meetings two times per month.
	(a,b,c) We have scheduled summer staff development for Renaissance Training. Additionally, teachers have been asked to review a PLC menu to determine what area they would like to focus on during the next school year. Materials will be purchased as needed to support each PLC. Renaissance Learning on-line was purchased.

	Parent & Community involvement during each quarter
	(a,b,c) Parent newsletters and additional ideas to support student learning at home will be provided by each classroom teacher on at least a monthly basis.
	(a,b,c) Parent newsletters and additional ideas to support student learning at home will be provided by each classroom teacher on at least a monthly basis. Additionally, an information session was held for parents in order to share how they can best support their student conceptual math learning at home. 
	(a,b,c) Parent newsletters continue to be a source of support. We have also planned a parent night to share how we are teaching math in new and exciting ways.
	(a,b,c) Parent night was a success. We are planning to hold monthly meetings next year to provide additional support for parents as they work to help their students with homework.

	How is technology an integral part of the strategy’s deployment?
	(a,b,c) Technology was utilized to develop the master block schedule. Additionally, destination math, STAR math, accelerated math, and ClassScapes will be utilized during math instructional sessions as well as during the intervention block to support student learning and success.
	(a,b,c) Technology was utilized to develop the master block schedule. Additionally, destination math, STAR math, accelerated math, and ClassScapes will be utilized during math instructional sessions as well as during the intervention block to support student learning and success.
	(a,b,c) ClassScape and LDP assessments are taken on the computer. Additionally, newsletters are created using technology. Additionally, several teachers have utilized the mobile labs and scheduled lab time for math activities.
	(a,b,c) Teachers are continuing to utilize the mobile labs to complete math work and engage students in math activities and practice.

	Set up deployment plan.
	(a,b,c) Nicholson, O’Neal, BLT reps, and Propst will be responsible for establishing the deployment plan for each action plan.
	(a,b,c) Nicholson, O’Neal, BLT reps, and Propst will be responsible for establishing the deployment plan for each action plan.
	(a,b,c) Nicholson, O’Neal, BLT reps, and Propst will be responsible for establishing the deployment plan for each action plan.
	(a,b,c) Nicholson, O’Neal, BLT reps, and Propst will be responsible for establishing the deployment plan for each action plan.

	SMART Goal #1     2010-2011

	Action Step/Strategy: (a) Staff will utilize Math Expressions to support math instruction, student learning, ongoing assessment, and interventions. (b) Staff will utilize the “intervention block” to provide specific and targeted instructional intervention to meet individual student needs. (c) Staff will follow a predetermined “block” schedule to ensure appropriate and effective instructional time is directly and explicitly dedicated to the teaching of mathematics.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Evaluation:

5. What data will you use to determine if the strategy was deployed?

6. What data will you use to determine if the strategy was deployed with fidelity?

7. What data will you use to determine if the strategy impacted the overall goal or target goal?
	5. Teacher lesson plans, CCS and ME pacing guide; teacher discussion, student unit assessment data; k-2 math data
6. Classroom observations; PLC discussions with Wilson and classroom teachers

7. Individual student learning and growth data.
	5. Teacher lesson plans, CCS and ME pacing guide; teacher discussion, student unit assessment data; k-2 math data

6. classroom observations; PLC discussions with Wilson and classroom teachers

7. Individual student learning and growth data.
	5. Teacher lesson plans, CCS and ME pacing guide; teacher discussion, student unit assessment data; k-2 math data

6. classroom observations; PLC discussions with Wilson and classroom teachers

7. Individual student learning and growth data.
	5. Teacher lesson plans, CCS and ME pacing guide; teacher discussion, student unit assessment data; k-2 math data

6. classroom observations; PLC discussions with Wilson and classroom teachers

7. Individual student learning and growth data.

	SMART Goal #1     2010-2011

	Action Step/Strategy: (a) Staff will utilize Math Expressions to support math instruction, student learning, ongoing assessment, and interventions. (b) Staff will utilize the “intervention block” to provide specific and targeted instructional intervention to meet individual student needs. (c) Staff will follow a predetermined “block” schedule to ensure appropriate and effective instructional time is directly and explicitly dedicated to the teaching of mathematics.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Report the data from the current quarter deployment plan and use the data questions to analyze the results
	8.    What does the data tell us?
Classroom observations, grade level meeting, and PLC discussions indicate teachers are students are adjusting to teaching math concepts conceptually; however, there is some concern about current pacing because of the need to re-teach skills conceptually that students did not receive in prior grades. 

9. What cannot be gleaned from the data?

The data is not specific enough or quantative enough for us to determine student achievement.

10. What improvements have been made to this point?

Teachers are moving with the pacing guide and trusting that ME will spiral back around to re-teach as needed. Additionally, administration and teachers are working to determine a more effective way to collect unit test data to determine explicit student growth.

11. What are the opportunities for improvement?

Opportunities for improvement include updating our data collection process and providing teachers with more support as they learn to use and implement Destination Math. Additionally, teachers would like to better access and use ClassScapes and our collection of Marcy Cook Tiles during intervention time.

	8. What does the data tell us?

Teacher and students are enjoying the conceptual manner in which ME teaches math skills; however, teachers are still a little concerned that the ME curriculum does not spend enough time on certain make skills/concepts. We have discuss they should use additional resources to supplement as they see the need
9. What cannot be gleaned from the data?

We continue to struggle with developing a quantitative way to determine student achievement and growth across all grade levels.
10. What improvements have been made to this point?
Teachers, students and parents are feeling more familiar with the ME curriculum. Teachers are determining where and when they need to supplement with additional support materials.

11. What are the opportunities for improvement?

A definite opportunity for improvement is to determine a way to establish student growth. We are looking into perhaps supplementing with the new RtI piece from the on-line Renaissance suite to help support our ability to determine specific needed interventions, gaps in learning, and growth for math.

	8. What does the data tell us?

Teachers and students are continuing to enjoy using ME. Teachers are some what concerned that not enough time is spent on certain math concepts. We are working with curriculum specialists to utilize supplemental material. We have seen a need for additional parent support and training so they feel comfortable providing support when student need assistance at home.

9. What cannot be gleaned from the data?

We are continuing to determine a way to involve our students in graphing their learning data in relation to math growth. Additionally, we are highlighting math vocabulary words on morning announcements and parent news letters. Mr. Meadows, a sixth grade teacher instituted a Chess Club to support strategic critical thinking. 
10. What improvements have been made to this point?

The creation of the Chess Club. Teachers are also better using their classroom observations to determine when to re-teach and how and when to intervene to support student learning.

11. What are the opportunities for improvement?
Grow the Chess Club and create more clubs that encourage and support students to think critically and problem-solve.

	8. What does the data tell us?

We are planning to be involved in TAP math next year to develop a PLC to train our staff in using effective math teaching strategies using inquiry math. We are also planning to implement monthly parent sessions to support their learning and confidence when asked to help students at home.

9. What cannot be gleaned from the data?
We have determined all teachers will use a Teacher data notebook to track student growth in each goal/skill next year. We will also utilizeRenaissance math to support student intervention, remediation, acceleration, and practice. The Chess Club was a huge success! We will definitely keep it going.

10. What improvements have been made to this point?

Teachers are more aware of the need for specific math interventions, although, we are struggling to find interventions. Most teachers are developing their own. Teachers are seeing the need to review student data in a consistent manner so they can better determine what students are getting and where they need additional support.

11. What are the opportunities for improvement?
To determine the best way to roll out and use the Renaissance programs to support student learning. Additionally, we need to find a way to work harder on math vocabulary for our students.


	Target Goal Met?
	 FORMCHECKBOX 
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	SMART Goal #1     2010-2011

	Action Step/Strategy: (a) Staff will utilize Math Expressions to support math instruction, student learning, ongoing assessment, and interventions. (b) Staff will utilize the “intervention block” to provide specific and targeted instructional intervention to meet individual student needs. (c) Staff will follow a predetermined “block” schedule to ensure appropriate and effective instructional time is directly and explicitly dedicated to the teaching of mathematics.

	Steps
	Quarter 1 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	(a) All teachers/ teacher assistants were trained and introduced to the CCS pacing guide as well as specific assessment to be used (math expressions unit tests). Instruction will illustrate each teachers use of the timeline from the CCS pacing guide as it aligns with Math Expressions.
	Nicholson, O’Neal, Propst, Johnson, Drum, Wilson
	Teacher lesson plans, classroom observations, ongoing assessment data, grade level discussions
	10 / 28 / 2010

	2.
	(b) The intervention block was built into the master schedule. Teacher assistants were trained to use specific interventions and/or programs during this time to support student learning. Grade level teams worked together to determine student groups to allow for and support specific and targeted interventions.
	Nicholson, O’Neal, Propst, Johnson, Drum, Wilson
	Intervention schedules; lesson plans/activities, student growth data
	10 / 28 / 2010

	3.
	(c) The block schedule was developed and revised as needed to best meet the needs of students and teachers. Teachers will follow the block schedule to fidelity to ensure maximum instructional time is spent explicitly teaching mathematics.
	Nicholson, O’Neal, Propst
	Teacher scheduled, classroom observations
	10 / 28 / 2010

	
	
	
	
	

	Steps
	Quarter 2 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	(a) Work with Wilson to provide additional training on how to best integrate Destination Math into the math instructional block. Additionally, we need to determine a better and more effective way to collect unit test data. Additionally, teacher would like for use to try to create a mobile lab rotation chart that would provide students more “face time” with Destination Math.
	Nicholson, O’Neal, Propst, Wilson; data manager, Miller
	Teacher lesson plans, use of Destination Math, student data collection sheet/info
	1 / 21 / 2011

	2.
	(b) Grade level teams need to collaborate to determine the best time of day to implement math interventions. We may need to look at restructuring our block schedule for each grade level to better accommodate instruction, student learning, and procedures. Additionally, grade levels will need to submit an intervention plan of action that outlines their student grouping and the materials/activities being used. Grade levels also need to discuss how to better use ClassScapes and our Marcy Cook Tiles collection to better support student interventions.
	Nicholson, grade level chairs, O’Neal, Propst
	Grade level block schedule; overall master schedule; intervention groups/materials
	1 / 21 / 2011

	3.
	(c) As grade levels work to improve the intervention time, they must adhere to the structure and need for 90 minutes of daily math instruction.
	Nicholson, Grade level chairs, O’Neal, Propst
	Block schedule allocating the appropriate number of minutes for math instruction
	1 / 21 / 2011

	
	
	
	
	

