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http://www.youtube.com/watch?v=EUT1ADtIHQU

“Ordinary People Doing 
Extraordinary Things”



IntroductionsIntroductions



OverviewOverview

� rationale for change

� 21st century skills
� NC language programs

� proficiency levels
� organization of the Essential Standards

� best practices for formative assessment
� differences between SCOS and Essential 

Standards



True Colors activityTrue Colors activity



OrangeOrange

Orange
I act on a moment’s notice

Witty, Charming, Spontaneous
I consider life as a game, here and now

Impulsive, Generous, Impactful
I need fun, variety, stimulation, and excitement

Optimistic, Eager, Bold
I value skill, resourcefulness, and courage

Physical, Immediate, Fraternal
I am a natural trouble-shooter, a performer, a 

competitor.



OrangeOrange

AT WORK, I am bored and restless with jobs that 
are routine and structured and satisfied in careers 
that allow me independence and freedom, while 
utilizing my
physical coordination and my love of tools. I view 
any kind of tool as an extension of self. I am a 
natural performer.



GreenGreen

I seek knowledge and understanding
Analytical, Global, Conceptual
I live life by my own standards

Cool, Calm, Collected
I need explanations and answers

Inventive, Logical, Perfectionistic
I value intelligence, insight, fairness, and justice

Abstract, Hypothetical, Investigative
I am a natural non-conformist, a visionary, a 

problem solver.



GreenGreen

AT WORK, I am conceptual and an independent 
thinker. For me, work is play. I am drawn to 
constant challenge in careers, and like to develop 
models, explore ideas, or build systems to satisfy 
my need to deal with the innovative. Once I have 
perfected an idea, I prefer to move on, leaving the 
project to be maintained and supported by others.



GoldGold

I need to follow rules and respect authority
Loyal, Dependable, Prepared

I have a strong sense of what is right and wrong in 
life

Thorough, Sensible, Punctual
I need to be useful and to belong

Faithful, Stable, Organized
I value home, family, and tradition

Caring, Concerned, Concrete
I am a natural preserver, a parent, a helper.



GoldGold

AT WORK, I provide stability and can maintain 
organization. My ability to handle details and to 
work hard makes me the backbone of many 
organizations. I believe that work comes before 
play, even if I must work overtime to complete the 
job.



BlueBlue

I need to feel unique and authentic
Enthusiastic, Sympathetic, Personal

I look for meaning and significance in life
Warm, Communicative, Compassionate

I need to contribute, to encourage, and to care
Idealistic, Spiritual, Sincere

I value integrity and unity in relationships
Peaceful, Flexible, Imaginative

I am a natural romantic, a port, a nurturer.



BlueBlue

AT WORK, I have a strong desire to influence 
others so they may lead more significant lives. I 
often work in the arts, communications, education, 
and the helping professions. I am adept at 
motivating and interacting with others.



True Colors activityTrue Colors activity

� Which color is more receptive to change?

� Which color is more resistant to change?



Call for ChangeCall for Change



2006 Mission Statement2006 Mission Statement

In September 2006, the State Board of 
Education adopted a new guiding 

mission statement:  

“Every student will graduate from high 
school globally competitive for work 

and postsecondary education and 
prepared for life in the 21 st Century.”



Blue Ribbon CommissionBlue Ribbon Commission

In May 2007, the State Board convened a 
Blue Ribbon Commission on Testing and 

Accountability charged with reviewing 
and offering recommendations for 

revisioning the State’s testing program 
and accountability system.



Framework for ChangeFramework for Change

In 2008, following input from the Blue 
Ribbon Commission on Testing and 
Accountability, the State Board of 

Education crafted ���������	
����
��

����� which included 27 

recommendations that would 
dramatically alter the scope of the 

Standard Course of Study, assessment, 
and testing.



ACREACRE

North Carolina’s Accountability and 
Curriculum Reform Effort (ACRE) is 
the state’s comprehensive initiative to 

redefine the Standard Course of Study, 
the student assessment program and 

the school accountability model in 
response to the Framework for Change.



Race to the TopRace to the Top

North Carolina is one of only 12 states to 
receive the 2010 federal Race to the 

Top (RttT) grants , bringing nearly $400 
million to the state’s public school 

system for use over the next four years 
so that more students graduate for high 
school, are better prepared for college 
and possess skills that will equip them 

for their future.



Career& College: Career& College: 
Ready, Set, Go!Ready, Set, Go!

The 
��������

��������������������
� initiative 
supports the work of educators across NC 

through professional development, technology 
and new standards and assessments. 