	Steps
	Quarter 3 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	(a) Continue to use Math Expressions to fidelity. Administrators and Instructional Coach will observe lessons.
	(a) Teachers, administrators, instructional coach
	Observations; pacing guide
	3 / 31 / 2011

	2.
	(b) Continue to utilize intervention block time to provide specific and specialized instruction for struggling students and/or accelerated activities for students ready to move at a faster pace.
	(b) Teachers
	Observations, intervention groups and lesson plans

	3 / 31 / 2011

	3.
	(c)Continue to utilize block scheduling to reinforce effective and adequate teaching time for all subject areas, intervention/remediation groups, and EC/ESL groups
	(b) Teachers, administrators, BLT

	Observations, teachers schedules and lesson plans
	3 / 31 / 2011

	
	
	
	
	

	Steps
	Quarter 4 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	(a) Continue to use Math Expressions to fidelity. Administrators and Instructional Coach will observe lessons.
	(a) Teachers, administrators, instructional coach
	Observations; pacing guide
	6 / 10 / 2011

	2.
	(b) Continue to utilize intervention block time to provide specific and specialized instruction for struggling students and/or accelerated activities for students ready to move at a faster pace.
	(b) Teachers
	Observations, intervention groups and lesson plans


	6 / 10 / 2011

	3.
	(c)Continue to utilize block scheduling to reinforce effective and adequate teaching time for all subject areas, intervention/remediation groups, and EC/ESL groups
	(b) Teachers, administrators, BLT

	Observations, teachers schedules and lesson plans
	6 / 10 / 2011


	SMART Goal #2    2010-2011

	

	Overall SMART Goal:  By June 2012, Oxford elementary will increase the percentage of grade 3-6 student on grade level as measured by reading EOG assessments from 57% to 75% proficient.
Target SMART Goal/Measure: By June 2010, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by reading EOG assessments from 57.2% to 64.2% proficient with specific focus on our limited English proficient and students with disabilities sub groups.

Target SMART Goal/Measure: By June 2011, Oxford Elementary will increase the percentage of grade 3-6 student on grade level as measured by the reading EOG assessment from 60.7% to 71.6% proficient with specific focus on our limited English proficient and students with disabilities sub groups.

Target SMART Goal/Measure: By June 2012, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by reading EOG assessments to 75% proficient.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Data Analysis:

(SWOT) analysis

SWOT:  Strengths, Weaknesses, Opportunities for Improvement,  and Threats
	1. What does the data tell us?

2 What cannot be gleaned from the data?

3. What improvements have been made to this point?

4. What are the opportunities for improvement?

1. The data indicates we met the overall proficiency expectation of 43.2% for the 09-10 school year. Additionally, all grade levels 3-6 met and exceeded the 43.2% target. Individual data indicates grade 3=52.3%, grade 4=57%, grade 5 =66.7%, grade 6=80.2%, with an overall composite of 62.2% proficient. Specific sub group data indicates “all students = 62.0%, Asian= 50.0%, White=65.9%, EDS=38.1%, and SWD=40%. AYP targets fro reading were met for all qualified stub group areas. Additionally, growth data indicates high growth was made.

2. The data does not indicate the instructional time lost due to numerous transitions and schedule changes. Additionally, it does not effectively illustrate the challenges of using appropriate instructional practice within complex time constraints.

3. Teacher assignments have been changed to reinforce teacher strengths as well as strengthen each grade level as a whole. Additionally, a block schedule has been created to structure instructional time and minimize disruptions to the instructional day. Also, an ”intervention block” was included in the master schedule to emphasize specific and targeted student interventions and/or accelerated instruction to meet student needs.

4. Opportunities for improvements include the development of strategic interventions to target student needs, a laser like focus on academics and student growth/success, PLC development, use of data to drive instructional decisions, increased peer support and collaboration, and consistent use of staff development to reinforce the use of research-based instructional strategies.
	1. What does the data tell us?

2 What cannot be gleaned from the data?

3. What improvements have been made to this point?

4. What are the opportunities for improvement?

1. The data indicates teachers are completing running records and updating the data wall. Data teams are meeting on a regular basis to discuss individual student needs. Intervention ideas are being applied to other students whose learning needs are similar to the student discussed.  Words Their Way is being implemented in grades 1-5. Students are working each at their individual learning level of need dependent on their spelling inventory. Additional teacher resource books are being purchased to better supplement each teacher’s. Teacher and teacher assistants are working together to implement effective guided reading strategies. Teacher assistants are utilizing Fountas & Pinnell intervention kits during the guided reading block to support student growth. All teachers in grades 3-6 have completed Reading Foundations training; however, funding has been stopped for the spring training for K-2 teachers. VIS data is being used to determine remediation groups/needs based on VIS students and bubble students. K-3 AIMS data indicates 67% of kinder students are meeting the target for LNF; while 33% are below the target. 86% of first grade students are meeting the target for LNF; while 14& are not. 95% of first grade students are meeting the target for LSF; while 5% are not. 85% or first graders are meeting the target for PSF; while 15% are not. 93% of first grade students are meeting the target for NWF; while 7% are not. Second grade data indicates 61% of students are meeting the RCBM target; while 39% are not. Additionally, 56% of second grade students are meeting the target for MAZE; while 44% are not. Third grade data depicts 60% of students are meeting the target for RCBM; while 40% are not. 64% of third grade students are meeting the MAZE target; while 36% are not.
2. The data does not indicate percentage data pertaining to student growth regarding running records. ClassScapes has not been utilized enough to effectively determine student goal needs. 

3.  Fountas & Pinnell intervention kits were modified to meet the time requirements of our intervention block and blended to support guided reading groups. Grade levels are working to better structure our intervention time to better support effective student grouping and learning time. Additional resources are being purchased to better support teacher implementation of Words Their Way. Additional leveled readers were purchased to better supply our book room level bins; also, A to Z license was purchased to supply teachers with additional leveled readers and benchmark assessments.

4. Opportunities for improvement include the introduction and use of Reading 3D to streamline our data collection process.


	1. What does the data tell us?
For mClass DIBLES

Grade K: 2% need intensive intervention; 27% need strategic intervention; 73% are benchmark.

Grade 1: 3% need intensive intervention; 12% need strategic intervention; 67% are benchmark.
Grade 2: 18% need intensive interventions; 18% need strategic interventions; 63% are benchmark.

Grade 3: 14% need intensive intervention; 22% need strategic intervention; 51% are benchmark.

Grade 4: 4% need intensive intervention; 8% need strategic intervention; 11% are benchmark.

Grade 5: 18% need intensive intervention; 1% are benchmark.

For mClass Reading 3D
Grade K: 100% kinders are benchmark

Grade 1: 7.3% need intensive intervention; 11% need strategic intervention; 47.6% are benchmark; 34.1% exceeded benchmark.
Grade 2: 50.5% need intensive intervention; 9.1% need strategic intervention; 18.2% are benchmark; 22.2% exceeded benchmark.

Grade 3: 41.2% need intensive intervention; 26.4% need strategic intervention; 10.3% are benchmark; 1.1% exceeded benchmark.

Grade 4: 69.6% need intensive intervention; 4.3% need strategic intervention; 21.7% are benchmark; 4.3% exceeded benchmark.

Grade 5: 89.5% need intensive intervention; 10.5% are benchmark.

2 What cannot be gleaned from the data?

The data does not include the 80% of grade 4 and 5 students, as well as our 6th grade students that are not involved in the mClass grant. The data also, does not allow for specific conclusions to be drawn based on the impact the Fountas and Pinnell intervention groups as opposed to classroom interventions.
3. What improvements have been made to this point?

We have moved from AIMS WEB assessment to the mClass Reading 3D assessment system.
The mClass data is much more teacher friendly and more accessible for our teachers to use as they analyze the data to make instructional decisions.

4. What are the opportunities for improvement?
Improvements include definitely building our capacity to analyze and the data more effectively.  The new mClass process has many more data features than we have had access to before. We are hopeful we will be able to use the additional graphing and data sorting features effectively to address student needs, group students more effectively, and provide specific, targeted interventions as needed.

	1. What does the data tell us?

Preliminary data indicates we did not meet AYP targets for most of our sub groups; however, preliminary data also indicates our students grew. Mclass data indicates participating students grew in their reading skill and ability.
2 What cannot be gleaned from the data?

EOG data does not take into account the number of students who may experience severe testing anxiety. Nor does it wholly reveal each students true growth in all areas of development. Because we began mClass assessments mid year, our data does not indicate each participating student’s growth from BOY to EOY.
3. What improvements have been made to this point?

We have tightened up our mClass assessment procedures as well as our procedures for offering individual student interventions as well as determining which students need additional interventions.  We have also made the decision to include all students k-6 in the mClass assessment process for the 2011-2012 school year.
4. What are the opportunities for improvement?

We need to continue to strengthen our intervention tools, materials, and pull out time schedule.


	SMART Goal #2    2010-2011

	Action Step/Strategy: (a) Staff will utilize “words their way” instruction and techniques in grades 1-5 to support reading instruction, student learning, ongoing assessment, and interventions. (b) Staff will utilize the data wall, data wall discussions, and running records to support reading instructions, student learning, ongoing assessment and interventions. (c) Staff will follow a predetermined “block” schedule to ensure appropriate and effective instructional time is directly and explicitly dedicated to the teaching of reading as teachers integrate Reading Foundations strategies.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Person Responsible for ensuring the strategy is deployed.
	(a,b,c) Nicholson, O’Neal, Johnson, Drum, Propst, Classroom teachers
	(a,b,c) Nicholson, O’Neal, Johnson, Drum, Propst, Classroom teachers
	(a,b,c) Nicholson, O’Neal, Johnson, Drum, Propst, Classroom teachers
	(a,b,c) Nicholson, O’Neal, Johnson, Drum, Propst, Classroom teachers

	Financial Resources Needed per Quarter (Include $ figures and funding sources)
	(a) Money to purchase resource materials for each grade level and resource room will be allotted from the Title I budget. Materials include WTW books for each grade level, and 5 Fountas & Pinnell kits.
(b) Money to purchase pocket charts, cards, dots, and labels to create and maintain the data wall will be allotted from the school checkbook and/or instructional supplies.

(c) Additional funds were not needed to ensure the development of and/or monitoring of the implementation of the block schedule. CCS funds will be provide Reading Foundations training for K-6 teachers.
	(a,b,c)) Title I funds were used to purchase additional Words Their Way resource books for teachers. Instructional supply money was used to purchase a Reading A to Z subscription for each grade level. CCS Title I funds were used to pay for substitute teachers while teachers in grades 3-6 attended Reading Foundations. Title I funds were used to purchase additional leveled readers to supplement the leveled book room. Title I money was used to purchase an additional Fountas & Pinnell kit to be used during the intervention block. Also, additional teacher manuals were purchased to better support individual teacher assistants while implementing the Fountas & Pinnell kits.
	(a,b,c) We received a  state grant to participate in Reading 3D, which is a reading assessment tool that utilizes DIBELS  (mClass) and TRC (running record) to track and document growth in reading development, skills, and ability. 
	(a,b,c) No additional funding was needed for this quarter.

	Professional Development required during each quarter (Indicate title, audience, # of hours, and HQ status)
	(a) Half-day professional development was provided for teachers and teacher assistants in relation to the use and implementation of Words Their Way. Additionally, follow up professional development will be organized as needed.
(b) Grade specific (k-1, 2-4, and 5-6) training/discussion sessions were held to prepare teachers for the implementation of the data wall. Additionally, prior to the start of the school year, a data team visited another school currently using a data wall).

(c) Teacher assistants were specifically trained in guided reading and Fountas and Pinnell intervention kits so they could serve as an additional resource during each teacher/grade level reading block time. Furthermore, Reading Foundations will equal 30 hours of HQ staff development for teachers in grade K-6.
	(a,b,c) Reading Foundations training for teachers in grade K-2 has been cancelled due to money issues. However, we will utilize our grade level planning agenda to support sharing Reading Foundation ideas/concepts. Staff development money will be used to support teachers in grades 3-6 who are missed a Reading Foundations class; we will work to ensure they obtain their needed class hours. K-2 teachers will need additional support as they learn to begin completing their own AIMS web probes. Additionally, our school-level AIMS benchmarking team will be trained to administer AIMS web benchmarks for winter and spring data cycles.
	(a,b,c) Nicholson and Propst were trained in a “train the trainer” model for implementing mClass. All staff participated in a Saturday training session to learn how to use  the Reading 3D technology. Teachers were also taught how to access and sue the data reports.
	(a,b,c) Teachers were further instructed how to analyze the data reports to develop specific and targeted intervention groups as well as plan and implement effective instruction.

	Parent & Community involvement during each quarter
	(a,b,c) Parent newsletters and additional ideas to support student learning at home will be provided by each classroom teacher on at least a monthly basis.
	(a,b,c) Parent newsletters and additional ideas to support student learning at home will be provided by each classroom teacher on at least a monthly basis.  Additionally, a parent night was held to share Words Their Way ideas/techniques with parents. Also, AIMS assessment information was shared with parents during parent conferences
	(a,b,c) Parents were made aware of the new assessment format. Formative assessment data was shared with individual parents.
	(a,b,c) Summative assessment data was shared with individual parents

	How is technology an integral part of the strategy’s deployment?
	(a,b,c) Technology was utilized to develop the master schedule. Additionally, Imagine Learning, STAR reading, accelerated reader, ClassScapes, and A to Z Reading will be utilized during reading instructional sessions as well as during the intervention block to support student learning and success.
	(a,b,c) Various web sights are used to provide and access word/sound sorts associated with Words Their Was. Super Speed is used to build reading fluency and sight word recognition. Additionally, Imagine Learning, STAR Reading, accelerated reader, A to Z Reading, and ClassScapes are continuing to be accessed. AIMS data is entered on line and teachers have access to charts and graphs to use for instructional planning; student grouping, and parent conferences.
	(a,b,c) The Reading 3D assessment tool is an online tool in which teacher use a netbook to assess individual students. The online data resource/analysis tools were used to share information with parents.
	(a,b,c,) The Reading 3D assessment tool is an online tool in which teacher use a netbook to assess individual students. The online data resource/analysis tools were used to share information with parents.

	Set up deployment plan.
	(a,b,c) Nicholson, O’Neal, BLT reps, and Propst, will be responsible for establishing the deployment plan for each action plan.
	(a,b,c) Nicholson, O’Neal, BLT reps, and Propst, will be responsible for establishing the deployment plan for each action plan.
	(a,b,c) Nicholson, O’Neal, BLT reps, and Propst, will be responsible for establishing the deployment plan for each action plan.
	(a,b,c) Nicholson, O’Neal, BLT reps, and Propst, will be responsible for establishing the deployment plan for each action plan.

	SMART Goal #2    2010-2011

	Action Step/Strategy: (a) Staff will utilize “words their way” instruction and techniques in grades 1-5 to support reading instruction, student learning, ongoing assessment, and interventions. (b) Staff will utilize the data wall, data wall discussions, and running records to support reading instructions, student learning, ongoing assessment and interventions. (c) Staff will follow a predetermined “block” schedule to ensure appropriate and effective instructional time is directly and explicitly dedicated to the teaching of reading as teachers integrate Reading Foundations strategies.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Evaluation:

8. What data will you use to determine if the strategy was deployed?

9. What data will you use to determine if the strategy was deployed with fidelity?

10. What data will you use to determine if the strategy impacted the overall goal or target goal?
	5. Data wall discussions, data notebook, K-2 assessment, AIMS, WTW spelling inventory, teacher lesson plans, guided reading groups, Fountas & Pinnell groups. Intervention documentation and student groupings.
6. Classroom observations, PLC discussions

7. Individual student learning and growth data.
	5. Data wall discussions, data notebook, K-2 assessment, AIMS, WTW spelling inventory, teacher lesson plans, guided reading groups, Fountas & Pinnell groups. Intervention documentation and student groupings.

6. Classroom observations, PLC discussions

7. Individual student learning and growth data.
	5. Data wall discussions, data notebook, K-2 assessment, AIMS, WTW spelling inventory, teacher lesson plans, guided reading groups, Fountas & Pinnell groups. Intervention documentation and student groupings.

6. Classroom observations, PLC discussions

7. Individual student learning and growth data.
	5. Data wall discussions, data notebook, K-2 assessment, AIMS, WTW spelling inventory, teacher lesson plans, guided reading groups, Fountas & Pinnell groups. Intervention documentation and student groupings.

6. Classroom observations, PLC discussions

7. Individual student learning and growth data.

	SMART Goal #2    2010-2011

	Action Step/Strategy: (a) Staff will utilize “words their way” instruction and techniques in grades 1-5 to support reading instruction, student learning, ongoing assessment, and interventions. (b) Staff will utilize the data wall, data wall discussions, and running records to support reading instructions, student learning, ongoing assessment and interventions. (c) Staff will follow a predetermined “block” schedule to ensure appropriate and effective instructional time is directly and explicitly dedicated to the teaching of reading as teachers integrate Reading Foundations strategies.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Report the data from the current quarter deployment plan and use the data questions to analyze the results
	8. What does the data tell us?

Guided reading groups are being utilized. Teachers, students and parents are enjoying the implementation of WTW. Teachers are effectively coordinating SF, WTW, GR/Café and Letterland to provide a strong reading program. AIMS data indicates 95% of kinder students are working at or above grade level. An average of 89% of first grade students are working at or above grade level. 59% of second grade students are performing at or above grade level. 62% of third grade students are working at or above grade level within the AMS continuum. 
9. What cannot be gleaned from the data?

Running record benchmarking data and K-2 literacy assessment data is not factored into this data collection. Teachers are currently finalizing this data.

10. What improvements have been made to this point?

An additional F&P kit was ordered along with additional manuals to better support implementation of the kits into our intervention and guided reading blocks. Grade levels are working to collectively determine a better way to achieve the “intervention” block within the constraints of their instructional day. Data wall meetings were moved from after school sessions to bi-monthly sessions to be held during grade level planning to better facilitate teacher attendance with the start of SES tutoring.
11. What are the opportunities for improvement?

Opportunities for improvements include through analysis of running record benchmarking data and K-2 literacy assessment data. Additionally, we potentially may have the opportunity to participate in Reading 3D, which will allow us to combine several of the assessment tools we are currently using into one assessment to better facilitate formative assessment and on-going instruction. 

	8. What does the data tell us?
Words Their Way groups are underway in most grades and classes. All staff are participating in data wall discussions to determine interventions that may be effective for individual students.  We are having some technical trouble with Think Central; however, we expect these issues to be resolved quickly. The Block schedule is flowing well. Staff are adjusting to the assigned times and schedules. Teachers are having a harder time utilizing teacher assistants within math instruction as opposed to reading. TAs are being utilized effectively with Fountas and Pinnell kits within guided reading groups
9. What cannot be gleaned from the data?
At this point we have not begun to check the fidelity of our Fountas and Pinnell groups. Although they seem to be going well, at this point we cannot be completely sure all TAs are delivering this instructional strategy to fidelity. Fidelity checks/observations will be conducted at the beginning of the next quarter.
10. What improvements have been made to this point?
 Teacher assistants have been trained in using several research-based strategies and programs to support more effective instruction as well as intervention for individual students.
11. What are the opportunities for improvement?

Assurance that Fountas and Pinnell kits are being used to fidelity. 

	8. What does the data tell us?
Teacher observations and classroom walk-through data indicate all teachers and students are using Words Their Way for vocabulary and spelling instruction. Students and teachers are being successful with the implementation. Data wall discussions have diminished somewhat due to our mClass assessment implementation. Much of our focus has turned to teaching staff how to use the program effectively. The block schedule continues to 
9. What cannot be gleaned from the data?
Because we are just learning how to use and implement the mClass assessment tool, it is hard to determine just how much teacher error and/or lack of skill with the tool may impact student assessment outcomes. Fidelity checks/observations indicate TAs are utilizing Fountas and Pinnell kits in much the same way across all groups. Observations indicate they are following the prescribed plan for instruction and implementation.
10. What improvements have been made to this point?
We have trained teachers to use the reports and data gathered from mClass to group students more effectively and provide more individualized interventions.

11. What are the opportunities for improvement?

Determine a better and more effective way to use our mClass data to develop intervention groups as well as serve our Tier 2 and 3 students in a more explicit fashion.


	8. What does the data tell us?
All strategies are being used effectively. We have been able to use our mClass data to revamp our intervention groups and system to more effectively provide interventions for our Tier 2 and Tier 3 students. 
9. What cannot be gleaned from the data?
Because we implemented mClass mid year, it I hard for us to completely determine each student full growth from BOY to EOY.
10. What improvements have been made to this point?
We have become much more adept at administering the mClass assessment as well as using the data to determine specific interventions for targeted instruction.
11. What are the opportunities for improvement?