The four pillars of this initiative focus on:
� Great Teachers and Principals

� Standards and Assessments
� Turnaround of lowest-achieving schools

� Data systems to improve instruction



NC Common Core Standards NC Common Core Standards 
and Essential Standardsand Essential Standards

NCDPI’s response to all these initiatives is curricular 
integration that relates skills and knowledge from 

multiple disciplines and promotes conceptual 
understanding.  New Common Core Standards

were written for Math and English Language Arts and 
Essential Standards were written for all other 

disciplines



http://www.youtube.com/watch?v=_A-ZVCjfWf8

“A Vision of K-12
Students Today”



21st Century Skills21st Century Skills

• There are seventeen future-ready skills
necessary for every graduate.

• Which 21st century skills are impacted 
by the study of a world language?



The State Board of Education’s first goal 
for Future-Ready Students for the 21st 
Century states…

“Every student excels in rigorous and 
relevant core curriculum that reflects what 
students need to know and demonstrate 
in a global 21st Century environment, 
including a mastery of languages, an 
appreciation of the arts, and 
competencies in the use of technology.”



Highlight ActivityHighlight Activity

Using the Nicky handout, 
highlight the skills that a Future-Ready 
graduate builds in a World Language 
program.



Cool technologyCool technology



Three NC World Language Three NC World Language 
ProgramsPrograms

• Classical Language Programs 

• Dual & Heritage Language 
Programs 

• Modern Language Programs



Classical Language ProgramsClassical Language Programs

• involve the study of languages like Latin 
and Ancient Greek

• sometimes called “dead” languages, since 
they are no longer a native or first 
language for any population

• no conversation component

• interpersonal communication not a focus of 
study



Dual & Heritage Language Dual & Heritage Language 
Programs Programs 

• In dual language/immersion programs 
students are taught academic content in 
two languages, English and the target 
language, as well as Spanish for Native 
Speaker or other heritage languages 
taught to native speakers. 

• In dual language/immersion programs, 
students are learning math, science, social 
studies, etc., in two languages and become 
bilingual and biliterate as a result. 



Dual & Heritage Language Dual & Heritage Language 
Programs (cont.)Programs (cont.)

For heritage language speakers, such 
as those who speak Spanish or some 
other language besides English at 
home, heritage language programs 
help build literacy skills in reading and 
writing, so that they can bridge into 
advanced language courses.



Modern Language ProgramsModern Language Programs

• involves the study of languages that 
are a first or native language for a 
population somewhere in the world 

• most common and most often what 
comes to mind when world language 
or foreign language classes are 
mentioned 



Modern Language ProgramsModern Language Programs

Modern language programs are 
subdivided into three categories:

• alphabetic

• logographic

• visual



Modern LanguagesModern Languages
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Proficiency levelsProficiency levels

���������
������	������

NL - Novice Low

NM - Novice Mid

NH - Novice High

IL - Intermediate Low

IM - Intermediate Mid

IH - Intermediate High

AL - Advanced Low

AM - Advanced Mid

AH - Advanced High

S - Superior



•Mastering a language focuses on developing   
competency or proficiency in communication skills. 

•The most efficient way to measure proficiency is to 
use a proficiency scale. 

•The proficiency level achieved is directly linked to 
the amount of time spent learning the language.

Measuring proficiencyMeasuring proficiency



As students progress through a language program
and accumulate 135 (block schedule) or 150 (traditional
schedule) hours for each course, this instructional time
adds up.
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The World Language Essential 
Standards are organized by 
proficiency level, rather than grade 
level, so that language acquisition, 
or what a student should know and 
be able to do when they hear, 
speak, read, or write the language, 
is clear. 



•practicing with native speakers 

•taking a language course measured in instructional hours

•traveling, living, or studying abroad

•interacting with others learning the language in a virtual 
or traditional classroom

•participating in intensive study programs, 

Proficiency advancement



North Carolina will use the ACTFL (The American 

Council on the Teaching of Foreign Languages) national 
proficiency scale which currently has 10 levels of 
proficiency:

1. Novice Low (NL) 

2. Novice Mid (NM) 

3. Novice High (NH)

4. Intermediate Low (IL) 

5. Intermediate Mid (IM)

6. Intermediate High (IH) 

7. Advanced Low (AL) 

8. Advanced Mid (AM) 

9. Advanced High (AH) 

10. Superior (S)

ACTFL proficiency levelsACTFL proficiency levels



Two higher proficiency levels may be 
added at the upper end of the ACTFL 
scale in the near future, but they do not 
currently have accompanying descriptions. 

11.  Distinguished 
12.  Native

Future additions to
ACTFL Proficiency scale?



•also called exit proficiency expectations

•are included for each program 

•are sometimes differentiated based on the model being 
used or the language being learned

•are a guide to focus classroom instruction on measurable 
student outcomes at the end of a course

•will also assist with placement of students who have 
acquired language proficiency outside of the classroom 
environment. 