We hope to continue to use mClass data to determine specific and targeted interventions for our students. We are planning to implement mClass with all students K-6 during the next school year. Additionally, we will continue to use our reading specialists to provide targeted interventions for our Tier 2 and 3 students. 


	Target Goal Met?
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→ FORMCHECKBOX 
NO.  If no, check the appropriate action below.

→ FORMCHECKBOX 
 Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→ FORMCHECKBOX 
NO.  If no, check the appropriate action below.

→ FORMCHECKBOX 
Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→ FORMCHECKBOX 
NO.  If no, check the appropriate action below.

→ FORMCHECKBOX 
Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
	 FORMCHECKBOX 
YES.  If yes, change target goal in order to further impact the overall goal.

→ FORMCHECKBOX 
 NO.  If no, check the appropriate action below.

 FORMCHECKBOX 
 Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

→ FORMCHECKBOX 
 Abandon current strategy and identify new strategy.

	SMART Goal #2    2010-2011

	Action Step/Strategy: (a) Staff will utilize “words their way” instruction and techniques in grades 1-5 to support reading instruction, student learning, ongoing assessment, and interventions. (b) Staff will utilize the data wall, data wall discussions, and running records to support reading instructions, student learning, ongoing assessment and interventions. (c) Staff will follow a predetermined “block” schedule to ensure appropriate and effective instructional time is directly and explicitly dedicated to the teaching of reading as teachers integrate Reading Foundations strategies.

	Steps
	Quarter 1 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	(a) All teachers/TAs will be trained and introduced t Words Their Way strategies in grades 1-5. instruction will be incorporated in the guided reading block.
	Nicholson, O’Neal, Propst, Johnson, Drum
	Teacher lesson plans, classroom observations, ongoing assessment data
	10 / 28 / 2010

	2.
	(b) Data will be established/constructed from 09-10 end of year data. Individual student cards will be created documenting reading level and accuracy. Teachers will complete running records at least once monthly and update student data cards as students move to a different leading level. Data meetings will be held twice monthly to monitor student growth.
	Nicholson, O’Neal, Propst, Classroom teachers; reading specialists
	Data wall, grade level data notebook, running record data
	10 / 28 / 2010

	3.
	(c) All teachers will be trained in Reading Foundations. Teacher in grade 3-6 will be trained during the fall semester and teachers in grades K-2 will be trained during the spring semester.
	Nicholson, O’Neal, Propst, Title I, Barnette, Piekarski, Reading Foundations Trainers
	Teachers lesson plans, implementation of Reading Foundation strategies, classroom observations, completion of Reading Foundations homework
	10 / 28 / 2010

	
	
	
	
	

	Steps
	Quarter 2 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	(a) Purchase additional teacher resources. Continue the use of the spelling inventory, word study, and word sorts to supplement language and vocabulary development.
	Nicholson, O’Neal, Propst
	Lesson plans, data wall discussions
	1 / 21 / 2011

	2.
	(b) Continue data wall meetings and discussions. Implement formative assessment training. Streamline data wall procedures/ expectations with documented meeting protocol and key posters. Visit other schools data wall meetings to determine best practice and better or initiative to use data to drive student learning and instruction.
	Nicholson, O’Neal, Propst
	Data wall and grade level meetings/notes
	1 / 21 / 2011

	3.
	(c) Facilitate comprehension strategy discussions at various faculty meetings. Establish a plan for helping 3-6 teachers missing RF training dates to complete their training. Coordinate grade level planning sessions to review and share additional reading foundations ideas/concepts.
	Nicholson, O’Neal, Propst, Reading Foundations trainers, Johnson, Drum
	Grade level and faculty meeting agendas/notes

	1 / 21 / 2011


	Steps
	Quarter 3 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	(a) Observe and maintain grade level discussion regarding the use of Words Their Way.
	Nicholson, O’Neal, Propst, grade level staff
	Observations, walk-through data, grade level meeting notes
	3 / 31 / 2011

	2.
	(b) Continue data wall discussions; include mClass training sessions
	Administration and grade level staff
	Data wall discussions and meeting notes; mClass training agendas and sign in sheets
	3 / 31 / 2011

	3.
	(c) Facilitate grade level discussions to determine the effectiveness of the TA /specialists push in during guided reading and math instruction
	Administration and grade level staff
	Grade level meeting notes; fidelity observations for Fountas and Pinnell groups
	3 / 31 / 2011

	
	
	
	
	

	Steps
	Quarter 4 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	(a) Observe and maintain grade level discussion regarding the use of Words Their Way.
	Administration and grade level staff
	Observations, walk-through data, grade level meeting notes
	6 / 10 / 2011

	2.
	(b) Continue data wall discussions; include mClass training sessions as well as specific training on how to use the data gained to specifically group students and provide targeted and explicit interventions
	Administration, grade level staff, instructional coach
	Data wall discussions and meeting notes; mClass training agendas and sign in sheets
	6 / 10 / 2011

	3.
	(c) Facilitate grade level discussions to determine the effectiveness of the TA /specialists push in during guided reading and math instruction
	Administration and grade level staff
	Grade level meeting notes; fidelity observations for Fountas and Pinnell groups
	6 / 10 / 2011


	Waiver Requests

	School-Based Management and Accountability Program

School-Based Waiver Request for 2009-2012

LEA:  Catawba County Schools



LEA Code:  180

School Name: Oxford Elementary School School Code: 360

	Requests for Waivers

	Type
	Class size waiver in Grades 4-12 (This excludes class limitation in Grades K-3)

	Legal Reference


	North Carolina General Statutes Section 115C-301(c) Maximum Class Size

North Carolina General Statutes Section 115-301 (d)  Maximum Teaching Load

	Rationale
	The waiver will allow flexibility to ad hoc grouping in both skill and content areas.  It will allow for 
more effective use of staffing, focusing on individual strengths of the faculty/staff.

	Congruency to Student Achievement
	More effective teaching/learning will occur as schools are able to operate the master schedule with 
fluidity, moving students in and out of skill groups as assessment indicates.  The waiver also diminishes the possibility of whole-school reorganization if student enrollment is significantly higher than student projections.


	SMART Goal #1     2011-2012

	Overall SMART Goal:  By June of 2010, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by math EOG assessments from 74.2% to 90.0%

Target SMART Goal/Measure: By June 2010, Oxford Elementary will increase the percentage of grade 3-6 student on grade level as measured by math assessment from 74.02% to 80.2% proficient with specific focus on Asian, economically disadvantaged, and students with disabilities sub groups.

Target SMART Goal/Measure: By June. 2011, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by math EOG assessment from 74.2% to 88.6% proficient with specific focus on economically disadvantaged and students with disabilities sub groups. 

Target SMART Goal/Measure: By June 2012, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by math EOG assessments from 79.5% to 90% proficient focusing on our all student group, Hispanic, white, ED and LEP sub groups.

	Study
	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	
	Data Analysis:

(SWOT) analysis

SWOT:  Strengths, Weaknesses, Opportunities for Improvement,  and Threats
	1. What does the data tell us?

We did not make AYP in our all student group, Hispanic, white, ED and LEP sub groups. Grade 3 proficiency was 81.2%. Grade 4 proficiency was 77.4%. Grade 5 proficiency was 73.8%. Grade 6 proficiency was 84.3%. Our overall proficiency in math was 78.5%.  

2 What cannot be gleaned from the data?

Outside sources that might impact student learning, including student motivation and expectations
3. What improvements have been made to this point?

We made high growth. 

4. What are the opportunities for improvement?
We have room for improvement within our overall math proficiency as well as our individual sub groups and grade levels.  We are excited about implementing the revised Ren Learn programs within our instructional setting and using STAR math to progress monitor and AM to provide interventions as needed to support student learning.
	     
	     
	     


	SMART Goal #1     2011-2012

	Action Step/Strategy: 1. Renaissance Learning; 2. Intervention/RtI targeted strategies and data analysis; 3. Teacher data notebooks and data wall discussions; and 4. Attendance to support student learning and growth in math.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Person Responsible for ensuring the strategy is deployed.
	Administrators; Regina Propst; Patti Ervin; April Miller; Chrissy Hester
	Administrators; Regina Propst; Patti Ervin; April Miller; Chrissy Hester
	Administrators; Regina Propst; Patti Ervin; April Miller; Chrissy Hester
	Administrators; Regina Propst; Patti Ervin; April Miller; Chrissy Hester

	Financial Resources Needed per Quarter (Include $ figures and funding sources)
	1. Funds to purchase Ren Learn; 2. Funds to purchase 8 additional netbooks, benchmarking kits, and student accounts for 80% of grades 4 and 5 and 100% of students in 6th grade. 3. none; 4. none.
	1-4. none
	1-4. none
	1-4. none

	Professional Development required during each quarter (Indicate title, audience, # of hours, and HQ status)
	1. Staff participated in a two-day summer staff development for Ren Learning; 2. none; 3. none; 4. none
	1. Staff will participate in follow up sessions for Ren Learn to ensure the program and program resources are being accessed appropriately and effectively; 2. none; 3. none; 4. none
	1. Staff will participate in follow up sessions for Ren Learn to ensure the program and program resources are being accessed appropriately and effectively; 2. none; 3. none; 4. none
	1. Staff will participate in follow up sessions for Ren Learn to ensure the program and program resources are being accessed appropriately and effectively; 2. none; 3. none; 4. none

	Parent & Community Involvement during each quarter
	1. Information concerning Ren Learn and Home-Connect will be shared at Open House; 2. RtI and intervention information will be shared at each benchmark period and updated every 6 weeks; 3.none; 4. Parents will be notified of attendance recognition procedures in the BOY Cub Chronicle. Additionally, they will receive daily phone calls, and quarterly post cards regarding attendance. 
	1-4. Information regarding Ren Learn, RtI, interventions, and attendance will be sent home at least quarterly and more often when needed. 
	1-4. Information regarding Ren Learn, RtI, interventions, and attendance will be sent home at least quarterly and more often when needed.
	1-4. Information regarding Ren Learn, RtI, interventions, and attendance will be sent home at least quarterly and more often when needed.