Proficiency Outcome Expectations





The previous examples focus on the most 
prevalent type of world language program at the 
high school level, but students can begin to 
study a world language at any point, K-12.  

Middle school programs also vary widely, from 
exploratory programs that do not build 
proficiency in communication skills to 
proficiency-based programs that earn students 
high school graduation credit.



Middle School grades 6-8 have language-
focused beginning and continuing programs. 

These programs are designed to develop all 
the skills necessary to articulate fully to a 
high school modern language program.



Middle school students in grades 6-8, beginning with the 
2007-2008 school year, may earn high school 
graduation credit for world language courses, if the 
course meets the high level standards and consists of 
150 clock hours of instruction in a traditional schedule or 
a minimum of 135 clock hours of instruction in a block 
schedule. While the course(s) will count toward 
graduation requirements, the student GPA will be 
computed with courses taken during high school years. 
Middle schools have flexibility to offer one level over two 
academic years, so that students receive 0.5 credit for 
Part I and 0.5 credit for Part II to receive the full credit.

S.B.E. policy on high school credit
for middle school courses



Essential Standards, Essential Standards, 
Clarifying Objectives,Clarifying Objectives,

and Strandsand Strands

• 4 Essential Standards (ES)

• 2-5 Clarifying Objectives (CO) for each ES
within a proficiency level

• arranged by 3 Strands



•“need to know” concepts 

•provide curricular focus on big, conceptual 
ideas

•For World Languages, there are three 
communication modes (interpersonal, 
interpretive, and presentational) and culture
which parallel the national standards of 
Communication and Culture. 

Essential StandardsEssential Standards



1. Use the language to engage in interpersonal 
communication. (Interpersonal)

2. Understand words and concepts presented in the 
language. (Interpretive)

3. Use the language to present information to an 
audience. (Presentational)

4. Compare the students’ culture and the target 
culture. (Culture)

Four Essential StandardsFour Essential Standards



1. Use the language to engage in interpersonal 
communication. 

•informal

•one-on-one or small group

•can ask for clarification

•can negotiate with others during conversation

•involves everyday topics 

(ie: greetings, directions, family and friends, social 
events, etc.)

ES 1 Interpersonal :  Person to Person Communication



2. Understand words and concepts presented in 
the language.

•receive information

•can not negotiate meaning

•hear or see the message and respond based 
on their interpretation

•any topic from a wide variety of sources/media   
(ie: textbooks, newspapers, signs, websites, news 
broadcasts, television and radio programs, lectures, 
presentations-live and recorded, etc.)

ES 2 Interpretive :  Listening and Reading



3. Use the language to present information to 
an audience.

•prepare information to be shared with an 
audience, 

•may be spoken or written

•have time to draft, revise, and practice

•may be informal (quick report to the class on an 
article) or formal (culminating project involving a 
multimedia display with a speech)

ES 3 Presentational :  Speaking and Writing



4. Compare the students’ culture and the 
target culture.

•Practices involve patterns of social 
interactions, such as how people are greeted 
or how respect is shown.

•Perspectives are the values, beliefs, ideas, 
and attitudes that are an integral part of life. 

•Products are the books, foods, laws, music, 
games, etc., that are created and used within 
the society.

ES 4 Culture



Example 1:

(Essential Standard: Use the language to 
present information to an audience.)

Clarifying Objective: Use the language to 
recite and act out poetry, songs, and simple 
stories from the target language. 
(NH.CLL.3.2)

Clarifying ObjectivesClarifying Objectives



Example 2:

(Essential Standard: Use the language to 
engage in interpersonal communication.)

Clarifying Objective: Carry out unrehearsed 
conversation on familiar topics with some 
detail.  (IL.CLL.1.1)

Clarifying ObjectivesClarifying Objectives



•learning objectives, not activities

•elaborate further on the four Essential 
Standards

•provide details about the learning that will 
take place

•serve as the basis for assessment

Clarifying ObjectivesClarifying Objectives



•organize the four Essential Standards

•encompass the other three national standards: 
Comparisons , Connections , and
Communities

StrandsStrands



•Connections to Language & Literacy – CLL 
(Comparisons)

•Connections to Other Disciplines – COD 
(Connections)

•Communities – CMT (Communities)

Three StrandsThree Strands



•develops a greater understanding and insight 
into the nature of language and culture, including 
their native or first language

•blends together with the three communication 
(interpersonal, interpretive, and presentational) 
modes to focus students on language and 
literacy 

Strand 1: Connections to Language & Literacy – CLL 
(Comparisons)



•makes connections with other academic 
disciplines 

-language arts 
-math
-social studies
-the arts
-health
-physical education
-science
-career and technical skills
-technology

Strand 2: Connections to Other Disciplines – COD
(Connections)



•access knowledge and information from 
other communities

•use that information to work and learn 
with people from diverse backgrounds

Strand 3: Communities – CMT (Communities)



Organization of WLESOrganization of WLES



Numbering systemNumbering system

This pattern denotes the proficiency level, 
strand, essential standard, and finally the 
clarifying objective.