	How is technology an integral part of the strategy’s deployment?
	1. Ren Learn is computer and web-based; 2. Our mClass assessment tool is web-based and completed using netbook computers; 3. RtI interventions are accessed using our web-based programs; 4. Attendance is kept on a daily basis using NCWISE. Parents can access attendance information by using the NCWISE parent portal.
	1. Ren Learn is computer and web-based; 2. Our mClass assessment tool is web-based and completed using netbook computers; 3. RtI interventions are accessed using our web-based programs; 4. Attendance is kept on a daily basis using NCWISE. Parents can access attendance information by using the NCWISE parent portal.
	1. Ren Learn is computer and web-based; 2. Our mClass assessment tool is web-based and completed using netbook computers; 3. RtI interventions are accessed using our web-based programs; 4. Attendance is kept on a daily basis using NCWISE. Parents can access attendance information by using the NCWISE parent portal.
	1. Ren Learn is computer and web-based; 2. Our mClass assessment tool is web-based and completed using netbook computers; 3. RtI interventions are accessed using our web-based programs; 4. Attendance is kept on a daily basis using NCWISE. Parents can access attendance information by using the NCWISE parent portal.

	Set up deployment plan.
	Administrators and BLT
	Administrators and BLT
	Administrators and BLT
	Administrators and BLT


	SMART Goal #1     2011-2012

	Action Step/Strategy: 1. Renaissance Learning; 2. Intervention/RtI targeted strategies and data analysis; 3. Teacher data notebooks and data wall discussions; and 4. Attendance to support student learning and growth in math.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Evaluation:

G. What data will you use to determine if the strategy was deployed?

H. What data will you use to determine if the strategy was deployed with fidelity?

I. What data will you use to determine if the strategy impacted the overall goal or target goal?
	G. Ren Learning reports, Tier paperwork, interventions, teacher data notebook reviews, grade level meeting notes, data wall meeting notes, and attendance records.
H. Student data reviews, intervention schedules, 6 week intervention reviews to monitor student growth, walk-through observations, teacher data notebook discussions and audits, as well as monthly documentation of attendance recognition.

I. Positive student growth toward target goals, increase in student attendance; Ren Learn participation and use of progress monitoring tools, student growth as documented within teacher data notebooks.
	G. Ren Learning reports, Tier paperwork, interventions, teacher data notebook reviews, grade level meeting notes, data wall meeting notes, and attendance records.

H. Student data reviews, intervention schedules, 6 week intervention reviews to monitor student growth, walk-through observations, teacher data notebook discussions and audits, as well as monthly documentation of attendance recognition.

I. Positive student growth toward target goals, increase in student attendance; Ren Learn participation and use of progress monitoring tools, student growth as documented within teacher data notebooks. 
	G. Ren Learning reports, Tier paperwork, interventions, teacher data notebook reviews, grade level meeting notes, data wall meeting notes, and attendance records.

H. Student data reviews, intervention schedules, 6 week intervention reviews to monitor student growth, walk-through observations, teacher data notebook discussions and audits, as well as monthly documentation of attendance recognition.

I. Positive student growth toward target goals, increase in student attendance; Ren Learn participation and use of progress monitoring tools, student growth as documented within teacher data notebooks.
	G. Ren Learning reports, Tier paperwork, interventions, teacher data notebook reviews, grade level meeting notes, data wall meeting notes, and attendance records.

H. Student data reviews, intervention schedules, 6 week intervention reviews to monitor student growth, walk-through observations, teacher data notebook discussions and audits, as well as monthly documentation of attendance recognition.

I. Positive student growth toward target goals, increase in student attendance; Ren Learn participation and use of progress monitoring tools, student growth as documented within teacher data notebooks.


	SMART Goal #1     2011-2012

	Action Step/Strategy: 1. Renaissance Learning; 2. Intervention/RtI targeted strategies and data analysis; 3. Teacher data notebooks and data wall discussions; and 4. Attendance to support student learning and growth in math.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Report the data from the current quarter deployment plan and use the data questions to analyze the results
	12. What does the data tell us?

13. What cannot be gleaned from the data?

14. What improvements have been made to this point?

15. What are the opportunities for improvement?
	9. What does the data tell us?

10. What cannot be gleaned from the data?

11. What improvements have been made to this point?

12. What are the opportunities for improvement?
	9. What does the data tell us?

10. What cannot be gleaned from the data?

11. What improvements have been made to this point?

12. What are the opportunities for improvement?
	16. What does the data tell us?

17. What cannot be gleaned from the data?

18. What improvements have been made to this point?

19. What are the opportunities for improvement?

	Target Goal Met?
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→ FORMCHECKBOX 
 NO.  If no, check the appropriate action below.

→ FORMCHECKBOX 
 Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→ FORMCHECKBOX 
 NO.  If no, check the appropriate action below.

→ FORMCHECKBOX 
 Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→ FORMCHECKBOX 
 NO.  If no, check the appropriate action below.

→ FORMCHECKBOX 
 Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→ FORMCHECKBOX 
 NO.  If no, check the appropriate action below.

→ FORMCHECKBOX 
 Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.


	SMART Goal #1     2011-2012

	Action Step/Strategy: 1. Renaissance Learning; 2. Intervention/RtI targeted strategies and data analysis; 3. Teacher data notebooks and data wall discussions; and 4. Attendance to support student learning and growth in math.

	Steps
	Quarter 1 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	Ren Learn: 

1. Purchase Program

2. Establish training dates; require staff to attend

3. Upload student files

4. Update student info and passwords

5. Teachers use programs effectively

6. Hold a Family Math Night
	Administration; Regina Propst; April Miller; Patti Ervin
	Purchase order; student logins; teachers use of program
	10 / 27 / 2011

	2.
	RtI/Interventions:

1. Research RtI component of Ren Learn

2. Establish universal screening for math

3. Complete universal screening for math

4. Research and implement RtI strategies/interventions from Ren Learn and other resources

5. Evaluate student progress and Tier paperwork at the end of each 6 week period
	Administration; mClass benchmarking team; SST chair
	mClass assessment completion log; completed and updated tier paperwork. 
	10/ 27 / 2011

	3.
	Teacher Data Notebooks and Data Wall:

1. Purchase notebooks for each teacher

2. Establish data collection ideas/procedures for each grade level

3. Examine data two times per month at Data grade level meetings to determine student growth and/or need for additional interventions and/or change of instruction
	Administration; Regina Propst; Teachers
	 Updated data wall cards; documentation of data wall discussions; updated and current teacher data
	10 / 27 / 2011

	4.
	Attendance:

1. Establish attendance recognition procedures for students and staff

2. Recognize student perfect attendance every 20 student days with pencils, post cards, phone calls and personal thank you from administration.

3. Recognize staff perfect attendance monthly with thank you bucks, duty free lunch, and gift certificates
	Administration; Data Manager
	Student and staff attendance logs
	10 / 27 / 2011

	
	
	
	
	

	Steps
	Quarter 2 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	Ren Learn:
1. Hold an EOG Math Night
	     
	     
	1 / 20 / 2012

	2.
	RtI/Interventions:
	     
	     
	1 / 20 / 2012

	3.
	Teacher Data Notebooks and Data Wall:

1. Purchase notebooks for each teacher

2. Establish data collection ideas/procedures for each grade level

3. Examine data two times per month at Data grade level meetings to determine student growth and/or need for additional interventions and/or change of instruction
	Administration; Regina Propst; Teachers
	 Updated data wall cards; documentation of data wall discussions; updated and current teacher data
	1 / 20 / 2012

	4.
	Attendance:

1. Establish attendance recognition procedures for students and staff

2. Recognize student perfect attendance every 20 student days with pencils, post cards, phone calls and personal thank you from administration.

3. Recognize staff perfect attendance monthly with thank you bucks, duty free lunch, and gift certificates
	Administration; Data Manager
	Student and staff attendance logs
	1 / 20 / 2012


	SMART Goal #1     2011-2012

	Action Step/Strategy: 1. Renaissance Learning; 2. Intervention/RtI targeted strategies and data analysis; 3. Teacher data notebooks and data wall discussions; and 4. Attendance to support student learning and growth in math.

	Steps
	Quarter 3 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	Ren Learn:
	     
	     
	3 / 29 / 2012

	2.
	RtI/Interventions:
	     
	     
	3 / 29 / 2012

	3.
	Teacher Data Notebooks and Data Wall:

1. Purchase notebooks for each teacher

2. Establish data collection ideas/procedures for each grade level

3. Examine data two times per month at Data grade level meetings to determine student growth and/or need for additional interventions and/or change of instruction
	Administration; Regina Propst; Teachers
	 Updated data wall cards; documentation of data wall discussions; updated and current teacher data
	3 / 29 / 2012

	4.
	Attendance:

1. Establish attendance recognition procedures for students and staff

2. Recognize student perfect attendance every 20 student days with pencils, post cards, phone calls and personal thank you from administration.

3. Recognize staff perfect attendance monthly with thank you bucks, duty free lunch, and gift certificates
	Administration; Data Manager
	Student and staff attendance logs
	3 / 29 / 2012

	
	
	
	
	

	Steps
	Quarter 4 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	Ren Learn:
	     
	     
	6 / 8 / 2012

	2.
	RtI/Interventions:
	     
	     
	6 / 8 / 2012

	3.
	Teacher Data Notebooks and Data Wall:

1. Purchase notebooks for each teacher

2. Establish data collection ideas/procedures for each grade level

3. Examine data two times per month at Data grade level meetings to determine student growth and/or need for additional interventions and/or change of instruction
	Administration; Regina Propst; Teachers
	 Updated data wall cards; documentation of data wall discussions; updated and current teacher data
	6 / 8 / 2012

	4.
	Attendance:

1. Establish attendance recognition procedures for students and staff

2. Recognize student perfect attendance every 20 student days with pencils, post cards, phone calls and personal thank you from administration.

3. Recognize staff perfect attendance monthly with thank you bucks, duty free lunch, and gift certificates
	Administration; Data Manager
	Student and staff attendance logs
	6 / 8 / 2012


	SMART Goal #2     2011-2012

	Overall SMART Goal:  By June 2012, Oxford elementary will increase the percentage of grade 3-6 student on grade level as measured by reading EOG assessments from 57% to 75% proficient.

Target SMART Goal/Measure: By June 2010, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by reading EOG assessments from 57.2% to 64.2% proficient with specific focus on our limited English proficient and students with disabilities sub groups.

Target SMART Goal/Measure: By June 2011, Oxford Elementary will increase the percentage of grade 3-6 student on grade level as measured by the reading EOG assessment from 60.7% to 71.6% proficient with specific focus on our limited English proficient and students with disabilities sub groups.

Target SMART Goal/Measure: By June 2012, Oxford Elementary will increase the percentage of grade 3-6 students on grade level as measured by reading EOG assessments from 64.7% to 75% proficient focusing on our all student group, Hispanic, ED, and LEP sub groups.

	Study
	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	
	Data Analysis:

(SWOT) analysis

SWOT:  Strengths, Weaknesses, Opportunities for Improvement,  and Threats
	1. What does the data tell us?