NM.CLL.3.2

IH.COD.4.2

AL.CMT.1.1



NL.CLL.3.11

abbreviation of the proficiency level (NL=Novice Low)

3-letter strand code (CLL – Connections to Language & Literacy)

essential standard number (3= Use the 
language to present information to an audience.)

clarifying objective number (1)

NL.CLL.3.1 Use single words and simple, memorized
phrases in presentations to identify the names of people,
places, and things.



CLL: Connections to Language & Literacy

NL.CLL.3 Use the language 
to present 

information to 
an audience.

NL.CLL.3.1 Use single words and simple, 
memorized phrases in 

presentations to identify the 
names of people, places, and 

things.
NL.CLL.3.2 Use the language to recite 

memorized poetry and songs 
from the target culture.

NL.CLL.3.3 Use appropriate pronunciation to 
present memorized phrases.
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Formative AssessmentFormative Assessment
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Formative AssessmentFormative Assessment



Best practices forBest practices for
formative assessmentformative assessment

Teachers:

� “Work smarter, not harder”
– Collaborate with students to set goals
– Demystify the language learning process

� Help students develop learner autonomy

� Focus on reflective teaching and learning



Best practices forBest practices for
formative assessmentformative assessment

Reflective Teachers:
– help learners communicate by scaffolding 

speech
– engage students in activities to produce 

language
– use the target language more
– involve learners regularly in:

� evaluating their progress
� thinking about how they learn



Best practices forBest practices for
formative assessmentformative assessment

Students:
– examine their language competencies 
– develop reflective learning skills
– have a more holistic view of their 

progress
– use the target language more
– develop learner autonomy



Learner AutonomyLearner Autonomy

Does mean . . . 
� Accepting responsibility 

for learning
� Reviewing learning
� Evaluating the 

effectiveness of learning
� Exhibiting a capacity for 

reflection

Does NOT mean . . .
� Self-instruction

� Teacher transferring 
all control to learners



LinguaFolioLinguaFolio

Proficiency-based

Nationally and internationally aligned

Learner-centered

FREE



LinguaFolioLinguaFolio



LinguaFolioLinguaFolio
3 formats
– PDF
– Microsoft Word
– Online (e-LinguaFolio)

NCDPI World Languages 
http://seclang.ncwiseowl.org/
LinguaFolio information linked under 

Resources tab



LinguaFolioLinguaFolio Training ModulesTraining Modules
ContentContent--specific modules with NC FALCONspecific modules with NC FALCON

� 7 free modules posted online at 
http://www.learnnc.org/lp/editions/linguafolio/

� Features experienced LinguaFolio users in all types 
of language learning programs



Crosswalk ToolCrosswalk Tool

� Comparison Charts (2004 vs. 2010)

� Alignment Analyses

– National Standards

– 21st Century Skills Framework

– Revised Bloom’s Taxonomy (RBT)



Crosswalk Tool (cont.)Crosswalk Tool (cont.)

� Preview of Classroom Assessment 
Prototypes (sample activities or performance 
assessments)

� Learning Trajectories

� Research & Resources



Learning TrajectoriesLearning Trajectories
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Scavenger HuntScavenger Hunt



Transition from SCOSTransition from SCOS
to Essential Standardsto Essential Standards



Transition activityTransition activity
1. form three groups based on your teaching 

assignment…
� middle school
� level I & II
� level III and above

2. note significant changes between SCOS and the 
Essential Standards

3. share with the other groups



Review activityReview activity



NCDPI consultantsNCDPI consultants

Helga Fasciano
Section Chief of K-12 Program Areas
Helga.Fasciano@dpi.nc.gov
919-807-3864

Ann Marie Gunter
World Language Consultant
Ann.Gunter@dpi.nc.gov
919-807-3865



Swap ShopSwap Shop

� Sharing communicative learning activities



http://www.youtube.com/watch?v=4Ex3k3yKjYk

“Conjugations Back”



http://www.youtube.com/watch?v=0HG5HqRW6Xw

“Be Tough-Take a Foreign 
Language”



http://www.youtube.com/watch?v=yqYOD-sK-h0

How many times can you say 
“foreign language”?



http://www.youtube.com/watch?v=zLSoxZyhau8

“Learn another language”



http://www.youtube.com/watch?v=DH5sGa5WJWs

“Foreign language”