We did not make AYP in our all student group, Hispanic, white, ED and LEP sub groups. Grade 3 proficiency was 63.5%. Grade 4 proficiency was 64.3%. Grade 5 proficiency was 56.0%. Grade 6 proficiency was 72.9%. Our overall proficiency in reading was 63.9%.  

2 What cannot be gleaned from the data?

Outside sources that might impact student learning, including student motivation and expectations

3. What improvements have been made to this point?

Our overall proficiency for reading was up from 2010 from 60.7% to 63.9%. We made high growth. We have successfully implemented the Reading 3D mClass assessment program in grades K-3.

4. What are the opportunities for improvement?
We have room for improvement within our overall reading proficiency as well as our individual sub groups and grade levels.  We are excited about adding grades 4-6 to our Reading 3D mClass assessment process as well as implementing the revised Ren Learn programs within our instructional setting.
	     
	     
	     


	SMART Goal #2     2011-2012

	Action Step/Strategy: 1. Renaissance Learning; 2. Intervention/RtI targeted strategies and data analysis; 3. Teacher data notebooks and data wall discussions; and 4. Attendance to support student learning and growth in reading.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Person Responsible for ensuring the strategy is deployed.
	Administrators; Regina Propst; Patti Ervin; April Miller; Chrissy Hester
	Administrators; Regina Propst; Patti Ervin; April Miller; Chrissy Hester
	Administrators; Regina Propst; Patti Ervin; April Miller; Chrissy Hester
	Administrators; Regina Propst; Patti Ervin; April Miller; Chrissy Hester

	Financial Resources Needed per Quarter (Include $ figures and funding sources)
	1. Funds to purchase Ren Learn; 2. Funds to purchase 8 additional netbooks, benchmarking kits, and student accounts for 80% of grades 4 and 5 and 100% of students in 6th grade. 3. none; 4. none.
	1-4. none
	1-4. none
	1-4. none

	Professional Development required during each quarter (Indicate title, audience, # of hours, and HQ status)
	1. Staff participated in a two-day summer staff development for Ren Learning; 2. none; 3. none; 4. none
	1-4. Information regarding Ren Learn, RtI, interventions, and attendance will be sent home at least quarterly and more often when needed.
	1-4. Information regarding Ren Learn, RtI, interventions, and attendance will be sent home at least quarterly and more often when needed.
	1-4. Information regarding Ren Learn, RtI, interventions, and attendance will be sent home at least quarterly and more often when needed.

	Parent & Community Involvement during each quarter
	1. Information concerning Ren Learn and Home-Connect will be shared at Open House; 2. RtI and intervention information will be shared at each benchmark period and updated every 6 weeks; 3.none; 4. Parents will be notified of attendance recognition procedures in the BOY Cub Chronicle. Additionally, they will receive daily phone calls, and quarterly post cards regarding attendance.
	1-4. Information regarding Ren Learn, RtI, interventions, and attendance will be sent home at least quarterly and more often when needed.
	1-4. Information regarding Ren Learn, RtI, interventions, and attendance will be sent home at least quarterly and more often when needed.
	1-4. Information regarding Ren Learn, RtI, interventions, and attendance will be sent home at least quarterly and more often when needed.

	How is technology an integral part of the strategy’s deployment?
	1. Ren Learn is computer and web-based; 2. Our mClass assessment tool is web-based and completed using netbook computers; 3. RtI interventions are accessed using our web-based programs; 4. Attendance is kept on a daily basis using NCWISE. Parents can access attendance information by using the NCWISE parent portal.
	1. Ren Learn is computer and web-based; 2. Our mClass assessment tool is web-based and completed using netbook computers; 3. RtI interventions are accessed using our web-based programs; 4. Attendance is kept on a daily basis using NCWISE. Parents can access attendance information by using the NCWISE parent portal.
	1. Ren Learn is computer and web-based; 2. Our mClass assessment tool is web-based and completed using netbook computers; 3. RtI interventions are accessed using our web-based programs; 4. Attendance is kept on a daily basis using NCWISE. Parents can access attendance information by using the NCWISE parent portal.
	1. Ren Learn is computer and web-based; 2. Our mClass assessment tool is web-based and completed using netbook computers; 3. RtI interventions are accessed using our web-based programs; 4. Attendance is kept on a daily basis using NCWISE. Parents can access attendance information by using the NCWISE parent portal.

	Set up deployment plan.
	Administrators and BLT
	Administrators and BLT
	Administrators and BLT
	Administrators and BLT


	SMART Goal #2     2011-2012

	Action Step/Strategy: 1. Renaissance Learning; 2. Intervention/RtI targeted strategies and data analysis; 3. Teacher data notebooks and data wall discussions; and 4. Attendance to support student learning and growth in reading.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Evaluation:

J. What data will you use to determine if the strategy was deployed?

K. What data will you use to determine if the strategy was deployed with fidelity?

L. What data will you use to determine if the strategy impacted the overall goal or target goal?
	J. Ren Learning reports, Tier paperwork, interventions, teacher data notebook reviews, grade level meeting notes, data wall meeting notes, and attendance records.

K. Student data reviews, intervention schedules, 6 week intervention reviews to monitor student growth, walk-through observations, teacher data notebook discussions and audits, as well as monthly documentation of attendance recognition.

L. Positive student growth toward target goals, increase in student attendance; Ren Learn participation and use of progress monitoring tools, student growth as documented within teacher data notebooks.
	J. Ren Learning reports, Tier paperwork, interventions, teacher data notebook reviews, grade level meeting notes, data wall meeting notes, and attendance records.

k. Student data reviews, intervention schedules, 6 week intervention reviews to monitor student growth, walk-through observations, teacher data notebook discussions and audits, as well as monthly documentation of attendance recognition.

L. Positive student growth toward target goals, increase in student attendance; Ren Learn participation and use of progress monitoring tools, student growth as documented within teacher data notebooks. 
	J. Ren Learning reports, Tier paperwork, interventions, teacher data notebook reviews, grade level meeting notes, data wall meeting notes, and attendance records.

K. Student data reviews, intervention schedules, 6 week intervention reviews to monitor student growth, walk-through observations, teacher data notebook discussions and audits, as well as monthly documentation of attendance recognition.

L. Positive student growth toward target goals, increase in student attendance; Ren Learn participation and use of progress monitoring tools, student growth as documented within teacher data notebooks.
	J. Ren Learning reports, Tier paperwork, interventions, teacher data notebook reviews, grade level meeting notes, data wall meeting notes, and attendance records.

K. Student data reviews, intervention schedules, 6 week intervention reviews to monitor student growth, walk-through observations, teacher data notebook discussions and audits, as well as monthly documentation of attendance recognition.

L. Positive student growth toward target goals, increase in student attendance; Ren Learn participation and use of progress monitoring tools, student growth as documented within teacher data notebooks.


	SMART Goal #2     2011-2012

	Action Step/Strategy: 1. Renaissance Learning; 2. Intervention/RtI targeted strategies and data analysis; 3. Teacher data notebooks and data wall discussions; and 4. Attendance to support student learning and growth in reading.

	
	Quarter 1
	Quarter 2
	Quarter 3
	Quarter 4

	Report the data from the current quarter deployment plan and use the data questions to analyze the results
	16. What does the data tell us?

17. What cannot be gleaned from the data?

18. What improvements have been made to this point?

19. What are the opportunities for improvement?
	13. What does the data tell us?

14. What cannot be gleaned from the data?

15. What improvements have been made to this point?

16. What are the opportunities for improvement?
	13. What does the data tell us?

14. What cannot be gleaned from the data?

15. What improvements have been made to this point?

16. What are the opportunities for improvement?
	20. What does the data tell us?

21. What cannot be gleaned from the data?

22. What improvements have been made to this point?

23. What are the opportunities for improvement?

	Target Goal Met?
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→ FORMCHECKBOX 
 NO.  If no, check the appropriate action below.

→ FORMCHECKBOX 
 Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→ FORMCHECKBOX 
 NO.  If no, check the appropriate action below.

→ FORMCHECKBOX 
 Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→ FORMCHECKBOX 
 NO.  If no, check the appropriate action below.

→ FORMCHECKBOX 
 Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.
	 FORMCHECKBOX 
 YES.  If yes, change target goal in order to further impact the overall goal.

→ FORMCHECKBOX 
 NO.  If no, check the appropriate action below.

→ FORMCHECKBOX 
 Continue current strategy and update deployment plan for next quarter.

 FORMCHECKBOX 
 Continue current strategy, but make improvements to deployment plan.

 FORMCHECKBOX 
 Abandon current strategy and identify new strategy.


	SMART Goal #2     2011-2012

	Action Step/Strategy: 1. Renaissance Learning; 2. Intervention/RtI targeted strategies and data analysis; 3. Teacher data notebooks and data wall discussions; and 4. Attendance to support student learning and growth in reading.

	Steps
	Quarter 1 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	Ren Learn: 
1. Purchase Program

2. Establish training dates; require staff to attend

3. Upload student files

4. Update student info and passwords
5. Teachers use programs effectively
	Administration; Regina Propst; April Miller; Patti Ervin
	Purchase order; student logins; teachers use of program
	10 / 27 / 2011

	2.
	RtI/Interventions:
1. Research RtI component of Ren Learn

2. Establish universal screening for math

3. Complete universal screening for math

4. Research and implement RtI strategies/interventions from Ren Learn and other resources

5. Evaluate student progress and Tier paperwork at the end of each 6 week period
	Administration; mClass benchmarking team; SST chair
	mClass assessment completion log; completed and updated tier paperwork. 
	10 / 27 / 2011

	3.
	Teacher Data Notebooks and Data Wall:
1. Purchase notebooks for each teacher

2. Establish data collection ideas/procedures for each grade level

3. Examine data two times per month at Data grade level meetings to determine student growth and/or need for additional interventions and/or change of instruction
	Administration; Regina Propst; Teachers
	 Updated data wall cards; documentation of data wall discussions; updated and current teacher data
	10 / 27 / 2011

	4.
	Attendance:
1. Establish attendance recognition procedures for students and staff

2. Recognize student perfect attendance every 20 student days with pencils, post cards, and personal thank you from administration.

3. Recognize staff perfect attendance monthly with thank you bucks, duty free lunch, and gift certificates
	Administration; Data Manager
	Student and staff attendance logs
	10 / 27 / 2011

	
	
	
	
	

	Steps
	Quarter 2 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	Ren Learn:

1. Partners in Print for Spanish families
	     
	     
	1 / 20 / 2012

	2.
	RtI /Intervnetions:
	     
	     
	1 / 20 / 2012

	3.
	Teacher Data Notebooks and Data Wall:

1. Purchase notebooks for each teacher

2. Establish data collection ideas/procedures for each grade level

3. Examine data two times per month at Data grade level meetings to determine student growth and/or need for additional interventions and/or change of instruction
	Administration; Regina Propst; Teachers
	 Updated data wall cards; documentation of data wall discussions; updated and current teacher data
	1 / 20 / 2012

	4.
	Attendance:

1. Establish attendance recognition procedures for students and staff

2. Recognize student perfect attendance every 20 student days with pencils, post cards, and personal thank you from administration.

3. Recognize staff perfect attendance monthly with thank you bucks, duty free lunch, and gift certificates
	Administration; Data Manager
	Student and staff attendance logs
	1 / 20 / 2012


	SMART Goal #2     2011-2012

	Action Step/Strategy: 1. Renaissance Learning; 2. Intervention/RtI targeted strategies and data analysis; 3. Teacher data notebooks and data wall discussions; and 4. Attendance to support student learning and growth in reading.

	Steps
	Quarter 3 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	Ren Learn:
1. Hold a Family Reading Night

2. Hold an EOG Reading Night

3. Partners in Print for Spanish families
	     
	     
	3 / 29 / 2012

	2.
	RtI/ Interventions:
	     
	     
	3 / 29 / 2012

	3.
	Teacher Data Notebooks and Data Wall:

1. Purchase notebooks for each teacher

2. Establish data collection ideas/procedures for each grade level

3. Examine data two times per month at Data grade level meetings to determine student growth and/or need for additional interventions and/or change of instruction
	Administration; Regina Propst; Teachers
	 Updated data wall cards; documentation of data wall discussions; updated and current teacher data
	3 / 29 / 2012

	4.
	Attendance:

1. Establish attendance recognition procedures for students and staff

2. Recognize student perfect attendance every 20 student days with pencils, post cards, and personal thank you from administration.

3. Recognize staff perfect attendance monthly with thank you bucks, duty free lunch, and gift certificates
	Administration; Data Manager
	Student and staff attendance logs
	3 / 29 / 2012

	
	
	
	
	

	Steps
	Quarter 4 – Deployment Plan
	Person Responsible
	Measure(s)
	Action Step

Completion Date

	1.
	Ren Learn:

1. Partners in Print for Spanish families
	     
	     
	6 / 8 / 2012

	2.
	RtI/ Interventions:
	     
	     
	6 / 8 / 2012

	3.
	Teacher Data Notebooks and Data Wall:

1. Purchase notebooks for each teacher

2. Establish data collection ideas/procedures for each grade level

3. Examine data two times per month at Data grade level meetings to determine student growth and/or need for additional interventions and/or change of instruction
	Administration; Regina Propst; Teachers
	 Updated data wall cards; documentation of data wall discussions; updated and current teacher data
	6 / 8 / 2012

	4.
	Attendance:

1. Establish attendance recognition procedures for students and staff

2. Recognize student perfect attendance every 20 student days with pencils, post cards, and personal thank you from administration.

3. Recognize staff perfect attendance monthly with thank you bucks, duty free lunch, and gift certificates
	Administration; Data Manager
	Student and staff attendance logs
	6 / 8 / 2012


	Waiver Requests

	School-Based Management and Accountability Program

School-Based Waiver Request for 2009-2012

LEA:  Catawba County Schools



LEA Code:  180

School Name: Oxford  Code: 360

	Requests for Waivers

	Type
	Class size waiver in Grades 4-12 (This excludes class limitation in Grades K-3)

	Legal Reference


	North Carolina General Statutes Section 115C-301(c) Maximum Class Size

North Carolina General Statutes Section 115-301 (d)  Maximum Teaching Load

	Rationale
	The waiver will allow flexibility to ad hoc grouping in both skill and content areas.  It will allow for 
more effective use of staffing, focusing on individual strengths of the faculty/staff.

	Congruency to Student Achievement
	More effective teaching/learning will occur as schools are able to operate the master schedule with 
fluidity, moving students in and out of skill groups as assessment indicates.  The waiver also diminishes the possibility of whole-school reorganization if student enrollment is significantly higher than student projections.


Appendices
	Catawba County Schools Profile

	Catawba County Schools is fully accredited by the Southern Association of Colleges and Schools, now known as Advanc-Ed, and the State of North Carolina.  Elementary and middle schools went through the reaccreditation process during the 2007-2008 school year.  Challenger Early College High School received initial accreditation during the 2008-2009 school year, and the five traditional high schools are slated for reaccreditation visits during the 2009-2010 school year.

Funding for the Catawba County School System comes from a combination of federal, state and local funds.  The state contribution is the highest at 71% of the total budget, followed by local at 23% and federal at 6% .

In terms of student population, the following chart indicates the breakdown by ethnicity of Catawba County Schools as of the 5th month of the 2008-2009 school year:

	
	Ethnicity
	Number of Students
	Percentage of CCS Population
	

	
	American Indian
	51
	.29%
	

	
	Asian
	1,270
	7.30%
	

	
	Hispanic
	1,584
	9.10%
	

	
	Black
	1,021
	5.86%
	

	
	White
	12,793
	73.50%
	

	
	Multi-Racial
	688
	3.95%
	

	
	Total Enrollment
	17,407
	
	


	Bunker Hill Feeder Area Profile

	Five schools comprise the Bunker Hill High School feeder district.  The schools include Lyle Creek Elementary, Oxford Elementary, Claremont Elementary, River Bend Middle and Bunker Hill High.  Positioned in western Catawba County, this feeder district covers a wide geographic area which sometimes causes transportation difficulties for after-school events.  

A great deal of cultural diversity exists in this area.  The ethnicities represented in the Bunker Hill feeder area include: 

American Indian = Less than 1%

Asian = 11%

Hispanic = 9%

Black= 7%

White= 70%

Multiracial  = 2%

A lack of industry impacts the dynamic of the community.  Many citizens face socio-economic challenges because their families have been hard hit by recent economic difficulties.  

A core group of families have a long history of prominent involvement in shaping the area, but housing also lends itself to other residents who live here for only short periods of time.  With very few large housing developments, many students lose a sense of strong neighborhood ties.



	Oxford Elementary School Profile

	
Oxford Elementary is located in northeastern Catawba County, which is one of the more rural sections of the county. Although many of our families are part of  a very transient community; there is a very rich history of several generations of families attending Oxford Elementary School.
The present Oxford Elementary School, actually began in 1857 as a one-room log structure known as Deal's School. In 1922 a number of small units were consolidated into White Church #1 and #2. The latter building was the elementary unit. It was comprised of four classrooms and an auditorium. In 1934, White Church #1 was closed and rooms were added to White Church #2 making it into a high school and an elementary school. The name "Oxford" was selected at that time.  In 1954, grades nine through twelve were moved to Bunker Hill High School. In 1968 and 1974 additional classrooms and a gymnasium were added to the property. In August 1996, the new 100,000 sq. ft. Oxford Elementary School opened its doors to over 900 students and 100 faculty and staff.
Currently, Oxford is home to 652 pre-k through grade six students, and 77 faculty and staff. Over its many years in existence, the demographics of the Oxford School community have changed. The current population is .61% American Indian, 11.2% Asian, 3.3% Black, 7.4% Hispanic, 3.9% Mulit-racial and 73.5% White. Approximately, 53 % of our student population is economically disadvantaged. 11.3 % of our population is limited english proficient. 13% of our population are students with disabilities. Oxford Elementary is a Title I School as deemed by our Free and Reduced Lunch participation percentages.  



	Oxford Elementary School-wide Title I Plan

	A comprehensive plan must address all of the components defined in the ESEA [Section 1114(b) of Title I of ESEA-NCLB].  Each required component is listed below and described in the plan. In the planning process schools will give an explanation of how each contributes to the creation of a successful school-wide program. 

1. Comprehensive Needs Assessment of the Whole School 
(Including the needs of migrant children as defined in Section 1306) with information about the academic achievement of children in relation to the state academic content standards as described in Section 1111(b)(1).

a. Assessment data:  ABCs, AYP, K-2 Assessments, other
b. Poverty and demographic data
c. Personnel data
d. Professional development needs
e. Parent and community survey data
Our Building Leadership Team meets each summer to review each piece of school data. The information gained from our data meeting and discussion is used to determine our specific strengths and weaknesses as well as determine our School Improvement Goals. SIP goals are reviewed and assessed quarterly. The deployment plan is adjusted at the end of each quarter to support goal attainment.
2. School-wide reform strategies. 
Instructional strategies and initiatives in the comprehensive plan must be based on scientifically based research, strengthen the core academic program, increase the quality and quantity of learning time, and address the learning needs of all students in the scool.
Use of formative assessment, guided reading, mClass reading assessment, Renaissance Learning assessments and skill programs such as Accelerated Reader and Accelerated Math, First In Math, Reading Foundations, Fountas and Pinnell, Words Their Way, Math Expressions, Math Foundations, TAP Math, Positive Behavior Intervention Support, RtI, data notebooking for students and teachers, data wall discussions, Marzano’s stategies, Learning Centered Schools.
3. Instruction by highly qualified teachers.  

High poverty, low-performing schools are sometimes staffed with disproportionately high numbers of teachers who are not highly qualified.  To address this dis-proportionality, the ESEA requires that all teachers of core academic subjects and instructional paraprofessionals (employees of a LEA who provide instructional support) in a school-wide program school meet the qualifications required by section 1119.  Student achievement increases in schools where teaching and learning have the highest priority, and students achieve at higher levels when taught by teachers who know their subject matter and are skilled in teaching it.

The teaching staff and classified staff are 100% highly qualified as established through licensure and training.
4. High-quality and ongoing professional development.  

Teachers and other staff in school-wide program schools must be equipped to face the challenge of helping all students meet the State’s academic achievement standards.  To do this, they must be familiar with the goals and objectives of the school-wide plan, and receive the sustained, high-quality professional development required to implement them.  The statute requires that professional development be extended, as appropriate, to those who partner with teachers to support student achievement, such as principals, paraprofessionals, and parents. 
Staff development opportunities are available though the school year and summer. The county offers most of their staff development during the summer staff development week and summer technology training week. On-site, school staff development occurs at least twice per month during faculty meetings. Faculty meetings are primarily for engaging staff in quality professional development activities.
5. Strategies to attract highly qualified teachers to high-need schools. 

Although recruiting and retaining highly qualified teachers is an on-going challenge in high poverty schools, low-performing students in these schools have a special need for excellent teachers.  Therefore, the school-wide plan must describe the strategies is will use to attract and retain highly qualified teachers. 
Employment Forum, support of student teacher programs; inviting and collaborative work climate; diverse staff development opportunities; strong beginning teacher support  system; quality higher-ed connections
6. Strategies to increase parental involvement.  
Research continues to demonstrate that successful schools have significant and sustained levels of parental involvement.  Therefore, it is important that school-wide plans contain strategs to involve parents, especially in helping their children do well in school.  In addition, parents must be involved in the planning, implementation, and evaluation of the school-wide program.

(Participation on a variety of decision making teams, consistent and supportive conference and parent contacts to support student growth, Parent Teacher Organization, Principal’s Advisory Committee, Family Learning nights, Parenting Classes, School-wide agenda usage)
7. Plans for assisting preschool students in the successful transition from early childhood programs to local elementary school-wide programs.

This component emphasizes the value of creating a coherent and seamless educational program for at-risk students.  Early childhood programs, including Early Reading First and others, provide a foundation for later academic success, and effective school-wide programs capitalize on this strong start. 

Ready Schools – School Readiness Assessment, effective and efficient Kindergarten screening and orientation; Collaborative work between Pre-K teachers and kindergarten teachers, inclusion of Pre-K students in school-wide events and celebrations, Inclusion of Pre-K staff and students in the implementation of PBIS; preschool tour sessions/schedules; collaboration with area daycares to share community and school information
8. Measures to include teachers in decisions regarding the use of academic assessments.  

In addition to State assessment results, teachers need current and ongoing assessment data that describe student achievement.  These data often come from less formal assessments, such as observation, performance assessments, or end-of-course tests.  The school-wide program should provide teachers with professional development that increases their understanding of the appropriate uses of multiple assessment measures and how to use assessment results to improve instruction.   

Formative assessment, STAR Math, STAR Reading, mClass, TRC (running record), spelling inventories, writing samples/rubrics, student portfolios, ACCESS testing, WAPT testing, behavior inventories, ClassScape assessments, unit tests/quizzes in all subject areas, LDPs, EOGs. Our teachers have had formative assessment training. They include individual student data in their teacher data notebook to track student progress and learning. Learning plans, tier paperwork and classroom instruction are developed based on individual and cumulative student learning data. Students are benchmarked three times per year across the school. Students needing more intense services/support are assessed more often using a variety of formative measures. Students in tier 2 and 3 are strategically placed in intervention groups to support their success. Student progress is reviewed every 6 weeks and adjustments are made to the intervention schedule that are reflective of student needs.
9. Activities to ensure that students who experience difficulty attaining proficiency receive effective and timely additional assistance. 

The school-wide program school must identify students who need additional learning time to meet standards and provide them with timely, additional assistance that is tailored to their needs.  This assistance must be available to all students in the school who need it. 

(AIMS-Web progress monitoring, remediation groups, small group instruction, Title I services, ESL services, PEP development, IEP development, 504 development, consistent formative and summative assessment, Student Success Team meetings, RtI interventions and supports, student portfolio development to monitor student progress)
10. Coordination and integration of Federal, State, and local services and programs.  School-wide program schools are expected to use the flexibility available to them to integrate services and programs with the aim of upgrading the entire educational program and helping all students reach proficient and advanced levels of achievement.  In addition to coordinating and integrating services, school-wide program schools may combine most Federal, State and local funds to provide those services.  Exercising this option maximizes the impact of the resources available to carry out the school-wide program. 
10.1 Resources used in programs

(Resources include A toZ Reading, mClass for K-6 students in reading, Math Foundations training and resources, Guided Reading training and resources, leveled readers, math manipulatives, Imagine Learning English technology program, Super Speed for reading and math, Learning Bridges, remediation tutors, ESL tutor, Reading Foundations training and resources, pacing guides, Math Expressions training/materials, Rennisance Learning  for reading and math training/materials, Words Their Way training/materials, Daily 5 strategies, Stephanie Harvey’s reading strategies, Marzano’s Learning Strategies, Jo Gusman materials, Rosetta Stone, Number Worlds, Language!, Scott Foresman reading, science kits for grades K-5, and SEPUP science kits for grade 6.
10.2 How assessment results are reported to parents

Progress toward goals and objectives of the SIP are shared monthly at Building Leadership meetings, Info is also shared on a regular basis at scheduled PTO meetings and/or PTO board meetings, Info shared at quarterly Principal Advisory Committee meetings, Monthly Newsletters, NC Report Card, Parent-teacher conferences, Annual Title I Parent meeting, a copy of SIP is available for review in the office at any time. Individual student assessment information is shared at parent conferences, student led conferences, IEP meetings, 504 meetings, tier paperwork meeting, PEP meetings, etc. Additionally, progress reports go home every 4 ½ weeks and report cards go home every 9 ½ weeks.



	Frequently Used Educational Acronyms

	
	ACT-
	Adolescents and Children in Treatment Program
	

	
	ADA-
	Americans with Disabilities Act
	

	
	AESOP-
	Substitute Management System
	

	
	AIG-
	Academically/Intellectually Gifted
	

	
	AM-
	Accelerated Math
	

	
	AP-
	Assistant Principal
	

	
	AP-
	Advanced Placement
	

	
	AR-
	Accelerated Reader
	

	
	ASCA-
	American School Counselors' Association
	

	
	AT-1-
	Written Plan for Student Assistance Team Operation
	

	
	AUP-
	Acceptable Use Policy
	

	
	AVID-
	Advancement via Individual Determination
	

	
	AYP-
	Adequate Yearly Progress
	

	
	BIP-
	Behavior Intervention Plan
	

	
	BLOG-
	Abbreviation for “web log”; an online linear commentary forum
	

	
	BLT-
	Building Leadership Team
	

	
	BT-
	Beginning Teacher 
	

	
	BTI-
	Beginning Teacher Induction
	

	
	CAT-
	Central Assistance Team
	

	
	CDC-
	Career Development Coordinator
	

	
	CDSA-
	Children’s Developmental Services Agency
	

	
	CECAS-
	Comprehensive Exceptional Children Accountability System
	

	
	CEU-
	Continuing Education Credit
	

	
	CRISS-
	Creating Independence through Student-Owned Strategies
	

	
	CTE-
	Career and Technical Education
	

	
	CTSO-
	Career and Technical Student Organization
	

	
	CVCC-
	Catawba Valley Community College
	

	
	CVHS-
	Catawba Valley High School
	

	
	DHR-
	Department of Human Resources (Public Health, Mental Health, Social Services)
	

	
	DLT-
	District Leadership Team
	

	
	DOP-
	Dropout Prevention
	

	
	DPI-
	Department of Public Instruction
	

	
	DSS-
	Department of Social Services
	

	
	EAP-
	Employee Assistance Program
	

	
	ED-
	Economically Disadvantaged
	

	
	EEO/AA-
	Equal Employment Opportunity/Affirmative Action
	

	
	ELL-
	English Language Learner
	

	
	EOC's-
	End-of-Course Tests (9-12)
	

	
	EOG's-
	End-of-Grade Tests (3-8)
	

	
	ERATE-
	Federal Program for Technology Connectivity Reimbursement
	

	
	ESL-
	English as a Second Language
	

	
	EVAAS-
	Educational Value-Added Assessment System
	

	
	FAPE-
	Free and Appropriate Public Education
	

	
	FERPA-
	Family Education Rights and Privacy Act
	

	
	FMLA-
	Family Medical Leave Act
	

	
	FRL-
	Free and Reduced Lunch
	

	
	FY-
	Fiscal Year
	

	
	GED-
	General Educational Development Program
	

	
	HQ-
	Highly Qualified
	

	
	HRMS-
	Human Resource Management System
	

	
	NAEP-
	National Assessment of Educational Progress
	

	
	NASW-
	National Academy of Social Workers
	

	
	NBCT-
	National Board Certified Teacher
	

	
	NBPTS-
	National Board for Professional Teaching Standards
	

	
	NCIH-
	North Carolina Information Highway
	

	
	NCLB-
	No Child Left Behind
	

	
	NCSIP-
	North Carolina State Improvement Project
	

	
	NCVPS-
	North Carolina Virtual Public School
	

	
	NCWISE-
	North Carolina Window of Information for Student Education
	

	
	NOM-
	National Origin Minority
	

	
	OCR-
	Office of Civil Rights
	

	
	PAT-
	Parent as Teachers
	

	
	PBS-
	Positive Behavior Support
	

	
	PD-
	Professional Development
	

	
	PEP-
	Personalized Educational Plan
	

	
	PIO-
	Public Information Officer
	

	
	PLC-
	Professional Learning Communities
	

	
	PODCAST-
	Combination of iPod and Broadcast; Digital audio files subscribed to through the internet
	

	
	PSAT-
	Pre-Scholastic Assessment Test
	

	
	RALC-
	Regional Alternative Licensing Center
	

	
	RC-
	Reading Counts
	

	
	RESA-
	Regional Educational Service Alliance
	

	
	RSS-
	“Really Simple Syndication” used to subscribe  to information through the internet
	

	
	SACS-CASI-
	Southern Association of Colleges and Schools Council on Accreditation and School Improvement
	

	
	SADFSCA-
	Safe and Drug-Free Schools Communities Act
	

	
	SAT-
	Scholastic Aptitude Test
	

	
	SCOS-
	Standard Course of Study
	

	
	SD-
	Staff Development
	

	
	SD-9A-
	Prior Approval Form for Staff Development (aka: the pink sheet)
	

	
	SEA-
	State Education Agency
	

	
	SHAREPOINT-
	CCS web portal that will host district, school, and teacher web pages
	

	
	SIP-
	School Improvement Plan
	

	
	SIT-
	Student Intervention Team
	

	
	SLD-
	Specific Learning Disabled
	

	
	SLMC-
	School Library Media Center
	

	
	SPC-
	Special Populations Coordinator
	

	
	SRO-
	School Resource Officer
	

	
	SWD-
	Student with Disabilities
	

	
	TA-
	Teacher Assistant
	

	
	TAC-
	Teacher's Advisory Council
	

	
	TPAI-R-
	Teacher Performance Appraisal Instrument, Revised
	

	
	TPAS-R-
	Teacher Performance Appraisal System, Revised
	

	
	TSP-
	Technology Service Provider
	

	
	VIF-
	Visiting International Faculty
	

	
	VOCATS-
	Vocational Competency Achievement Tracking System
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